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Abstract 

The importance of gaining practical experience through experiential learning 

programs such as practicums has long been recognised in Library and Information Science 

(LIS) education. Library schools oversee the placement of their students while students work 

at the workplace to gain practical work experience. It is, however, the library professional 

who guides the students and supervises the practicum process. While research indicates that 

practicum is a key academic activity to prepare new LIS graduates to assume the role of a 

professional, supervision constitutes one of the major components of this academic activity. 

(Khan & Qayyum, 2019).   

The purpose of this study was to investigate practicum supervision in LIS settings. 

Specially, the study explored understandings and experiences of supervisors and students 

about practicum supervision in the field of LIS. A qualitative approach was used to answer 

the research question:  How do supervisors and students perceive, understand, and experience 

practicum supervision in the field of library and information science? Interviews were conducted 

with participants and Constructivist Grounded Theory (CGT) method was used for data 

gathering and analysis. 

Results of this study are based on moving back and forth between empirical data to 

conceptualise the emerging themes, which resulted in developing key elements of the 

substantive theory using the tenets of CGT. Findings of this study represented three key 

aspects of LIS practicum supervision. First, the study provided narratives and descriptions 

around different functions of practicum supervision to clearly articulate the role of a 

supervisor. Second, the study revealed different supervisory approaches to illustrate the 
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supervision style of a practicum supervisor. Third, the study derived a range of functional 

and foundational competencies required for LIS practicum supervision. 

Implications of the findings of this study are directly applicable to scholarship and practice 

in LIS. For example, the study provided theoretical knowledge on supervisory functions 

which, in turn, are essential for practicing librarians to understand their role as a practicum 

supervisor. Library associations may benefit from this knowledge on practicum supervision 

styles and competencies in designing capacity building programs specifically for 

supervisors. Moreover, the results of this study may foster industry-academia relationships 

by bridging gaps in any discussions between the LIS teachers and practitioners on gaining 

maximum benefit from the practicums.  

  



LIS PRACTICUM SUPERVISION  2 

 

 

 

Chapter 1: Introduction 

1.1 Chapter overview 

This chapter begins by outlining the background and historical development of the 

practicum in library education in section 1.2. Section 1.3 outlines the difference between 

practicum and allied concepts. Section 1.4 discusses the need and motivation of the 

researcher. The problem statement and research questions are presented in section 1.5.  

Section 1.6 present aims and objectives of this study. The research approach is described in 

section 1.7, while the definitions of terms used in this thesis are presented in section 1.8. A 

summary of the chapters of this thesis is provided in section 1.9. 

1.2 Background and development of LIS practicums 

In today’s world, academic institutes are expected to prepare graduates for work. 

Practical work experience during higher education is one of the common approaches by 

which this expectation is addressed. The work of John Dewey (1859—1952) provided a 

philosophical basis for the concept of learning through work experience (Guile & Griffiths, 

2001). Dewey’s idea that students must interact with the professional environment to adapt 

and learn became a backbone of professional education. During the second half of the 20th 

century, educational institutes started to advocate workplace experience to complement 

academic studies (Hager, 2019). The reason was to prepare graduates for a specific 

profession such as librarian, doctor, or engineer, with particular emphasis on concepts and 

principles applied in real practice.  

In the world of education, practical work experience has many variations such as 

practicum, fieldwork, internship, and apprenticeship, and “entails learning in a professional 

work setting” (Brannon, 2015, p. 1). Where a professional work setting means a “workplace 
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full of competent, respectful, mature, and accountable employees working towards 

[achieving] a common goal (Fraser & Hodge, 2000). Depending on the need and purpose of 

different programs, it is estimated that 65% of the post-secondary students engage in at least 

one form of practical work during their studies (Passaretta & Triventi, 2015).  

The history of library education has been well researched and documented. Most of 

the studies, focusing on the development of librarianship, have established that the modern 

period of library education began in the mid-1800s, as librarians around the world 

recognised that systematic education and training were required (Ameen, 2014; Bailey, 2010; 

Ball, 2008; de Súmar & Ibarra, 2011). The Librarians’ Conference in 1876, and the publication 

of the first issue of Library Journal in the same year, have been singled out as the emergence 

of the profession of librarianship (Lynch, 2008). However, the convention of September 18, 

1853 (where 82 librarians and booksellers met in New York to establish a professional 

organisation) provides evidence that the profession had emerged earlier than 1876.  

Until 1887, librarianship could be learned through a) being appointed as a librarian 

and then learning by practicing or b) working with a librarian and learning under the 

tutelage of that person (McLoughlin & Nunez, 2019;  Prytherch, 1982). In 1887, the Melvil 

Dewey’s School of Library Economy started at Columbia College in New York City as the 

first educational institute specialising in the teaching of librarianship as a profession 

(Coleman, 1989). The School of Library Economy emerged as the first institute in modern 

library education that initiated guided-supervised work as part of the education. From 1887 

till 1923, library education was to be learned by practice rather than teaching or lecturing in 

library schools. The students had to spend several weeks working in a library (Bailey, 2010). 

Williamson’s report on library fieldwork administration in 1923, and the subsequent 

establishment of the University of Chicago Graduate Library School (GLS) in 1928, saw the 
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focus of library education move away from technical-vocational content (Stallmann, 1954). 

However, debate and differentiation on the modes and methods of library education 

continued among the schools until the Conant Report (1980) in the United States suggested 

significant changes in the training of librarians, with emphasis on supervised practical work 

as an essential aspect. The report compared library education with other professions, which 

initiated a strong case for including supervised practical work in its curriculum (Conant, 

1980). Later, the Conant Report’s philosophy of supervised practical work at the workplace 

was implemented by many library schools and was recognised by professional organisations 

such as the American Library Association. “Practicum”, “Fieldwork” and “Practical work” 

were names typically given to the supervised practical work required of the student at the 

library schools (Fanton, 1985; Miksa, 1988; Ogburn, 1995). From 1990s, the growth of the 

information industry (organisations involved in information-related occupation such as 

computing, systems design, and telecommunication) has motivated library schools to adjust 

their objectives, curriculum, and knowledge structure to meet the growing information 

needs (see, Clarke & Bell, 2018). For example, the adoption of computer science and digital 

information management techniques into the curricula of library schools pushed the 

discipline into the information age (Cobb et al., 2015).  

Resultantly, library education was infused with theories and research from 

information science, which was a paradigm shift from librarianship to library science and 

the library and information science profession. This history of transition from library 

education to library and information science (LIS) education is well documented (Clarke & 

Bell, 2018; Rubin, 2017). In this thesis, the term LIS is used throughout to represent an 

interdisciplinary domain concerned with creation, management, and use of information in 

all its forms. LIS education pertains to the professional level course in the library and 
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information science field (please refer to section 1.8 for definition of terms used in this 

thesis).  

1.3 Practicum and allied concepts 

There is a lot of discussion on different forms of supervised practical work in 

professional education. Most types of professional education (such as medicine, nursing, 

law, pharmacy, librarianship and social work), employ some form of supervised practical 

work in their curriculum (Musonda et al., 2020), and use the terms practicum, fieldwork, 

apprenticeship, work integrated learning, and internship somewhat interchangeably. In the 

context of LIS education, Lim and Bloomquist (2015) define practicum as “an unpaid on-site 

library experience that takes place during the educational process and is professionally 

supervised” (p. 211). Generally, in the educational system, the terms used relating to 

practical work experience employ the same purpose such as, to help the student learn how 

to apply knowledge and theory to real situations, problems, and concerns (Ball, 2008). 

However, researcher of the current study has attempted to differentiate the term 

“practicum” from its allied concepts. Although this list is not exhaustive, commonly used 

terms have been collected from studies around the world and complied in Table 1.1, which 

reflects the breadth and depth of different terms, while illustrating the range of 

requirements and purposes around them. 

Table 1.1:  

Definitions of different terms used for practical work experience 

Term Definition How is it different from 

Practicum 

Apprenticeship Professional experience that can 

take years to complete and 

requires a full-time commitment 

(Wolter & Ryan, 2011). 

Apprenticeship is 

relatively long term and 

requires a full-time 

commitment.  
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Fieldwork/Field 

Placement 

Structured pre-professional work 

experience, which takes place 

during graduate coursework, or 

after, but preceding the degree 

(ALISE, 1990). 

“Relatively short-term, 

professionally supervised work 

experience offered as part of the 

school’s curriculum and taken 

during the academic sequence” 

(Coleman, 1989, p. 22). 

 

Fieldwork/field 

placement is closely 

related to a practicum, 

but in some cases Non-

Government 

Organisations offer paid 

fieldwork such as, social 

work students. 

Internship A limited period of supervised 

training in a workplace to 

facilitate the application of theory 

to practice following completion 

of formal coursework (Lim & 

Bloomquist, 2015). 

Internship is  

usually undertaken after 

the coursework.  

May be paid or unpaid. 

May include specialised 

skill enhancement such 

as, internship in digital 

humanities, internship in 

digital preservation etc. 

 

Service-learning Takes theory and the academic 

rigour of the classroom, applies it 

to a community need, and works 

in cooperation with community 

agencies (Nutefall et al., 2021). 

 

Service-learning is 

practical work 

experience that combine 

learning objectives with 

community service. 

 

Work-based Learning 

(WBL) / Work-Place 

Learning (WPL) 

Learning that occurs in a work 

environment, through 

participation in work practice and 

process, and is integral to 

vocational education and training 

(Atkinson, 2016). 

 

WBL/WPL are broader 

terms that refer to work 

experience and are 

usually undertaken in 

vocational education. 

Work-integrated 

Learning (WIL) 

WIL is a learning experience that 

comprises a range of programs 

and activities, in which the theory 

of the learning is intentionally 

integrated with the practice of 

work through specifically 

designed curriculum, pedagogic 

practices, and student 

engagement (TEQSA, 2017). 

WIL is an umbrella term 

that may include 

different experiential 

learning opportunities 

such as fieldwork, 

internship, 

apprenticeship.  
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Practicum is the most widely used term across disciplines and “appears to be the 

current catch-all term adopted or recognised across many disciplines and used in recent 

government and industry reports” (Patrick et al., 2008, p. 9).  

1.4 Researcher’s need and motivation for this research 

Given the background of interaction with LIS students as a professional librarian, I 

did not enter the area of practicum supervision with a “blank slate” or as “an empty head” 

(Charmaz, 2014, p. 279). Charmaz is of the viewpoint that researchers do not enter the field 

without prior knowledge rather they bring with them a wealth of personal and professional 

experience. There were two factors that influenced my intentions to choose the topic of 

practicum supervision. First, I started my career as a professional librarian in 2006 in a 

research and development organisation. I had been interacting with LIS students during 

their visits to the library for practical work from 2008 to 2016. During my interactions, I 

observed that supervision of students for their practical work is not a simple task. Although 

not directly involved with the students for practicum supervision, I noticed that it requires 

the LIS professional to assume different roles and adopt different techniques to supervise 

students. Moreover, supervisors seem to have an intermediary role that represents the 

management to the student and the student to the management of the organisation. It means 

taking care of the interest of the organisation, with respect to addressing the objectives and 

goals of the practicum, while also looking after the interests of the students and the library 

school. This observation instigated many questions, such as, what does it take to become a 

practicum supervisor in the field of LIS? How do supervisors experience the supervision 

process during practicum? What constitutes practicum supervision in the field of LIS?  
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Second, along with experience of students’ interaction, training of library staff was 

an additional task that I performed at the workplace. During professional training sessions, I 

came across instances where the trainee participants (who were LIS professionals) raised 

concerns about practicum supervision such as methods and techniques of dealing with 

students and how to make supervisory sessions more useful. In the training sessions, the 

trainees (who were conducting practicums in their respective organisations), expressed their 

concerns about individual practices and the challenges faced while supervising students. In 

addition, it was noticed that the lack of research resulted in limited theoretical knowledge on 

practicum supervision, which was predominantly leading to unstandardised practices of 

supervising practicum students.  

This situation of problem-solving, training, and staff development stimulated my 

curiosity in the capacity building of LIS professionals, which resulted in publishing articles 

on  training of librarians, professional development, information literacy, and staff 

development (see, Khan & Rafiq, 2013; Khan & Idrees, 2014; Khan, et al., 2016; Khan & Du, 

2017). Having practical exposure to workplace issues regarding practicum and prior 

research into the concerns of LIS professionals, I decided to do a detailed study of practicum 

supervision and its complexities within LIS. Finding answers to what and how of LIS 

practicum supervision, together with the lack of existing literature, motivated me to look 

deeply into its specifics. These factors contributed to inspire me to investigate about 

practicum supervision within LIS settings.  

1.5 Problem statement and research questions 

Generally, LIS professionals supervise practicums in their respective organisations. 

After successfully completing a certain amount of coursework, students’ educational 
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institutions place them in a workplace where a supervisor guides them through the 

practicum experience. The supervisor (usually referred to as “site supervisor”) plays an 

important role and contributes to the students’ professional competence (Studer & Diambra, 

2010). The supervisor has to be knowledgeable, must have teaching abilities, and needs to be 

prepared in advance (Bird et al., 2015) as the practicum experience “requires commitment on 

the part of the supervisor to the student, and cannot be properly evaluated or successful 

without this commitment” (Brannon, 2015, p. 318). Gariepy (2012) illustrated that a 

significant body of research supports that structured supervision makes the practicum 

experience more productive for students. The LIS literature, however, lacks the theoretical 

knowledge and established frameworks needed to guide practicum supervision. Due to this 

lack of theoretical knowledge, supervisors have used their own methods to supervise 

students, which may lead to inconsistent practices as reported in several studies (see Ball 

2008; Musonda et al., 2020). Moreover, it was thought-provoking for the researcher of this 

study that among published articles on practicums and internships in LIS, almost 80 percent 

since 2002 suggested further research either on the perspective of supervisors or on the 

supervision of practicum and internship programs (Arif et al., 2018; Ball, 2008; Bird et al., 

2015; Brannon, 2015; Ferrer-Vinent & Sobel, 2011; Goodsett, 2018; McGurr & Damasco, 2010; 

Nutefall, 2012; Nutefall et al., 2021; Pacios, 2013). Most of these studies suggested a need for 

an in-depth investigation into the complexities of LIS practicum supervision and the 

concerns of supervisors. 

It is important to notice that the perspectives of students are visible in LIS literature, 

while a discussion on supervisors’ perspectives is missing (Bird et al., 2015; Brannon, 2015; 

Goodsett, 2018; Pacios, 2013). Consequently, empirical knowledge from the perspective of 

supervisors is limited. There were a few studies related to LIS practicums; but, most of them 
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were quantitative investigations that described students’ perspectives on the usefulness of 

practicum, its contents, and the use of technology (Malik & Ameen, 2010). Resultantly, the 

voice of supervisors was not audible, particularly in the qualitative studies, on how they 

experienced practicum supervision. Hence, it was assumed by the researcher of the current 

study that taking both the primary stakeholders of LIS practicums (i.e., the students and the 

supervisors) together and researching their perspectives using qualitative methods will help 

explore issues of practicum supervision.  

Therefore, a qualitative design with an interpretive approach and naturalistic inquiry 

were adopted to research, develop, and contribute new knowledge about practicum 

supervision in the field of LIS. Based on the research problem, a broad and overarching 

research question was formulated: How do supervisors and students perceive, understand, and 

experience practicum supervision in the field of library and information science? The sub-research 

questions that guided this study were: 

• What activities do LIS practicum supervisors perform during practicum supervision as 

perceived, understood, and experienced by supervisors and students? 

• What are the methods used by supervisors and expertise required of LIS practicum supervision 

as perceived, understood, and experienced by supervisors and students? 

1.6 Aims and objectives of the study 

This study aimed to explore how supervisors and students perceive, understand, and 

experience practicum supervision. In doing so, this qualitative investigation achieved two 

major objectives. First, it explored participants’ perspectives about supervision aspects of LIS 

practicums, which resulted in identifying three key elements. Second, the study generated a 

substantive theory, based on identified key elements, of practicum supervision in the field of 

LIS.  
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By achieving these two objectives, the study contributed to the empirical knowledge 

and understanding of practicum supervision in the field of LIS. The key elements have been 

derived from an in-depth discussion with the primary stakeholders (students and 

supervisors) of LIS practicums. The development of theory about the subject in this study 

specifically:  

• provided a theoretical knowledgebase for practicum supervisors in terms of their 

supervisory role, style, and competencies; 

• attempted to describe clearly articulated role of the supervisor; 

• formulated a skillset required for LIS practicum supervision; and 

• provided a conceptual framework of LIS practicum supervision.  

1.7 Research approach 

The open-ended and broad nature of this study’s research question guided the 

researcher in creating a data collection and analysis methodology, which then flowed from 

the research question rather than being governed by a particular theory. The question was 

intentionally kept broad to extract rich information and address the identified problem. The 

broad research question helped plan an efficient and powerful qualitative study, and to 

prevent passively collecting aimless data or undertaking an irrelevant analysis process 

(Richards & Morse, 2012). For these reasons, an Armchair walkthrough—developing a sense 

of one’s project at the proposal stage (Richards & Morse, 2012)—was done by the researcher 

to determine which qualitative approach would best fit to answer the research question. By 

way of comparison among different methodologies, a superior fit of the grounded theory 

(GT) approach was found suitable for the current study (see section 3.3 for detailed process) 

because the researcher aimed to “derive a general, abstract theory of a process, action, or 

interaction grounded in the views of participants”(Creswell & Clark, 2017, p. 55). Data were 
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collected through semi-structured in-depth interviews with the participants to discuss their 

perceptions, understandings, and experiences around practicum supervision in libraries. 

The data collection and analysis were followed using the constructivist GT methodology 

suggested by Charmaz (2014). 

Charmaz’s (2014) Constructivist Grounded Theory (CGT) methodology is based on 

the theoretical perspectives of interpretivism and is concerned with explaining a socially 

constructed process by presenting a substantive theory or model. In the current study, the 

CGT investigated participants’ perspectives by asking them to articulate how they 

perceived, understood, and experienced practicum supervision. CGT was relevant for this 

study as it helps in discovering a theory by examining concepts grounded in data (Charmaz, 

2014). Hence, it helped in developing an explanation of practicum supervision in the context 

of the LIS setting. Using the constructivist approach, the researcher worked from the 

“bottom-up” using the participants’ views to build broader themes and generate a theory 

rather than take an existing theory and test it as post-positivists do (see section 3.3.2).  

1.8 Definition of terms used in the thesis 

There are several terms used in this thesis that require distinct definitions so as not to 

appear confusing for the reader. The literature review chapter also provides additional 

explanations and descriptions of the terms where necessary. The researcher of this study, 

however, intends to clarify all terminologies, used in this research study, to avoid 

ambiguity.  

Host organisation  

The term “host organisation” in this thesis refers to an organisation or institution at 

which a student undertakes practicum. Specifically, the host organisation means any public 
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or private sector organisation that provides opportunity for LIS students to undergo their 

practicum. 

LIS education 

Library and information science education, which includes the teaching of “The 

professional knowledge and skill with which recorded information is selected, acquired, 

organised, stored, maintained, retrieved, and disseminated to meet the needs of a specific 

clientele, usually taught at a professional library school qualified to grant a post-

baccalaureate degree” (Marco, 2012, p. 216). 

Library School 

Usually referred to as “LIS school” in the literature and in this thesis is an 

educational institute or a part of it specialising in the teaching of library and information 

science as a profession. 

LIS professional 

An individual having a relevant library and information science qualification or 

work experience in information sector organisations such as libraries, archives, museums, 

and galleries. 

Practicum 

In general, practicum is an unpaid work experience undertaken by the students as 

part of their academic study requirement. In the context of LIS, it is “An unpaid on-site 

library experience that takes place during the educational process and is professionally 

supervised” (Lim & Bloomquist, 2015, p. 211). 

Supervisor  



LIS PRACTICUM SUPERVISION  14 

 

 

 

A person whose job is to supervise someone or something. In this thesis, a supervisor 

or site supervisor means an individual working in libraries or similar information sector 

organisations and is responsible to supervise practicum activity at the workplace. 

1.9 Overview of thesis chapters 

Chapter 1 has provided an overview of this research including historical context of 

the development of LIS practicums and researcher’s motivation to conduct this study. It has 

also presented the statement of problem and the research question. An overview of the 

research design and definitions of important terms has been detailed in this chapter.  

In chapter 2, the context and background of the study is set by providing synthesis of 

the existing literature on practicum and its different aspects both within and outside the LIS 

settings. The chapter also examines various theoretical perspectives attached to the 

phenomenon of supervision including theories and models of supervision. The chapter 

provides analysis and review of the research on practicum supervision and identifies the 

research gaps. Finally, the chapter discusses extant literature on the key elements of the 

grounded theory that emerged from the analysis of data in the current study.  

Chapter 3 presents the study’s research design. It describes the researcher’s 

worldview and provides a rationale for the choice of a qualitative approach. It also discusses 

the researcher’s ontological, epistemological, and methodological position in connection 

with the research problem and provides detailed discussion about the choice of the CGT 

methodology. Chapter 3 provides detail of the research site and participants including data 

collection and analysis processes. This chapter also provides discussion around ethical 

considerations and establishing trustworthiness of the current research.  



LIS PRACTICUM SUPERVISION  15 

 

 

 

Chapter 4 offers a detailed discussion the key findings of this study. The three major 

categories that emerged from the data analysis were supervisory role, supervision style, and 

supervision competencies. These constitute the key elements of LIS practicum supervision 

and are described in chapter 4. It also discusses the interconnectedness of key elements and 

the newly emerged grounded theory.  

Chapter 5 focuses on analysis and discussion including interpretation of key findings 

of the study. It also presents discussion on the components of the newly emerged grounded 

theory by illustrating the relationship among its key elements, and it situates the theory 

within the extant literature. Implications of the findings are explored next, after which the 

chapter presents strengths and limitations of this study. 

Chapter 6 outlines the contribution of this research and presents recommendations 

for professional practice, research and scholarship, and policy. The chapter highlights future 

directions for research in LIS practicum supervision and concludes with the researcher’s 

final reflections on this study.  
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Chapter 2: Literature Review 

This study is situated at the intersection of several different areas of research. 

Existing research on practicums and internships in the field of LIS, and more specifically 

research on professional supervision in the context of training and teaching from the fields 

of health, management, and education, significantly informs this study. At the same time, 

the scarcity of research on practicum supervision in the field of LIS makes it more 

challenging to forge a bridge between general literature on supervision (types, forms, 

theories, and models) and to differentiate practicum supervision from supervision 

conceptualised in the broader context. Charmaz (2014) suggested that, “For grounded 

theorists, a thorough but focused literature review means going across fields and 

disciplines” (p. 308). To situate the current research within the broader area of supervision, 

the researcher of the current study takes a holistic approach to present quantitative and 

qualitative evaluation of the existing LIS and non-LIS literature on practicums, supervision, 

and practicum supervision.   

2.1 Chapter overview 

The aim of this review is to understand, explore, and document the research around 

LIS practicums in general and practicum supervision in particular. The literature review is 

divided into six sections. Section 2.2 briefly describes practicums in LIS by evaluating and 

synthesising studies on the purpose, value, and importance of it. The section also presents a 

quantitative analysis of the studies on LIS practicums by visualising themes, concepts, and 

patterns within existing literature. Section 2.3 attempts to build an understanding of readers 

for the term “supervision”, clarifies its different contexts, and leads the discussion toward 
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practicum supervision. Research and theory of practicum supervision from different 

disciplines are evaluated in section 2.4. This section also evaluates a range of studies on 

practicum supervision and shows how it has been conceptualised in the broader literature. 

In addition, it focuses on literature about LIS practicum supervision as well. Section 2.5 

highlights the knowledge gaps around practicum supervision within the field of LIS. Section 

2.6 reviews the LIS practicum literature keeping in view the key elements which emerged 

from analysis in the current study. It presents an evaluation of the earlier studies to reveal 

the knowledge gaps that have been addressed by the new grounded theory proposed by the 

current study. Specifically, this section presents how key elements of LIS practicum 

supervision have been conceptualised and discussed by researchers. An overall summary of 

literature review is presented in section 2.7.  

2.2 Practicums in LIS 

Development of practicums was presented in section 1.2, which showed how it 

emerged historically in the field of LIS. This section presents a detailed evaluation of 

research conducted on LIS practicums.  

2.2.1 Visualising themes in LIS literature on practicums and allied concepts 

To focus on practicums and allied concepts in LIS literature, an open search was 

conducted on LIS-specific databases i.e., Library and Information Science Abstract (LISA), 

Library and Information Science Technology Abstracts (LISTA), and Library Science 

Database (LSD), using the broader and narrower terms mentioned earlier in Table 1.1. In 

addition to a systematic review of literature on LIS practicums (presented in section 2.2.2), 

this quantitative analysis of the literature helped visualise and highlight the key themes on 

the topic. An initial search on above-mentioned databases identified 455 research studies 
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published between 1965 and 2020 available via LISA and LISTA. The list of references with 

full-text documents was imported in EndNote (reference management software) for 

thematic analysis. After removing duplicate entries, a list of 435 unique titles was obtained. 

VOSviewer® software version 1.6.16 (data visualisation software freely available via 

http://www.vosviewer.com/) was used to construct and display keyword maps using full-

text articles, as well as to identify clusters and their reference networks to be able to identify 

themes and patterns from 435 full-text documents on the topic. VOSviewer® is capable of 

constructing and viewing visual maps based on bibliographic and textual data and their 

relationship (Wang et al., 2018). VOSviewer pays special attention to the graphical 

representation of textual data and is especially useful for displaying large bibliometric maps 

in an easy-to-interpret way (Van Eck & Waltman, 2017). The colour density in the keyword 

map (Figure 2.1) shows prominent themes. As shown in Figure 2.1, some of the themes in 

LIS literature on practicums and allied concepts are technology, education, training, 

evaluation, content, impact, student participation, collection, teaching, and career.  

 

Figure 2.1: Visualising broader themes in the LIS literature on practicum and allied concepts 

http://www.vosviewer.com/
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Excluding literature on other types of experiential learning programs such as 

internships and fieldwork, studies on LIS practicums were further examined using NVivo’s 

(qualitative analysis software) “data visualisation” option.  

 

Figure 2.2: Keyword mapping of the LIS practicum literature published between 1965 and 2020 

Broader themes covered (as depicted in Figure 2.2) in the LIS practicum literature are 

focused on topics such as knowledge and education, student learning, management, 

evaluation, skills development, technology, and frameworks including guidelines and code 

of conduct.  

2.2.2  Research on LIS practicums 

The 1980s saw the emergence of structured practicums in library education. Many 

case studies and reports on LIS practicums and internships were produced during this time 

see, for example, Coburn (1980), Parker (1980), Prytherch (1982), Malesky (1985), and Fenton 

(1985). All of these publications reported an initiation or commencement of practicum 

programs either in educational institutes or libraries. Moreover, professional bodies 

emphasised the formulation of guidelines and standards for practicums during early 1980s. 

For example, the Association of American School Library (AALS) reported on guidelines for 
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internships and field practice in library education (AALS, 1981). The Association of Research 

Libraries (ARL, 1982) surveyed the number of libraries offering internships and job 

exchange programs in the Unites States according to the ARL specifications, whereas the 

University of Michigan (Michigan, 1983) reported on a research residency internship 

program for library science graduates. 

In the 1990s, library schools in the US and the UK promoted provision of practicum 

as a job-seeking tool and students began writing about their own practicum experiences 

(Ryan et al., 1996). Case studies on good practices and suggestions for future development of 

LIS practicums appeared extensively in the 1990s (Banks & Lents, 1992). Specialised 

practicum programs gained momentum and many libraries appeared to offer practicums in 

specialised areas. For example, Sinclair (1992) discussed practicum in preservation 

administration, Condra (1993) presented an internship experience in curation work. Riemer 

(1993) and Denham (1994) presented case studies of practicum in cataloguing and a training 

on administration of children’s literature respectively. Similarly, a number of other case 

studies appeared, such as Burke (1998) reported on practicum conducted in library technical 

services (i.e., cataloguing, classification, serial management, preservation, etc.). Davies (1997) 

discussed practicum on publishing in a library. Harvey (1996) and May (1998) presented 

case studies of practicum in information literacy and teaching skills respectively. 

In addition to focusing on practicums and internships as specialised programs, 

several studies in the LIS literature appeared to suggest a need for structured evaluation and 

assessments in LIS practicum programs in 1990s. For example, MacLehose and Kresge (1997) 

presented a checklist for evaluation of fieldwork and practicum. Lanier and Henderson 

(1999) described indicators for a successful LIS practicum work. These two authors also 

explained the kinds of experiences and skills students gain during practicum along with 
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how these experiences help them shape their professional identities. Other than these 

studies, Samek and Oberg (1998) presented a model for field-based learning in LIS 

education. This model introduced fieldwork as more of a hands-on experience than what 

was being taught in library school curriculum. Talking about site supervisors’ and students’ 

perspectives, Samek and Oberg (1998) argued that practicum is not the place to teach history 

of librarianship, but rather a place to exemplify skills and expertise. The authors, however, 

noted that a large body of literature regarding LIS practicums was lacking in research 

concerning the perspectives of site supervisors, their contributions, and the assessment of 

performance of the stakeholders. The authors further argued that assessment and evaluation 

of the site supervisor from the perspective of a student is as much necessary as the latter’s 

evaluation during coursework. 

From 2000, the focus of research on LIS practicums has shifted considerably from 

emphasising a need for trained professionals towards integration of new methods and 

techniques. This shift in focus of research occurred because of the appearance of new courses 

in the LIS curriculum. These new courses such as digital library, knowledge management, 

and information architecture gained momentum because of the emergence and integration 

of Information Technology (IT) in the LIS curriculum. Hence, much of the research on 

practicum and internship programs started to focus on technology integration (Ennis, 2010), 

pedagogical role of the LIS professionals (Tritt & Heatherly, 2017), and establishing a 

productive connection between academia and industry (Bird & Crumpton, 2014). The 

emergence of IT also brought a change in the curriculum and contents of LIS education 

(Wallace, 2009), which demanded new requirements for onsite practical experiences from 

the supervisors such as integrating technology skills in professional development (Jeske & 

Axtell, 2014). LIS researchers emphasised that the profession was evolving rapidly and 
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becoming more technologically sophisticated, hence, the practicum and internship training 

should address these changes (Hamid & Soroya, 2015). Consequently, the library schools 

started considering technologically sound organisations to send their students for 

practicums. The bond between academia and the profession, therefore, became crucial to 

ensuring that education and practical work remain connected (Južnič & Pymm, 2016). In the 

last two decades, LIS literature has also focused on specialised training in practicum and 

internship programs. Many studies reported on the initiation and commencement of 

specialised practicums, such as, Hoy (2011), and Bernhard (2016) talked about a practicum in 

digital collection management in libraries, while Starmer (2004), Kristiansen (2011), and 

Hedberg (2012) presented case studies of individual libraries. These case studies discussed 

the benefits and challenges of practicums in preservation of library and archival material. 

Južnič and Pymm (2016) stated that the primary objective of the practicum for an 

educational institution is to foster interaction between teaching staff and practitioners, 

obtain material for case studies; encourage joint research projects, and establish a good 

academia-industry connection.  

From the above discourse, it can be concluded that chronologically the research on 

LIS practicums focused on various aspects from 1960s onward as mentioned in Table 2.1. 

Table 2.1:  

Chronological distribution of articles on LIS practicums 

Time duration Majority of the literature was focused on the 

1960 to 1980 Need for trained professionals in librarianship 

1980 to 2000 Integration of new courses in LIS curriculum,  

Improved skills for students, and  

2000 to 2019 Integration of IT, 

Training in pedagogy, i.e., information literacy, IT skills. 
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In the LIS discipline, the majority of literature is focused on establishing the 

importance, value, and purpose of LIS practicum with regards to developing competencies 

of students and fulfilling educational objectives of the library schools. Also, the literature 

highlights the importance of practicum in terms of supporting the host organisation, aiming 

to bring innovation by providing the workplace, training facilities, and supervision 

opportunities through an experienced practitioner (Lavy, 2017; Whitver, 2017). A number of 

studies emphasised its significance and showed that practicum is important in:  

• giving students insight into the world of work and career prospects (Arif et al., 

2018; Ball, 2008; Malik & Ameen, 2010); 

• developing job skills and on-the-job performance (Osti & Lorenzo, 2013);  

• developing interpersonal and social skills (Malik & Ameen, 2010);  

• enhancing employment prospects of LIS graduates (Pacios, 2013);  

• increasing industry-academia contact (Bernhard, 2015);  

• improving attitude toward self-confidence, job-knowledge, job-seeking skills, and 

practical reasoning (McGurr & Damasco, 2010);  

• helping students to integrate well into the work environment (Nutefall, 2012);  

• developing greater maturity in students (Raszewski et al., 2012); and  

• enabling students to make more positive contributions, and demonstrate positive 

attitudes in their professional careers, (Arif et al., 2018) 

In addition to establishing the importance of practicums in LIS education, recent 

studies showed that practicum supervision is one of the important elements of a successful 

practicum experience for students. Many recent LIS studies (Arif et al., 2018; Brannon, 2015; 

Goodsett, 2018; Nutefall, 2012) identified that evaluation of practicum supervision is 

important in determining the quality of work and professional competencies of the students. 

Brannon (2014) stressed that usefulness or worth of practicum experience without an active 

involvement of the site supervisor cannot be guaranteed. It may be noted that LIS literature 

does not talk explicitly about the supervision aspect of the practicum, as explained by the 

researcher of this study in a previous article (see, Khan & Qayyum, 2019). There are a few 

studies that shows the importance of supervision in the context of LIS practicum. These 
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studies, however, do not address any of the aspects of practicum supervision directly. 

Supervision, however, has been a well-researched area in the fields of health, education, and 

management as will be explained next.  

2.3 Overview of supervision with reference to practicum supervision  

In general, the term “supervision” is easy to grasp, but its conceptualisation across 

professions is difficult and complicated to evaluate scientifically (Johnston, 2006). This 

complication is because the term is used diversely, the purpose and goals are not common, 

the method and process of conducting supervision is not specific, and the supervision itself 

is provided in a variety of institutional and non-institutional environments. Generally, the 

term “Supervision” is defined as “the act of watching a person or activity and making 

certain that everything is done correctly, safely, etc.” (Cambridge University Press, n.d.), 

Keeping in view the widespread and indiscriminate use of the term “supervision” – with  

respect to differences in purpose, discipline, arrangement, and application (McNeil, 2017, p. 

55)—a  short overview of general supervision is presented to narrow down its focus to the 

context of teaching and training.  

Supervision is an old practice, dating back to the 17th and 18th centuries in England 

when it was undertaken in educational institutes to observe the work of less experienced 

colleagues in medical sciences (Grauel, 2002). Today, supervision is integrated in many 

professions such as psychology, medical sciences, social work and education; therefore, it 

has become more complex to differentiate practicum supervision from general supervision 

because each profession fashioned new connotations of its requirements (Khan & Qayyum, 

2019). Supervision has been widely researched in education, management, and clinical 

practices such as psychology, nursing, and medical science (Hawkins, 2012). Literature from 
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non-LIS disciplines provide a better understanding of supervision as it is considered to be an 

essential component to support improved learning from experiences (Russell, 2017). 

Establishing a precise and consistent definition of practicum supervision, however, has been 

a challenge because “definitions of supervision are usually specifically developed to explain 

the practice and procedures of the supervision within a professional field” (Johnston, 2006, 

p. 7). For example, the supervision provided to those working in rehabilitation is defined 

differently from the supervision provided to those working in school counselling (Johnston, 

2006, p. 34). Rehabilitative supervision is more about a relationship between an individual 

for clinical or administrative duties (a rehabilitation counselling supervisor) and one or more 

individuals (supervisees) involved in providing rehabilitation services to clients (Saunders & 

Peck, 2001, p. 21). School counsellor supervision is defined as: “(a) administrative-focused 

on attendance, punctuality, staff relations, and outreach to parents; (b) program-focused on 

development, implementation, and coordination; and (c) counselling-focused on enhancing 

clinical knowledge and skills” (Nelson & Johnson, 1999, p. 90).  

The definitions mentioned above are different in that supervision in the counselling 

literature focuses on the relationship between supervisor and supervisee with emphasis on 

counselling, while the supervision in the education literature focuses on knowledge and 

skills instilled through the supervision. Similarly, the difference between practicum 

supervision (for example, supervision provided to students during fieldwork as part of a 

university course) and long-term professional supervision (provided by more experienced 

counsellors to less experienced ones in a private capacity) pertains to its goals and purpose. 

The former empowers the supervisee (student) to enter the profession by understanding 

skills, attitudes, and knowledge, while the latter is an ongoing relationship in which the 
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supervisor designs specific learning tasks and teaching strategies related to the supervisee’s 

development as a professional.  

The above discussion shows that a difficulty in establishing the specifics of practicum 

supervision has been occurring for a number of reasons. First, there is a diversity regarding 

methods of supervision. For example, some practicums take place in a group environment 

while others may be in individual contexts (O'Callaghan et al., 2009). Second, supervision 

can be conducted internally at a place of employment (i.e., supervision of WIL), and it can be 

an external arrangement for training and professional development, such as, supervision of 

work integrated or workplace learning programs (Wheeler, 2002). Third, supervision can be 

a component of a postgraduate degree provided by university staff, such as educational or 

research supervision, and is highly flexible and subjective. For example, the goals of the 

supervision are often determined by the supervisee and the supervisor depending on the 

supervisee’s interests and training needs (Wheeler & Williams, 2012). Fourth, approaches to 

supervision vary between different disciplines and contexts. For example, supervisory 

functions for research would have different requirements than clinical supervision (Ladany 

et al., 2013).  

A line of research on supervision from the fields of psychology, medical science, and 

education provides better understanding of its teaching and training perspectives. 

Supervision in these fields has been theorised in a structured way such as contexts, models, 

and frameworks. Moreover, researchers in psychology, medical science, and education have 

provided considerable discussion on the teaching and training aspects of practicum 

supervision (Ung, 2002). For example, supervision is viewed from a developmental 

perspective as “an interpersonal process in which a skilled person (the supervisor) helps a 

less skilled person (the supervisee) to develop professional behaviour and identity, in order 
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to improve his/her work” (Itzhaky & Aloni, 1996, p. 65). Inskipp and Proctor (1993) took a 

collaborative approach and defined supervision as “a working alliance [relationship] 

between supervisor, worker and workers, in which the worker can reflect on herself in her 

working situation by giving account of her work and receiving feedback and, where 

appropriate, guidance and appraisal” (p. 42). Instead, Holloway’s (1982) definition of 

supervision is more about the training perspective:  

The supervisor empowers the supervisee to enter the profession by understanding 

skills, attitudes, and knowledge demanded of the profession and guiding the 

relationship strategically to facilitate the trainee’s achievement of a professional 

standard… the supervisor designs specific learning tasks and teaching strategies 

related to the supervisee’s development as a professional. (p. 23)  

Similarly, models of supervision proposed over the past three decades, such as 

psychotherapy-based models, developmental and integrative models, are also based on 

teaching and training aspects of supervision. For example, psychotherapy-based models are 

based on the assumption that the supervisee has the resources for personal and professional 

growth, and the supervisor should work collaboratively with the supervisee to impart 

knowledge and skills. Supervisor would attempt to correct the mistakes and incorrect 

thinking of the supervisees and their misconceptions about the procedures of 

psychotherapy. These models also indicate that supervision sessions are structured, focused, 

and educational in nature. Both the supervisor and the supervisee assume responsibility for 

the flow and content of the session.  

Psychotherapy-based models of supervision focus on students’ and supervisors’ 

competencies to work collaboratively and facilitate the learning environment. However, 

these are discipline-specific models where the relationship among supervisor, supervisee, 

and client play a significant role in the execution of supervision activities (Wierda, 2016).  
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Psychotherapy-based models are based on the assumption that the 

supervisee/student has the resources for personal and professional growth and the 

supervisor should work collaboratively with the supervisee to impart knowledge and skills. 

For example, in the cognitive-behavioural model, a supervisor would attempt to correct 

mistakes and incorrect thinking of the supervisee and his/her misconceptions about the 

procedures of psychotherapy. Also in this model, supervision sessions are structured, 

focused, and educational in nature. Both the supervisor and the supervisee assume 

responsibility for the flow and content of the supervision session. Two examples of 

psychotherapy-based models are: a) Seven-Eyed model, and Person-centred model. 

The Seven-Eyed Model is a relational model of supervision and focuses on the 

relationships between client, therapist and supervisor (Hawkins, 2012). This model 

considers the interplay between seven distinct aspects of the therapeutic process namely the 

client, the supervisee, the supervisor, the supervisee-supervisor relationship, the client-

supervisee relationship, the supervisor-client relationship, and the environment. The 

Person-centred Model of supervision assumes that the supervisee has the resources to 

effectively develop as a counsellor (Overholser, 2004). The supervisor is not seen as an 

expert in this model, but rather to serve as a “collaborator” with the supervisee. The 

supervisor’s role is to provide an environment in which the supervisee can be open to 

his/her experience and fully engaged with the client. 

Psychotherapy-based models of supervision focus on student and supervisors’ 

competencies to work collaboratively and facilitate learning environment. But these models 

are not directly related to what the supervisors do in LIS practicums, such as competency 

enhancement of students in the broader context of information environment (i.e. to 

understand, analyse and interpret in which information is originated, described, stored, 
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organized, retrieved, disseminated, modified and used). Hence, psychotherapy-based 

models of supervision are more context specific and offer limited scope of their applicability 

to LIS practicum supervision. 

These models are not directly related to what supervisors do in LIS practicums, such 

as competencies’ enhancement of students in the broader context of information 

environment (i.e., to understand, analyse, and interpret in which information is originated, 

described, stored, organised, retrieved, disseminated, modified, and used). Hence, 

psychotherapy-based models of supervision are context-specific and offer limited scope of 

their applicability to LIS practicum supervision. 

Developmental models are based on two assumptions. The first assumption is that as 

the skills and competencies of the supervisee develop, the process of supervision moves to 

another stage. The second assumption is that each stage through which the supervisee move 

requires different supervision skills and techniques (Lambie & Sias, 2009). For example, as 

the student becomes more proficient in knowledge and skills in a subject, less is required 

from the supervisor. Developmental models of supervision primarily focus on supervisory 

approaches that change with the different stages of supervisee development. For instance, 

Integrated Development Model (IDM) presents four stages through which a supervisee 

progresses. Each of the four stages is characterised by three structures: awareness, 

motivation, and autonomy. Awareness means the level of cognisance of the supervisees 

about their own skills and behaviours as well as the understanding of the client's world. 

Motivation refers to the interest and desire to engage in training and development. 

Autonomy is the degree of independence the supervisee exhibits (Stoltenberg & McNeill, 

2011). Similarly, the Six-phase Model comprises six phases of development (Holloway, 

1982). The first three phases (The Lay Helper, The Beginning Student Phase, and The 
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Advanced Student Phase) roughly correspond to the levels of the Integrative Development 

Models (IDM). The remaining three phases (The Novice Professional Phase, The 

Experienced Professional Phase, and The Senior Professional Phase) are self-explanatory in 

terms of the relative occurrence of the phase in relation to the counsellor’s career. 

Developmental models of supervision primarily focus on supervision style that 

change with the different stages of supervisee development. These models require a longer 

duration of interaction between the supervisors and the supervisee in order to materialise 

the developmental stages (i.e., novice, professional, senior) needed to enhance students’ 

skills. Whereas LIS practicum is not of a longer duration usually and the supervisors have to 

focus on different activities during this short time. Hence, developmental model of 

supervision may not likely be applicable in the LIS setting because of the short-term 

interaction between supervisors and students.  

The above discussed developmental models require a longer duration of interaction 

between the supervisor and the supervisee to materilise the developmental stages (i.e., 

novice, professional, senior) needed to enhance student skills. LIS practicums are usually not 

of a longer duration and the supervisors must focus on different activities during a short 

span of time ranging from two to eight weeks. Hence, the developmental model of 

supervision also has limited applicability in the LIS setting because of its focus on gradual 

development towards professional competence in a relatively long-term process.  

Integrative models of supervision are based on the assumption that, given the large 

number of theories and methods that exist in relation to supervision, an infinite number of 

“integrations” are possible (Beddoe & Davys, 2016). For instance, the discrimination model 

comprises three separate foci for supervision (intervention, conceptualisation, and 

personalisation) and three possible supervisor roles (teacher, counsellor, and consultant) 
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(Bernard & Goodyear, 2004). The supervisor may take on the role of a teacher while focusing 

on a specific intervention used by the supervisee in the client session or assume the role of 

counsellor while focusing on the supervisee’s conceptualisation of the work. Because the 

response is always specific to the supervisee’s needs, the role of supervisor changes within 

and across sessions.  

Finally, the System Approach Model (System Approach to Supervision—SAS) was 

developed by Elizabeth Holloway (1995). In SAS, the heart of supervision is the relationship 

between supervisor and supervisee (Holloway, 1995). Holloway described seven dimensions 

of supervision, all connected by the central supervisory relationship. These dimensions 

include: the functions of supervision; the tasks of supervision; the client; the trainee; the 

supervisor; the institution; and their relationship. The first two (functions of supervision and 

tasks of supervision) are at the foreground of interaction (Baloyi, 2017), while the latter four 

dimensions represent unique contextual factors that are, according to Holloway, covert 

influences in the supervisory process. In this model, supervision is seen to be reflective of a 

unique combination of these seven dimensions. 

Although traditional supervision models incorporate teaching and training aspects, 

they still do not directly inform practicum supervision in the LIS settings. As noted by other 

researchers, existing models are discipline-specific and do not take a holistic approach to 

describe supervision in different contexts (Cleak & Smith, 2012), Also, they generally do not 

mention the mode of supervision (Beddoe & Davys, 2016; Ekstedt et al., 2019). For example, 

supervision that focuses on the diverse functions and responsibilities required of practicum 

supervision in the LIS such as developing specific competencies of students in information 

seeking, information management, organisation of recorded knowledge, reference and user 

services, information architecture, sources, and products.  
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The discipline-specific problems and issues inherent to the LIS practicum influence 

supervision and may require a distinct model with its own domain-specific features. 

Moreover, the duration, activities, scope and purpose of the LIS practicum is much different 

from practicums in other fields of studies such as psychology, education, law, and medical 

science (Khan & Qayyum, 2019). Therefore, the supervision models discussed above offer 

limited scope of their applicability in the LIS practicum supervision process. However, 

keeping in view the different supervision models described above, it can be concluded that 

practicum supervision is a distinct type of supervision, which incorporates both the teaching 

and training contexts of supervision. 

2.4 Research and theory on practicum supervision 

Practicum supervision is a form of supervision provided to students usually outside 

their institute or university and takes place at a workplace. Nugent (2013) defined it as “a 

diversified and comprehensive training experience for pupils aiming to be professional 

practitioners in a chosen occupational field” (para, 1). Supervision of work is rendered by a 

teacher, professor (from inside the educational institution), or other skilled and qualified 

practitioner (from outside) during practicums. Supervision in the context of competency 

building is well-recognised as "the critical teaching method" (Holloway, 1995, p. 177) for the 

development of professional skills and identity.  

Hansen et al. (1976) conducted a review of literature in counselling education and 

concluded that research on practicum supervision is classified according to the supervisor's 

role, the training procedure, and the rating systems. Authors reviewed the articles related to 

projects within counselling education and did not classify any procedural issues or 

components specific to practicum supervision. A few years later, Kaplan (1983) conducted 
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another review of research on practicum supervision and classified the studies into two 

categories: on maximising the effectiveness of the practicum supervision experience and 

specific techniques in it. Holloway (1982) also reported three areas to investigate current and 

ideal characteristics of practicum supervision: practicum activities, supervision activities, 

and supervisor’s experience or qualification. The majority of studies, however, on practicum 

supervision (75%) in psychology presented characteristics of the supervisor such as work 

experience, sound planning, and supervisee response.  

In counselling literature, practicum supervision is portrayed as an intensive one-to-

one relationship between the supervisor and a supervisee. The supervisor is designated as 

being responsible for facilitating the development of therapeutic counselling competence in 

supervisee (Wierda, 2016). Effective practicum supervision, according to counselling 

experts, is marked by the supervisory relationship, serious commitment to supervision, 

informed practice, clearly articulated tasks and procedures, attention to developmental 

stages of the supervisee and a supervisor’s personal traits (Callahan & Watkins Jr, 2018). 

Bernard and Goodyear (2004) offered two goals for the counselling practicum supervision 

process: (a) supervision should be connected to teaching and learning; and (b) there should 

be a focus on supervisee’s and client’s welfare. Theoretical orientation of a supervisor is one 

of the key features of practicum supervision and is defined as a fundamental guidance for 

managing the intervention and structure that is suitable for the learning of students (Ghazali 

et al., 2015).  

In the field of education, studies on practicum supervision are focused on issues such 

as teacher education practices (Hastings & Squires, 2002), the process of assessment and 

evaluation (Ciuffetelli & Volante, 2009), and the influence of supervisor on student-teacher 

(Wheeler & Williams, 2012). Research on practicum supervision in the field of education has 
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placed greater attention to emphasising the multicultural supervision practices of student-

teachers (Martin & Russell, 2018). The multicultural supervision refers to a mutual 

understanding of cultural issues between the supervisor and the supervisee (Potnis & Gala, 

2020). Similarly, with regards to practicum supervision in the field of social work, studies 

are focused on the quality of the supervisory relationships, control of supervisee over 

supervision activities, including feedback and opportunities for reflection on the process of 

supervision (Birkenmaier & Berg-Weger, 2007, as cited in Amadasun, 2021). 

A line of research from non-LIS literature shows that there are advantages and 

disadvantages associated with practicum supervision. For example, practicum supervision 

enables the supervisor to monitor the quality of the service being provided to the supervisee 

(Woo et al., 2020). Moreover, on a practical level, the supervisor is accessible as well as 

available to guide the supervisee through the process and activities of practicum. However, 

Stinchfield (2019) highlighted that there are disadvantages associated with practicum 

supervision. For example, the choice of supervisor might be limited within a workplace or 

supervisor might not be aligned with student’s preferences. Another disadvantage is that 

multiple roles required by the supervisor and supervisee within an organisational context 

(such as manager, supervisor, and employee) may have contradictory demands. The 

supervisor (usually referred to as “site supervisor”) might not have received formal training 

in supervision; or might not have access to the latest research, knowledge, or skills to 

conduct supervision. Rather, the site supervisors might have learnt their skills “on-the-job 

and via trial and error” (Ung, 2002, p. 96). Since advantages and disadvantages could be 

many, these are not explored because of the scope of the current study.  

Studies in the non-LIS literature also focused the use of supporting technologies in 

practicum supervision, such as the efficacy of videoconferencing (Dymond et al., 2008) and 
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practicality of online versus on-campus supervision of a practicum in education (Caywood 

& Duckett, 2003). Similarly, some articles reported case studies and best practices around 

cyber-supervision (Coker et al., 2002; Coursol, 2004), and the potential of applying 

technology-based instructional methods to interactions between supervisors and 

supervisees during practicum supervision (Clingerman & Bernard, 2004; Russell, 2017). 

Recent trends in non-LIS practicum supervision research are transitioning towards 

the agreement that practicum supervision should be regular, structured and related to 

agreed learning objectives. Moreover, it should include teaching, research, management, 

administration, interpersonal skills, personal development, and reflection (Przeworski, 

2020). Similarly, accrediting bodies and state licensing boards have established standards 

and requirements as training in supervision skills is becoming a recognised field of study in 

its own right (Peetoom & Nuttgens, 2019). Supervision is considered an important indicator 

for successful practicum activity. In clinical disciplines, it is recognised as a distinct 

professional competence (Beddoe & Davys, 2016). In psychology, recent research on 

practicum supervision has resulted in increased scholarship, development of guidelines and 

regulatory attention, and an increase in the identification of components of effective 

supervision (Borders, 2014; Ladany et al., 2013).  

Though practicum supervision is significant and recognised as a “hallmark of 

professional training in many studies” (Crespi & Lopez, 1999, p. 113), literature review 

showed that the research on practicum supervision in non-LIS literature is widespread. 

However, limited research has focused specifically on the mode and methods of practicum 

supervision (Starling, 2000). Apart from studies on the use of technology in supervision, 

advantages and disadvantages of the supervision process, characteristics of the supervisor  
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and the rating system, research on LIS practicum supervision lacks attention to procedural, 

elemental, and technical issues.  

2.4.1 LIS practicum supervision  

Visualising the large corpus of literature on LIS practicums revealed that practicum 

supervision, and the perspectives of supervisors, were barely visible. NVvo’s text search 

query on 479 publications showed few research articles (Arif et al., 2018; Ball, 2008; Bird et al., 

2015; Brannon, 2015; Ferrer-Vinent & Sobel, 2011; Goodsett, 2018; McGurr & Damasco, 2010; 

Nutefall, 2012; Nutefall et al., 2021; Pacios, 2013) with words “supervision,” “supervisor,” 

and “supervise” in their full-text. Quantitative analysis of the LIS literature on practicums 

and allied concepts showed that there are only 10 studies out of 479 publications on LIS 

practicums and internships that highlighted some aspects of practicum supervision. 

Apart from scarcity of literature on practicum supervision, the review of literature 

also revealed that researchers highlighted the need to assess LIS practicum supervision (Ball, 

2008). Appropriate supervision and mentoring arrangements are crucial components of 

effective work placement strategies (Patrick et al., 2008). Fundamentally, supervision of 

practicum in libraries means ensuring that resources and opportunities are available and 

checking that all stakeholders (students, supervisors, LIS school, faculty, and placement 

providers) share the same understanding of what to expect from LIS practicums. 

Supervisors play an important part in a practicum training and serve as experts. Many 

studies on LIS practicums (Ball, 2008; Bird et al., 2015; Lacy & Copeland, 2013) have 

suggested that investigating the supervisors’ perspective is important because they guide 

the students to work independently and become competent practitioners, thus, contributing 

to the ultimate outcome of the practicum and its benefits to all stakeholders.  
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2.5 The knowledge gaps  

Review of literature on LIS practicums revealed that the topic of practicum 

supervision is not well researched. Early literature provides some insights and discusses 

some of the issues of supervisors and the process of supervision of LIS practicum programs. 

However, the necessity of articulating and explaining the aims and objectives of supervision 

in practicums require scrutiny of the essential elements, and in some cases, its re-evaluation 

and redefinition (Sharun, 2021).  

Review of LIS literature on practicums, presented in section 2.2, not only indicated a 

lack of theoretical knowledge on practicum supervision but also illustrated that prior studies 

emphasised the importance of supervision and the supervisor’s concerns. A majority of 

studies on LIS practicums are quantitative investigations that describes the perspectives of 

students on professional development, learning outcomes, practicum syllabus, evaluation 

and assessment, and the use of technology (Malik & Ameen, 2010). Absent is the realisation 

that practicum is not just a matter of placing students but also ensuring that they, and the 

supervising library staff, recognise the learning experience (Nutefall et al., 2021). LIS 

literature was focused on students’ learning and had little discussion on supervisors’ 

perspectives. Notably, 80 percent of research studies on LIS practicums since 2002 have 

suggested a need for more rigorous and in-depth research on the views of supervisors and 

the supervision process. The importance of including views of the supervisors was 

repeatedly mentioned by the commentators, with reference to learning and professional 

competence of students. Some studies also highlighted a need to understand supervisors’ 

perceptions about practicum supervision.  
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Additionally, previous studies did not talk explicitly about the specific functions of 

LIS practicum supervision. Studies from LIS discussed neither the methods and techniques 

that supervisors use, nor the expertise required for practicum supervision. A majority of 

previous studies debated how to make the practicum experience effective and beneficial for 

students. Due to the lack of literature, there is hardly any framework or theoretical 

knowledge to guide practicum supervision in LIS. Moreover, there is less information on 

techniques and methods that supervisors use or the required expertise to supervise 

practicum. Researchers investigated and suggested different ways of making the practicum 

experience worthwhile for students. In doing so, “few researchers and practitioners have 

presented their viewpoints around how supervisors should design tasks and interact with 

students” (Khan & Qayyum, 2019, p. 3). The knowledge gap revealed from the literature 

review was explicit around lack of theoretical understanding, established framework, 

models, and components to guide practicum supervision. Theoretical understanding of LIS 

practicum supervision is important to promote learning and professional competence of the 

students. 

2.6 Supervisory role, supervision style, and competencies in LIS literature 

The current study attempted to establish key elements of the LIS practicum 

supervision. In line with the CGT tradition, it was necessary to “make explicit and 

compelling connections between [the current] study and earlier studies” (Charmaz, 2014, p. 

309). The researcher, therefore, undertook an exhaustive review of LIS literature on 

practicums, internships, fieldworks, and allied concepts to discover whether, and in what 

context, the supervisory role, supervision style, and competencies (the key elements that 

emerged in the current study) have been discussed so far. The reason to review literature on 
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LIS practicums, with a focus on the key elements, was to discover how the theme of 

practicum supervision had been taken up by LIS researchers. 

The literature review on key elements of LIS practicum supervision illustrated that 

research in this area offers little discussion on supervision functions, management of 

supervisory sessions, and teaching aspects of practicum supervision. Moreover, there is 

limited research around assessment and evaluation techniques and competencies required 

to supervise practicum. Literature does not adequately explain how supervision of 

practicums take place, nor does it identify its key elements.  

Literature was explored holistically to understand aspects related to practicum and 

its supervision. After reaching saturation point at which no new aspect could be identified 

from the continued review, it was concluded that, with respect to themes related to 

supervision of practicum, existing LIS literature could be grouped into six categories: 

Table 2.2:  

Grouping of literature on LIS practicums regarding supervision aspects: 

Category Description 

Design Investigating, describing, and suggesting contents, structure, and 

management of practicum 

Strategies Describing plans and policies for enhancement of student learning and 

competencies including guidelines for practicum 

Technology Integration, application, and use of audio-visual aids during teaching 

and training 

Challenges Identification of issues and problems from students’ perspectives 

Performance Examining performance, influence, effectiveness, and implication of 

practicum with respect to outcome 

Activities Case studies reporting initiatives and commencement of specialised 

practicum programs by LIS professionals 

 

A few clarifications and cautions are warranted before discussing how practicum 

supervision has been conceptualised and discussed in the LIS literature. First, because of the 

dearth of empirical studies on it, the discussions presented here are the opinions and 
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suggestions of LIS researchers and practitioners emphasising both the importance and 

effectiveness of practicum supervision practices. Second, LIS literature discusses these issues 

with respect to three phases: i.e., prior supervision (suggestions for things to do); ongoing 

supervision (suggestions on what to do in supervisory sessions); and post-supervision 

(suggestions for after the supervision session). For example, Richey (1997) suggested that 

pre-planning of the interview process, objectives of supervision, and practicum activities 

should be considered by the site supervisor before taking students (prior supervision phase). 

Alimohammadi and Jamali (2012) said that a supervisor should play an active role in 

coordinating with the library school while guiding and mentoring students during the 

practicum supervision (ongoing supervision phase). Brannon (2014) recommended 

structured and focused assessment as the vital component of practicum supervision (post 

supervision phase).  

2.6.1 Role of supervisor 

One of the first problems in identifying the role of supervisor in LIS practicums is the 

scarcity of literature on the supervisors’ perspectives. Research substantiates that practicum 

supervisors occupy a unique and important position in libraries and information centres 

(Kelsey & Ramaswamy, 2005). Although workplace supervision and practicum supervision 

may have common attributes, practicum supervision is different in many important ways 

(Reale, 2013). For example, a unique role of practicum supervisor, such as to accomplish 

work through students while at the same time counselling and guiding them, may not be a 

part of general supervision that takes place at the workplace. Practicum supervisors are 

responsible for the planning, organising, leading, and controlling of activities where 

students typically are not considered regular or permanent employees. This type of 
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supervision demands taking specific roles across supervisory sessions and focusing on the 

particular needs of the students (McGarr & Gavaldon, 2018). Practicum supervisors are 

required to emphasise student's learning needs and styles (Poutch, 2016) which might not 

necessarily happen in the workplace supervision. Recognising these differences, the role of 

practicum supervisor differs from that of the workplace supervisors in terms of looking after 

both the management and the teaching aspects of a practicum program (Adkins, 2012). It is, 

therefore, pertinent to mention that the current study is well situated to add theoretical 

knowledge for practicum supervisors by addressing the perspectives of the supervisors and 

students. 

Literature shows that, in the late 1990s, with integration of new courses in LIS 

curriculum (i.e., digital library, knowledge management, and information architecture), 

researchers discussed the need of diverse responsibilities of LIS professionals. Richey (1997) 

got the views of supervising librarians about the LIS practicum and suggested that 

approaching it with a clear understanding of how and what to do had to be exemplified. At 

the same time, Ketcham (1997) examined the librarians’ level of commitment to undertaking 

internships and practicums at their respective organisations. Ketcham included a list of 

questions for college librarians to consider before they decide to undertake such programs. 

Tilley (1997) explored the learning benefits of practicums for supervising librarians and 

students. The author concluded that the demand of technology skills was rapidly increasing 

in the job market, therefore, supervisors should focus on technology integration in 

practicum training. However, none of these studies explicitly talked about the functions of 

the practicum supervisor.  

Other studies in the same context mentioned that, for LIS professionals, the transition 

from worker to supervisor is a difficult move. The supervisor, who is required to deal with 
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students, must realise that “doing” and “supervising” are entirely different (Baldwin, 1991, 

p. 91). Therefore, to become a practicum supervisor in LIS requires a significant change in 

roles and responsibilities to accept and act as a manager and a teacher simultaneously. 

Baldwin further argued that practicum supervisors are either deputed from within the 

library staff to a position with practicum supervision responsibilities or are hired into a 

position which has student supervision as a part of the job description. In each case, the 

practicum supervisor is required to perform a bridging role and to represent the 

management and the student to each other. A clear understanding of the role of supervisor 

is relevant within a practicum which had not been discussed in the literature.  

From 2000 onwards, the role of the supervisor appeared in the literature with 

regards to effective practicum experience. Starkey (2011) identified that probably the biggest 

problems for LIS practicum supervisors were the lack of planning and organising practicum 

activities for students. Alimohammadi and Jamali (2012) stressed the development of a set of 

guidelines to be formulated for planning and organising site supervision for a successful 

practicum outcome. Bastian and Webber (2008, as cited in Shepherd & Shepherd, 2008) 

stressed that supervisor’s role is to liaise with the library school and the host organisation 

for planning and organising practicum programs. Brannon (2014) highlighted that 

supervisors play a vital role in planning assessment, evaluation, and feedback mechanisms. 

These suggestions emerged from the practicum literature which shows that it is important to 

clarify the role of the supervisor (Arif et al., 2018). It is pertinent to note that all the above-

mentioned studies discussed the role of supervisor in terms of suggestions, opinions, and 

further investigations. These studies were focused on the effective implementation of 

practicum and its usefulness for students.  
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Recent literature shows two factors that attract researchers’ attention to reflect the 

role of the practicum supervisor. First, the emergence of IT and its use in the LIS sector. 

Second, the growing importance of the teaching and training aspect of practicum 

supervision (e.g., information literacy) for LIS professionals. A chronological account of LIS 

research since 2000 showed that researchers have continued to highlight the supervisor’s 

role is an important motive for students’ learning and professional development. Powis and 

Webb (2005) emphasised conducting a focused research study on changing roles of site 

supervisors regarding teaching and training activities of the practicum for students. The 

authors stated that key educational and psychological theories should be identified to form a 

basis for effective outcomes and better learning for students, as well as for practicum 

supervisors. Kesley and Ramasawamy (2005) presented a case study of practicum programs 

offered at Louisiana State University Libraries and suggested that one of the responsibilities 

of the practicum supervisor was to effectively integrate IT components in the design of field 

experience for students. Dotson (2007) recommended not only greater involvement of an 

experienced site supervisor in the design and delivery of practicum programs but also 

suggested further qualitative study, involving site supervisors in a series of interviews and 

focus groups, to determine how their roles can enhance the practicum experience for 

students and for themselves. McGurr and Damasco (2010) suggested a future study on the 

roles of both practicum coordinator (faculty) and site supervisors, and their relationship to 

one another. Authors also stated that the relationship between the faculty and the supervisor 

is one of the important factors that impacts the students’ performance in the practicum. 

Ferrer-Vinent and Sobel (2011) illustrated the role of practicum supervisors to serve as an 

intermediary between the library school (fulfilling curriculum requirement) and the host 

organisation (looking after the library’s objectives). Adkins (2012) emphasised that 



LIS PRACTICUM SUPERVISION  44 

 

 

 

practicum supervision is effective only when supervisors have a clear understanding of their 

roles and the students’ expectations and learning needs. Adkins further suggested that a 

supervisor needs to appreciate new perspectives that students can bring to the practicum 

program. Reale (2013) suggested that new responsibilities for practicum supervisors include 

recognising talent, teaching new skills and promoting learning, and understanding the 

organisation’s culture. Bilodeau and Carson (2015) stated that supervisors typically 

described mentor-like relationships with their seniors and more experienced librarians to 

learn from their supervision expertise. Finally, Brannon (2015) pointed out that there is no 

empirical research looking from site supervisors’ perspective to describe how they perform 

as trainers in the fieldwork or practicum programs in libraries. Suggesting importance of the 

role of supervisor, Arif et al. (2018) said that practicum students reported the lack of 

professionalism in supervision process, which happened to limit their abilities of learning. 

Authors stated that students expressed a high level of expectations from their supervisors as 

teachers and trainers.  

In short, review of the LIS literature revealed that researchers discussed the role of 

the practicum supervisor in different perspectives. Most studies reflected an interest in the 

content of practicum and perspectives of students. Hence, there was an omission of the 

perspectives of practicum supervisors and supervision aspects (Brannon, 2014).  
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Figure 2.3: Visualising concepts discussed in LIS practicum literature on role of supervisor 

2.6.2 Supervision style (methods and techniques) 

LIS literature does not talk explicitly about supervision style (which pertains to 

supervisors’ approaches, teaching and training methods, and interaction with students) of 

the supervisor to deal with practicum activities. However, early studies such as Coburn 

(1980) in the United States and Prytherch (1982) in the United Kingdom pointed out that the 

supervision of practicum students and its control depends on the supervisors’ approaches to 

supervising students. Both studies mentioned that supervisors’ approaches to practicum 

supervision differ in many libraries because of the varied methods and techniques adopted 

by them in different settings. Other studies discussed the so-called supervisors’ approaches 

to supervision in terms of activities such as monitoring, instructing, and evaluating (for 

example, Crumpton, 2015; Goodsett, 2018). Some earlier studies also pointed out issues 

related to methods and techniques of teaching and training in terms of supervisors’ 
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approaches to guide practicum students. While there is little information to comment on this 

issue, Russell (2017) and Richey (1997) said that the teaching methods and techniques 

adopted by supervisors is one of the important factors that determines the quality of 

practicum supervision. Richey (1997) noted that library professionals were practising 

multiple methods to teach and train practicum students. The author (referring to the studied 

population) stated that practicum supervisors preferred the instructional teaching method. 

The author, however, did not compare or discuss other aspects of supervision style such as 

teaching and training methods in practice by the practicum supervisors.  

Many recent studies (Ferrer-Vinent & Sobel, 2011; Lavy, 2017; Pacios, 2013; 

Raszewski et al., 2012) stressed the need to explore issues related to practicum supervision 

to understand how they are being done within libraries. Some studies highlighted the 

difference in supervisors’ approaches to assessment, evaluation, and feedback mechanism 

during practicum supervision. For example, Brewer and Winston (2001) stated that the LIS 

practitioners (who are working as practicum supervisors) pointed out a paucity of liaison 

with the faculty and indicated that it affects the supervisors’ approach to assessment and 

evaluation of performance of the student. In a later study, Brewer (2015) mentioned that the 

style of assessment and evaluation enhances supervisors’ abilities to understand the 

diversity among students. The author also stated that it has a direct influence on the 

supervision process and the outcome of the practicum.  

Likewise, Arif and Mahmood (2012) found that there was no clear context visible as 

to what extent monitoring techniques of supervisors are in practice. The authors suggested 

that a focused research study, to identify monitoring techniques preferred by students, 

would benefit the practicum supervisors and the process of supervision. Alimohammadi 

and Jamali (2012) proposed to develop a set of methods and techniques to be formulated for 
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LIS practicum supervision to achieve targeted objectives. Crumpton (2015) argued that most 

of the library staff, who supervise practicum students’ work, are not mindful of the 

supervision activities (monitoring, instructing, evaluating etc.). Goodsett and Koziura (2016) 

argued that the supervisors’ approaches and the activities they perform also affect the 

overall practicum supervision experience of the students. The authors said that supervision 

activities are employed to achieve supervision tasks (e.g., developing skills and knowledge 

of the student), which relate to the personal and professional growth of the practicum 

students. Kampa (2015) recommended greater involvement of students in the design and 

delivery of a practicum is important because the supervision process is worthwhile only if 

the goals and objectives were commonly understood between the supervisor and the 

student. Kampa suggested that a qualitative study, involving site supervisors and faculty in 

a series of interviews and focus groups, should be conducted to investigate the perception of 

students and supervisors around learning needs, objectives, and expectations of students, to 

inform the practicum supervision process. Goodsett (2018) stated that librarians learnt how 

to perform activities through their personal experience. Hence, it means there is a lack of 

theoretical knowledge on practicum supervision approaches, which may reflect the style of 

practicum supervision in LIS.  

Findings of these recently conducted studies show that supervisors’ approaches are 

important to clarify the process of supervision. Bilodeau and Carson (2015) stressed that an 

in-depth investigation into supervisors’ approaches of designing and assigning professional 

tasks can broaden our knowledge about practicum supervision and can guide it within the 

LIS practicum programs. From the above discourse, it can be concluded that, 

chronologically, there has been different aspects shaping the discussion on supervisory 

approaches in the LIS practicum research: 
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• From 1980—2000: methods of leading and controlling students’ activities. 

• From 2000—2018: mentoring and teaching; assessment and evaluation; 

design of practicum; liaison and feedback, professional development. 

 

There is a great deal of argument in the non-LIS literature that the supervision style 

is important for effective supervision to take place. Many researchers from counselling and 

social work have established that supervision styles have a strong impact on its effectiveness 

in practicum (Wolfsfeld & Haj-Yahia, 2010). Johnston (2006), Wierda (2016), Meissner (2012) 

and others have demonstrated how supervision style (also called supervisory style) 

influences the supervision in counselling practicum.  

This section illustrated the importance of supervision style to establish why and how 

it matters in practicum supervision. As discussed above, there is limited information on 

supervision style in the LIS practicum. Only a few studies highlighted the issues related to 

supervisors’ approaches to teaching and training and designing practicum contents. Hence, 

a lack of empirical research especially from the perspective of supervisors was evident from 

the above discussion. Figure 2.4 illustrates the major concepts and themes that relate to 

supervision style as have been discussed in the LIS practicum literature (in terms of 

suggestions and recommendations made by researchers and practitioners).  
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Figure 2.4: Visualising concepts discussed in LIS practicum literature on supervision style 

The next section will explore the literature around supervision competencies, as 

discussed by LIS researchers and practitioners to realise the importance of competencies 

required for practicum supervision. It will also help understand how supervision 

competencies (knowledge, skills, and attitude) may influence the practicum supervision in 

LIS. 

2.6.3 Supervision competency 

In an early study, Baldwin (1991) highlighted the existence and importance of 

required knowledge, skills, and attitude to supervise practicum students. The author stated 

that practicum supervisors are often selected among the library staff from the management 

position and are left to “sink or swim” in their new positions to develop new competencies 

(p. 20). The literature review revealed that there is minimal information to comment on LIS 

practicum supervision competencies; however, many research studies showed that basic 
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knowledge and skills of supervision are useful for effective practicum supervision to take 

place (Nugent, 1998). Studies also show that practicum supervisors have no formal training 

and that specific skills are important for practicum supervision. Malik and Ameen (2010) 

examined the perceptions of LIS practicum students in Pakistan and stressed that 

supervisors must attain skills relating to time management, planning and organising, and 

communication before taking students in practicum programs. McNeil (2017) suggested the 

soft skills of human resources management, team building, and leadership as the foundation 

of successful practicum supervision. Aside from a few studies suggesting skills for 

practicum supervisors, some authors (Bird, 2011; Brannon, 2015; Dotson, 2007; Goodsett, 

2018) highlighted that skillful supervision in practicums lead to an effective development of 

professional competence in supervisors. 

Apart from developing relevant skills, many authors agree that a positive attitude for 

personal and professional growth, and for their own learning is important for practicum 

supervisors to lead the supervision process effectively. For example, Bird et al. (2011) noted 

that practicum supervisors were not very mindful of their own learning about how to be a 

supervisor. Authors suggested that to be engaged with the positive attitude of supervising 

students at their respective workplace is important for good supervision. Bilodeau and 

Carson (2015) conducted semi-structured interviews with academic librarians in Canada 

who were responsible for practicum supervision. The authors stated that practicum 

supervisors said that they would be able to figure out how to do their work on their own 

and that they do not require any training. Research also substantiates that supervising 

librarians in this situation often had to rely on self-directed learning or learning through 

problem-solving and trial-and-error (Kampa, 2017). In other cases, new supervisors typically 

described longer, mentor-like relationships with their seniors and more experienced 
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librarians to shadow and learn from their supervision expertise. Few studies have 

highlighted the viewpoints of researchers and practitioners about how supervisors feel and 

think to be skillful in supervising practicum effectively.  

Some recent studies in LIS literature highlighted that the content and context of 

practicum in the digital era posed particular challenges for supervisors such as knowledge 

of virtual collaboration with students, online social negotiation with faculty, and metadata 

mapping (Raszewski et al., 2012). Westbrook (2012) reported a lack of knowledge by 

supervisors in the use of free online tools—such as blogs and Google Tools—to recruit 

interns and manage an internship program in the University of Houston Digital Library. 

Westbrook posed two questions about supervisory knowledge required to interact with 

remote students during online programs: Whether individual projects can be better 

supervised by the site supervisor? Or whether students need to work in collaborative 

groups? The author stated, however, that group working requires knowledge of 

collaboration in supervision process along with effective use of IT tools and applications. 

Similarly, Lacy and Copeland (2013), while examining library work placements from the 

students’ perspectives, noted that there appeared to have been little discussion in the 

literature around the knowledge required to supervise such programs. Whitver (2017) 

suggested that developing knowledge of supervision in practicum should be understood as 

an ongoing learning process by the supervisors.  

In non-LIS practicum literature such as counselling and social work, supervisory 

knowledge is considered imperative for the effective supervision process. Many studies 

emphasised that competent supervisors both comprehend supervisory knowledge bases 

such as its theory, models, tools and techniques, and apply them to the environment and 

individual cases (Holloway, 1995; Johnston, 2006; Meissner, 2012; Wolfsfeld & Haj-Yahia, 
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2010). Figure 2.5 shows a visual representation of the concepts discussed in the LIS 

practicum literature on supervision competencies. 

 

Figure 2.5: Visualising concepts discussed in LIS practicum literature on supervision competencies 

Summarily, there is limited information to comment on minimal practicum 

supervision competencies in LIS literature. Several studies do support and suggest that 

practicum supervisors should be competent; however, no empirical research could be found 

to address or propose the functional and foundational competencies needed for supervising 

LIS practicum students. Additionally, little is known about specific set of competencies 

required for effective supervision to take place. As is evident from the literature discussed 

above, detailed investigation into the evaluation of supervisors’ competencies may provide a 

more reliable framework to inform LIS practicum supervision. A uniform set of 

competencies required to supervise practicum students may also lead towards better quality 

and a standardisation of practicum supervision practices within the field of LIS.  
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2.7 Summary of literature review 

Overall, the review of literature on LIS practicums shows that practicum supervision 

is not adequately researched in the field of LIS. Alongside detailing the origin and 

importance of practicum supervision, this chapter presented a historical perspective, 

relevant theories and models of supervision to present a holistic view of existing literature. 

The chapter also presented different types and forms of supervision to narrow down the 

discussion on practicum supervision. Visualising the large corpus of literature on LIS 

practicums in general provided a focused overview of practicum supervision and its 

different aspects. The concepts related to practicum supervision within LIS literature, (as 

illustrated in Figures 2.3 to 2.5) and detailed discussion revealed visible gaps in research. 

Data visualisation and subsequent discussion established that practicum supervision has not 

been given due attention in the LIS literature. 

Review of literature on LIS practicums indicated that few studies highlighted 

supervision in terms of suggestions and opinions for practicum supervisors. The work of 

Brannon (2015) and Champagne (2010) are (to date) the only studies in the LIS practicum 

literature on supervision concepts. They are useful as background information for defining, 

exemplifying, and teasing out practicum supervision through a narrative approach in terms 

of suggestions and opinions provided by researchers in the previous studies. These studies, 

however, do not address the underlying question of how supervisors and students 

understand and experience practicum supervision. The reason for the absence of research 

particularly on the aspects of LIS practicum supervision is not a matter of neglect or 

indifference. Rather, it is that most studies reflect an interest in the content and structure of 

practicum, and little is known about its supervision and the supervisor’s perspective.  
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Specifically, research on LIS practicum supervision is lacking empirical evidence to 

support how supervisors and students understand and experience it, which necessitated an 

in-depth investigation due to the following three underlying reasons. First, identification of 

various concepts within LIS literature around practicums (as shown in Figures 2.3, 2.4, and 

2.5) it can be concluded that practicum supervision has not been a well-researched area in 

LIS. Second, the role of practicum supervisor, methods, techniques, and expertise required 

for LIS practicum supervision appeared to be non-existent in the LIS literature. Third, there 

is limited information on how supervisors experience the supervision process in LIS 

practicums.  
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Chapter 3: Research Design 

3.1 Chapter Overview 

The supervision of practicum programs, its context and allied concepts were 

discussed in chapter 1. Based on the researcher’s motivation, described in section 1.4, a 

broad research problem was identified. Chapter 2 provided background to the research 

problem by reviewing the existing literature, including relevant theories and models of 

supervision, from LIS and non-LIS fields. Given that the intent of this research was to 

investigate practicum supervision in LIS, several research methodologies including 

quantitative, qualitative, and mixed methods were explored to determine a best fit for 

examining the views and perspectives of supervisors and students on the issues of 

practicum supervision.  

This chapter will describe the theoretical paradigm of the researcher and a rationale 

for the choice of a qualitative approach to explore how supervisors and students understand 

and experience practicum supervision in LIS. It will also describe the research site and the 

population, research design, data collection and analysis methods, ethical considerations 

and establishing trustworthiness of this research study. The researcher’s ontological, 

epistemological, and methodological position in connection with the research problem is 

also described in this chapter. 

3.2 Philosophical assumptions 

A general philosophical orientation about the world and the nature of research that a 

researcher brings to the study is termed as “worldview” by Creswell and Creswell (2018, p. 

6). Lincoln (2010), Lincoln et al. (2011), and Mertens (2014) called them Paradigms; Crotty 

(1998) referred to them as Epistemologies and Ontologies, while Neuman (2013) broadly 
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mentioned them as Research Methodologies. For example, Guba (1990) indicated that 

“Research paradigms can be characterized by the way Scientists respond to three basic 

questions: ontological, epistemological and methodological questions” (p. 391).  

These philosophical beliefs (worldviews/paradigms) suggest different approaches to the 

process of research. Creswell and Clark (2017) have argued that these philosophical 

orientations “represent different views on the nature of reality (ontology), how we gain 

knowledge of what we know (epistemology), and the process of research (methodology)” (p. 

5). These different stances influence how researchers conduct and report their inquiries 

because research is shaped by the underlying philosophical assumptions or worldviews of 

the researcher regarding the nature and form of reality (Creswell & Clark, 2017). Although 

there is extensive discussion on worldviews or philosophical beliefs in literature. Creswell 

and Creswell (2018) have highlighted four worldviews that a researcher brings to an inquiry: 

post-positivism, constructivism, transformative, and pragmatism. These worldviews (also 

called paradigms) continue to evolve with the underlying principles and provide a 

framework for understanding specific research (McKenzie & Davies, 2010).  

Creswell and Clark (2017) have stated that the most noted work on worldviews is 

available from Guba (1990), Lincoln et al. (2011), and Phillips and Burbules (2000). However, 

Creswell and Creswell (2018) provided a good starting point (see Table 3.1) to summarise 

worldviews and their underlying assumptions for researchers to position their study. This 

awareness is especially important for a researcher to reflect on the worldviews available that 

may inform and provide legitimacy for a chosen method of inquiry. 
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Table 3.1:  

"Four Worldviews" (Creswell and Creswell, 2018, p. 6) 

Four Worldviews 

Post-positivism Constructivism 

• Determination 

• Reductionism 

• Empirical observation and measurement 

• Theory verification 

• Understanding 

• Multiple participant meanings 

• Social and historical construction 

• Theory generation 

Transformative Pragmatism 

• Political 

• Power and justice oriented 

• Collaborative 

• Change-oriented 

• Consequences of actions 

• Problem-centered 

• Pluralistic 

• Real-world practice oriented 

 

3.2.1 Ontological, epistemological, and methodological positions 

According to Creswell and Clark (2017), the four worldviews highlighted above 

present different views on the nature of reality (ontology) and dictate how new things are 

discovered (epistemology), through the process of research (methodology). On the question 

of what is the nature of reality (ontology), the positivists/post-positivists hold that there is a 

single, tangible reality that is relatively constant across time and setting (known as naïve 

realism). Positivists believe that reality is objective and independent of the researcher’s 

interest in it. It is measurable and can be broken into variables (Creswell & Clark, 2017). An 

epistemological belief of the positivist researcher is that they only need the right data 

gathering instrument or tools to produce absolute truth for a given inquiry. In this view, the 

universe is deterministic and operates by laws of cause and effect. Researchers use the 

unique “top-down” approach of the scientific method. In this approach, researchers work 

from a theory, to hypothesise and collect data to add or contradict the theory. Thus, the 

research methods are quantitative and usually include surveys, correlational, experimental, 

quasi-experimental, or causal comparative designs (Lucas, 2014).  
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Another group of researchers take a transformative approach because their 

worldview is influenced by political concerns (Creswell and Creswell, 2018, p. 49). This 

approach is more often associated with qualitative than quantitative research. For example, 

issues such as empowerment, marginalisation, and hegemony need to be addressed by 

researchers’ collaborative work with individuals experiencing these injustices. Therefore, the 

“methodology is collaborative, with the participants serving as active members of the 

research team, helping to form questions, analyse the data, and implement the results in 

practice” (Creswell and Creswell, 2018, p. 9). Similarly, in the pragmatic approach to the 

worldview, the focus is on consequences of research, and of primary importance is the 

question rather than the method. Researchers focus on the research problem rather than on 

methods, and thus use all possible approaches to understand the problem (Tashakkori & 

Teddlie, 2010). Pragmatists combine multiple methods of data collection and analysis to 

address the problem under study (Creswell & Creswell, 2018, p. 10). 

Constructivists/interpretivists differ from positivists in terms of their assumptions 

about the nature of reality. They believe that reality is socially constructed (Creswell & 

Clark, 2017) and that there are many intangible realities as there are people constructing 

them (Mertens, 2014). Often called social constructivism or interpretivism, this worldview is 

typically associated with the qualitative approach. In a constructivist approach, the inquirer 

works more from “bottom-up” using the participants’ views to build broader themes and 

generate a theory rather than take an existing theory and test as post-positivists do. The 

epistemological belief of the interpretivist approach is that “knowledge is subjective, 

because it is socially constructed and mind dependent” (Crotty, 1998, p. 37). Research takes 

place in a natural setting (where the participants live and work) because truth lies within the 
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human experience. The research approaches are qualitative where the researcher intends to 

make sense of (or interpret) the meaning that others have about the research problem.  

The primary research question of this study (to explore the experiences and 

perspectives of the research participants) suggested that it is important for the researcher to 

enter the world of practicum and its supervision. Moreover, the objective of the study was to 

elicit multiple meanings from the participants to build deeper understanding of the 

phenomenon (Creswell & Creswell, 2018, p, 291). The researcher’s motivation and the 

problem statement, as stated in sections 1.4 and 1.5 respectively, advocated that a purely 

quantitative approach is improbable to “achieve a holistic rather than reductionist 

understanding” of the proposed research problem (Bloomberg & Volpe, 2018, p. 118). The 

researcher assumed that, because of the exploratory nature of the problem, a variety of 

perspectives may be held by the potential participants of this research (i.e., students and 

supervisors). Such multiple perspectives needed to be interpreted to discover the underlying 

meanings, which positioned the epistemological stance of the researcher. Continuing with 

the nature of the research problem, objective of the study, and the researcher’s assumption 

about the variety of perspectives and their interpretation, an emic approach seemed 

congruent to inquire about the research problem in hand. Finally, an armchair walkthrough 

was undertaken at the proposal development stage (see section 3.3) to ensure 

methodological cohesiveness and rigour of the study. The researcher, therefore, decided to 

adopt a research methodology that allowed for understanding the process, actions, and 

interactions related to the research problem (Creswell & Clark, 2017, p. 55). Hence, adopting 

an interpretative ontology, a social constructivist epistemology, and an inductive 

methodology seemed appropriate for conducting this study. 
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3.3 Methodological cohesion: rationale for the choice of research method  

Conducting an armchair walkthrough is crucial to plan an efficient and powerful 

qualitative study and prevent passively collecting aimless data or undertaking an irrelevant 

analysis process (Richards & Morse, 2012). Methodological cohesion in qualitative research 

is achieved when the research question fits with the method of data collection, data analysis, 

sample size, and type (Szeligiewicz-Urban, 2016). Armchair walkthrough — developing a 

sense of one’s project at the proposal stage—(Richards & Morse, 2012) was undertaken by 

the researcher to determine which qualitative approach would best fit a question. 

Comparison among different qualitative methods helped in finding the appropriate method 

of data collection and analysis to answer the research question. By way of comparing 

different qualitative research methods, a superior fit of the Grounded Theory approach was 

found suitable for the current study because it:  

• Is concerned with explaining a socially constructed process by presenting a 

middle-range substantive theory that pertains to limited subject areas, employ 

less abstract terms, and are bounded by the specific time and place of the 

empirical study. In this study, the GT investigated practicum supervisors’ and 

students’ perspectives by asking them to articulate how they experienced the 

practicum supervision in the LIS settings;  

• Is a well-established method that is pertinent in areas where there is scarcity of 

theoretical foundation such as practicum supervision in LIS; and 

• Helps develop an explanation of the basic social process to find out how it 

[supervision] happens in the context of [LIS practicum] environment (Creswell & 

Clark, 2017, p. 116). 

 

The type of problem best suited for GT is the one in which it is important to 

understand process, actions, or interaction (Creswell & Clark, 2017). Additionally, the 

research settings for the current study added to the methodological cohesion that best fitted 

a GT approach as compared to narrative analysis, phenomenological, or other types of 

qualitative approaches. For example, phenomenology, case study, or narrative research do 
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not typically focus on contextual and processual elements and the actions of key players 

(supervisors and students) associated with the practicum supervision. Moreover, qualitative 

methods other than the GT do not typically concern with explanation of social phenomenon 

and building a theory grounded in the data. Therefore, adopting other methods might not 

likely fulfill the objectives of this study. The understanding and experiences are the core 

components to examine perspectives of the participants; hence, GT method was well suited 

for the current study.  

Concurrent data collection and analysis processes in GT was also useful to decide 

what data to collect next and where to find it (theoretical sampling). The GT method, 

therefore, was more helpful to obtain accurate information and “to learn about the research 

participants’ experiences and reflections” (Charmaz, 2014, p. 26). Various procedures of GT, 

such as coding, constructing categories, and core categories, were helpful when 

conceptualising real-world problems and generating theory that explains the research issue 

in question. Therefore, the focus of the GT method (to explain a social phenomenon), 

objectives of the research, and data collection approach to developing a theory accentuated 

the use of GT for this research. However, there are three different versions of GT in the 

existing literature, e.g., Glaserain, Straussian, and Charmazian version. The researcher of 

this study made a comparison to choose an appropriate GT version “to ensure congruence 

between the research question and the components of the method” (Morse et al., 2002, p. 18). 

3.3.1 Traditions of GT: a comparison 

According to Lauridsen and Higginbottom (2014), GT has three distinct but closely 

related methodological genres: Glaserian, also called traditional GT (GGT); Straussian, also 

known as evolved GT (SGT); and Charmazian, also called constructivist GT (CGT) (Chun et. 
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al., 2019). Each version of GT stemmed from the original one by Glaser and Strauss. 

However, Dunn (2011, p. 188) portrayed Glaser as positivist and Charmaz as interpretivist.  

Detailed discussion around similarities and differences of each version of the GT is 

beyond the scope of this study. It is pertinent, however, to mention that all versions are 

punctuated by generic GT techniques, including theoretical sampling, concurrent data 

collection and analysis, coding, constant comparison, memo writing, and data saturation 

(Charmaz & Henwood, 2017). The quintessential distinction between the three GT traditions 

lies primarily in their coding procedures, opposing philosophical positions, and conflicting 

use of literature (Kenny & Fourie, 2015). For example, Charmaz’s version of GT emphasises 

the purpose to generate concepts and relationships that explain and account for 

interpretative variations to a phenomenon under investigation. Strauss and Corbin’s version 

of GT describes the full range of behaviours occurring in the area under study. While, GGT 

stresses to avoid the process of literature review in the beginning in order to set aside 

preconceived ideas. SGT supports reading descriptive literature in research in the beginning 

to stimulate theoretical sensitivity. Those who advocate CGT take the view that data 

collection and analysis are "created from shared experiences and relationships with 

participants and other sources of data" (Charmaz, 2014, p. 239). Many researchers agree that 

a careful analysis of a specific tradition is required to choose the appropriate GT version 

(Matteucci & Gnoth, 2017; Van Niekerk & Roode, 2009), because it is important for 

methodological coherence (Kenny & Fourie, 2015). 

3.3.2 Selection of CGT method 

After a careful review of the literature on different traditions of GT approaches, 

Charmaz’s (2014) CGT was selected for this study based on a good fit between the research 
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question and the components of the method (methodological coherence). For example, one 

of the reasons for selection of CGT was the suitability of its codification procedure; Classic 

GT employs a relatively unstructured coding procedure (Matteucci & Gnoth, 2017) – an 

interpretivist coding procedure within an objectivist paradigm (Charmaz, 2014). The 

Straussian GT was not deemed suitable for the current study as it proposes densely codified 

operations with prescriptive and complex methods of codification (Kenny & Fourie, 2015); it 

is also characterised as a “positivist, rigid, narrow, and over complicated” coding process (p. 

99). The coding process of Glaserian and Straussian versions of GT, therefore, were not 

suitable for the current study as the primary research question mainly suited an 

interpretivist or a constructionist approach.  

Another reason for choosing CGT was that it acknowledges a central importance of 

the researcher to the methodology. Moreover, the theories generated using GT are 

contextual and specific to culture, time, place, and situation. As highlighted above, from a 

constructionist perspective, a CGT researcher studies the meaning, actions, and intentions of 

the research participants. Therefore, the choice of this design for the current study was based 

on the researcher’s intentions to:  

• discover research participants’ meanings (Glaser & Strauss, 2017);  

• describe, explain, and understand the lived experiences of a group of people 

(Denzin & Lincoln, 2005); 

• explore how participants construct their experiences through their actions, 

intentions, beliefs, and feelings (Charmaz, 2006); and 

• develop analysis from the point of view of the experiencing person (Charmaz, 

2014).  

 

Bryant and Charmaz (2019) have described that GT methods are a logically 

consistent set of data collection and analysis, aimed at developing a theory by using 

inductive strategies. As mentioned earlier, data collection and analysis in CGT is punctuated 

by generic GT techniques, including theoretical sampling, memo writing, constant 
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comparison, and theoretical saturation (Charmaz & Henwood, 2017). These techniques are 

discussed in section 3.8 in detail. The next section will describe selection of the research site 

and participants of this study. 

3.4 Selection of research site  

This research project is a study of two separate groups: practicum students and 

practicum supervisors from academic, public, and special libraries in Pakistan. The data 

collection took place in Pakistan because LIS education is rapidly growing in the country as 

discussed next. Justification for selection of research site will also be provided in more detail 

as demonstrated by the premise that Pakistan is a culturally rich country with several 

spoken languages and a diverse cultural demographics.   

3.4.1 Pakistan as a research site 

Pakistan is located in South Asia and shares an eastern border with India and a 

north-eastern border with China. Iran makes up the country's south-west border, and 

Afghanistan runs along its western and northern edge. The Arabian Sea is Pakistan's 

southern boundary with 1,064 km of coastline. Pakistan has many dozens of languages 

spoken as first languages. Five languages have more than 10 million speakers each – 

Punjabi, Pashto, Sindhi, Saraiki and Urdu. Almost all of Pakistan's languages belong to the 

Indo-Iranian group of the Indo-European language family. Urdu is Pakistan's national 

language; however, official correspondence is carried out in English language. Medium of 

education is also English in almost all educational institutes throughout the country.  

Pakistan has a long history of LIS education which dates back to 1915 when Asa Don 

Dickenson came to Punjab University and started a four-month certificate course in modern 

library methods for the working librarians of the then subcontinent (Ameen, 2014). Ameen 
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indicates that after partition in 1947, the University of Karachi took the lead and started the 

post graduate diploma in librarianship in 1956, which was followed by other universities in 

the country. Currently, there are 13 LIS schools working in Pakistan with approximately 

13000 students enrolled in different courses ranging from undergraduate to postgraduate 

and Phd in library and information science as shown in Table 3.2. Pakistan was chosen as a 

suitable site for this research project because:  

• Pakistan has a long history of library education and practical training in library 

work (practicum), which started as early as 1916 when Asa Don Dickinson wrote 

the Punjab Library Primer for library training classes at the University of the 

Punjab, Lahore (Warraich & Ameen, 2011). 

• LIS education and research activities are rapidly increasing in Pakistan. 

According to the Institute of Scientific Information (USA), of the total number of 

publications appearing in 8,000 leading internationally abstracted journals 

indexed in the Web of Science, articles from Pakistan totalled 1,259 in 2005, 

representing a 60 percent increase since 2002 (Rahman, 2007). However, there is 

still a need for more research to be conducted around LIS practicum supervision 

because Ameen (2014) pointed out the problem of imparting transferring 

knowledge and skills during practicums is one of the identified barriers for the 

decline of LIS education in Pakistan. 

• Pakistan is the world’s sixth-most populous country, with approximately 204.60 

million people. It is estimated that around 600 students graduate annually from 

the 13 LIS schools (Ameen, 2006). There were approximately 13,000 students 

enrolled in different LIS courses in Pakistan at the time of data collection for this 

study. Therefore, large number of students provided plenty of opportunity to 

select research participants and gain rich information on the topic. 

• More importantly, LIS students in Pakistan undergo 350 hours of extensive 

practicums in libraries during their undergraduate and graduate courses, which 

provides ample opportunities of interaction between the students and the 

supervisors. Thus, the researcher of this study can gain rich information from 

both the students and the supervisors regarding practicum supervision.  

 

As stated earlier, currently, there are 13 LIS schools in Pakistan offering 

undergraduate, graduate, and postgraduate level courses. Table 3.2 presents the name, 

website, and year of establishment of each LIS school in Pakistan.  
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Table 3.2:  

Number of LIS schools in Pakistan their web page links and year of establishment 

Sr. No Library School  Established 

1 DLIS, Allama Iqbal Open University 
http://www.aiou.edu.pk/  

1988 

2 DLIS, Bahauddin Zakariya University 
http://www.bzu.edu.pk/  

2004 

3 DLIS, Khushal Khan Khattak University 
http://www.kkkuk.edu.pk/  

2012 

4 DLIS, Minhaj University 
https://www.mul.edu.pk/  

1986 

5 DLIS, Mohiuddin Islamic University 
https://www.miu.edu.pk/  

1999 

6 DLIS, Sarhad University of Science and Technology 
http://www.suit.edu.pk/  

2007 

7 DLIS, The Islamia University of Bahawalpur 
http://www.iub.edu.pk/  

1982 

8 DLIS, University of Balochistan 
http://www.uob.edu.pk/  

1981 

9 DLIS, University of Karachi 
http://www.uok.edu.pk/  

1956 

10 DLIS, University of Peshawar 
http://www.uop.edu.pk/  

1962 

11 DLIS, University of Sargodha 
https://uos.edu.pk/  

2008 

12 DLIS, University of Sindh 
http://usindh.edu.pk/  

1965 

13 DoIM, University of the Punjab  
http://www.pu.edu.pk/  

1959 

Source: http://www.eduvision.edu.pk 

The following schools introduced the LIS undergraduate and postgraduate courses 

recently in 2021.  

• University of Okara (http://www.uo.edu.pk/),  

• Edwards College (http://www.edwardes.edu.pk/),  

• University of Swabi (http://www.uoswabi.edu.pk/),  

• Gomal University (http://www.gu.edu.pk/), and  

• National Textile Institute (https://www.nti.edu.pk/).  

 

Many of these are either in the process of accepting new admissions or are preparing 

to enrol the students. Therefore, no data could be collected from the above mentioned five 

institutions. As stated earlier, LIS students in Pakistan undertake 350 hours practicum in a 

http://www.aiou.edu.pk/
http://www.bzu.edu.pk/
http://www.kkkuk.edu.pk/
https://www.mul.edu.pk/
https://www.miu.edu.pk/
http://www.suit.edu.pk/
http://www.iub.edu.pk/
http://www.uob.edu.pk/
http://www.uok.edu.pk/
http://www.uop.edu.pk/
https://uos.edu.pk/
http://usindh.edu.pk/
http://www.pu.edu.pk/
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library; thus, both the students and the supervisors spend plenty of time engaged in learning 

and teaching activities. Moreover, in each LIS school in Pakistan, the students are allowed to 

choose from a range of academic, public, and special libraries to undertake practicum. 

Academic libraries in Pakistan refers to those situated in higher education or degree 

awarding institutions such as colleges and universities. A public library is one that is 

accessible by the general public and is funded from public sources. In Pakistan, public 

libraries are governed by the local and state governments under the umbrella of the National 

Library of Pakistan (Ameen, 2014). Special libraries are in private, semi-government, non-

government, or government organisations that provide specialised information resources on 

a particular subject and deliver specialised services.  

3.4.2 Participants 

For the current study, the initial recruitment of participants was purposive. Initial 

recruitment of supervisors took place by posting an email (see Appendix A) on the largest 

Yahoo mailing group i.e., Pakistan Library Automation Group (PLAGPK) available via 

https://groups.yahoo.com/neo/groups/plagpk/info for voluntary participation in this study. 

The PLAGPK was established on 19 December 2000 having 4,856 registered professional 

librarians across Pakistan (Khan & Du, 2017). Before recruitment, a confirmation email was 

sent to each participant, along with Participant Information Sheet (see Appendix B) and 

Consent Form (see Appendix C) to be signed and returned.  

Since the process of selecting participants was not pre-determined, as required by 

CGT, an iterative and evolutionary process of participant selection (initial and theoretical 

sampling) was followed (see section 3.8.1). However, the following eligibility criteria for 

supervisors was set forth to gather up-to-date information from the participants: 

https://groups.yahoo.com/neo/groups/plagpk/info
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• Professional librarians with at least five years of experience in a library,  

• Having supervised at least two practicums within the last two years. 
 

The above stated eligibility criteria were set for supervisors. Having a work 

experience of five years (a benchmark to learn, fail, improvise and reform) is generally 

considered sufficient for a professional librarian to acquire hands-on experience of 

administrative and teaching activities (Khan & Du, 2017). Moreover, the criterion of having 

supervised at least two practicums within the last two years was to gather fresh and up-to-

date information from the supervisors. The second group of participants was practicum 

students. For them, the following eligibility criteria was set to ensure that they share an 

updated account of their practicum experiences and its supervision:  

• Students currently enrolled in accredited LIS undergraduate or graduate 

program,  

• Having completed practicum within the last six months.  

 

For the recruitment of students, a general invitation for participation in the research 

study (see Appendix D) was displayed at the respective LIS school’s (mentioned in Table 

3.2) notice board with the permission of the head of department. Also, the practicum 

coordinator of each school was requested to send an email to their listserv to inform 

students about voluntary participation in the research study. A separate confirmation email 

was also sent to each student, along with Participant Information Sheet (see Appendix E) 

and Consent Form (see Appendix F). 

The total number of participants in this research was 43 (21 supervisors and 22 

students). Another potential group of participants could be the faculty of LIS schools who 

work closely with practicum supervisors and students. However, the involvement of faculty 

in practicums is limited to coordination purposes only. Moreover, the scope of this research 
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work is to focus the practicum supervision aspects, i.e., supervisory role, supervision style, 

and competencies. The faculty of LIS school is not directly involved with any of these 

aspects either as a recipient or at delivery end. Therefore, the faculty members of the LIS 

schools were not considered for data collection. Table 3.3 shows the number of research 

participants from each category, while Table 3.5 (section 3.8.1) presents the demographic 

matrix of the research sample. It is pertinent to mention that almost an equal number of 

participants could be recruited from special, public, and academic libraries. The data 

analysis, however, did not reveal any significant information concerning different types of 

libraries. 

Table 3.3:  

Categories and number of research participants (n=43) 

Category Type of library 

Academic Public Special Total 

Supervisors 7 7 7 21 

Students 8 7 7 22 

Total 15 14 14 43 

 

In CGT, the number of participants depends on theoretical saturation of data (see 

section 3.8.7). Choice of a lesser number of research participants was partially because CGT 

method favours relatively fewer participants but focuses on intensive and detailed 

information (Alemu, 2014, p. 52). Research studies (Byrne, 2015; Galvin, 2015) also suggest 

that theoretical saturation of data in GT could be reached between 16 and 24 interviews. 

3.5 Data collection method (qualitative interviewing) 

Intensive in-depth interviewing approach was used to collect data in this study. This 

is a data collection method in which the interviewer asks interviewees a series of open-

ended questions (Ayres, 2008). Under this approach, the researcher has topics to pursue, and 
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the participants have problems to solve, actions to perform, and they hold assumptions, 

ideas, and feelings about all these concerns. Therefore, to explore what an individual 

research participant professes to think and feels while experiencing practicum supervision, 

an interview was suitable rather than focus group or other methods of data collection 

because it has the potential to elicit rich and thick descriptions (Bloomberg & Volpe, 2018). 

Rich and thick description refers to provision of sufficient details from which the 

conclusions drawn are transferable to other times, settings, situations, or people (Freeman, 

2014). The informal conversational interview, the interview guide approach, and the 

standardised open-ended interview are fundamental types of qualitative interviews (Patton, 

2005). This study, however, chose to adopt the semi-structured interviewing technique for 

data collection from the participants as per reasons explained next. 

3.5.1 Semi-structured interviewing technique 

The semi-structured interviewing technique is a qualitative data collection strategy 

in which the researcher asks informants a series of predetermined but open-ended questions 

(Benaquisto & Given, 2008). Similarly, the purpose of qualitative semi-structured 

interviewing in this research was to gather details, and as much information as possible. It 

also helped finding explanations while moving back and forth among important concepts 

(Charmaz, 2014, p. 84). The main reason behind choosing semi-structured interviews (also 

known as “conversation with a purpose”) was that the researcher assumed that participants 

may have different perspectives on practicum supervision because of their privileged 

positions in experiencing it. For example, a supervisor acts as a benefactor while the student 

is a beneficiary in the supervision process. Therefore, one-on-one, in-depth qualitative 

interviewing technique was appropriate rather than focus group or other methods because 
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“qualitative interviewing provides in-depth information about participants’ experiences, 

perception, and understanding on a particular topic” (Charmaz, 2008, p. 410). Qualitative 

interviewing is generally considered effective for defining the areas to be explored and 

describe the story of the individual’s experiences. Similarly, semi-structured interviews 

allow the researcher to change the order of the questions based on the direction of the 

interview and use an interview guide, as well as ask additional questions during the process 

(Ayres, 2008). Semi-structured interviews help the interviewer to prepare questions in 

advance, restate them if interviewees are not clear or familiar with the topic and, 

importantly, the interviewer has a framework of themes to be explored (Ayres, 2008). 

Interviews of between 45 minutes to one-hour duration were scheduled with 

participants. The researcher assumed that the groups of participants (i.e., students and 

supervisors) would differ in perceptions (the stories) about supervision, therefore, two 

separate interview guides were prepared for supervisors and students (see Appendix G and 

H). The 45-minute duration was sufficient for participants to offer detailed explanation of 

their experiences and understandings. All interviews were recorded with the permission of 

the participants, and transcribed verbatim. Interviews transpired using a mix of English and 

Urdu, where the latter is the national language of Pakistan. The voice recordings were 

transcribed verbatim into textual data using audio and word processing software. All Urdu 

discussions were translated into English language by the researcher himself using standard 

lexicons. In CGT, data analysis begins after the first interview is conducted and transcribed. 

Computer-Assisted Qualitative Data Analysis Software (CAQDAS) NVivo® 12 pro was 

used for data analysis. The next section describes how CAQDAS facilitated data analysis 

during this project. 
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3.6 Use of CAQDAS: NVivo 12 pro 

Research demonstrates that use of CADQAS helps not only to facilitate thick 

description of the studied phenomenon but also to provide an explanatory account of the 

analysis process (Bergeron & Gaboury, 2020). However, the use of software for qualitative 

data analysis is mainly for efficiency. Welsh (2002) indicated that CAQDAS can provide an 

easy and handy retrieval of required information from a corpus of data. It is important to 

note that unlike quantitative data analysis software, such as SPSS, CAQDAS offers little help 

in generating automated data analysis procedures.  

The CAQDAS software, namely QSR-NVivo 12 pro, was used in this project because 

many studies suggested, “the choice and use of software for qualitative data analysis should 

match the underlying methodological and philosophical assumptions of the specific research 

at hand” (Alemu, 2014, p. 54). Similarly, Hutchison et al. (2010) demonstrated that QSR-

NVivo “facilitate[s] many aspects of the iterative process associated with grounded theory” 

(p. 285). Therefore, QSR-NVivo version 12 pro was chosen to support data analysis in this 

project (see Figure 3.1).  

 

Figure 3.1: Snapshot of NVivo 12 Pro working environment showing coded text in red colour 
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NVivo® facilitated the CGT investigation through data organisation, coding data 

with labels, memo writing, creating hierarchy of codes, and retrieving segments of data 

using specialised queries. It also enabled data visualisation that helped in identifying 

sizeable concepts, creating relationships among codes, and retrieving information in a 

tabulated form, which otherwise would not have been possible in the timeframe allowed for 

the research project.  

3.7 Research Design  

This research work is informed by empirical data gathering and analysis technique 

suggested by CGT. Broad areas were identified from the discussion of supervisors and 

students based on what they found significant in the supervision process during practicum. 

The researcher aimed to answer questions that involved collection and analysis of data from 

43 participants using semi-structured interview technique. A complete coding scheme 

(initial, focused, and theoretical coding) of the CGT method was followed to create 

categories, subcategories, and major categories. Figure 3.2 shows the workflow of the 

research design for the current study.  
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Figure 3.2: Workflow of the research design 

To delineate the scope of the research and to sensitise the researcher with the topic, 

four interviews were conducted (two each with supervisors and two each with students) 

initially. Selection of the participants was through an invitation posted on PAKLAG 

(Pakistan Library Automation Group) via www.paklag.org.pk, the largest Yahoo mailing 

group of LIS professionals in Pakistan. The eligibility criteria mentioned in section 3.4.1 was 

followed to recruit participants. Interviews were conducted using an open-ended approach 

where the researcher aimed to explore the broad areas through reoccurring concepts and 

concerns of the interviewees before going into the main study. The first set of interviews 

served as pilot testing for the data collection process and helped refine and restructure the 

interview guide. After transcribing the interviews, the researcher identified the broader 

concepts in the text. 

The data was set up in NVivo. Initially 810 codes were generated from the four 

transcripts that resulted in 218 unique codes after merging similar data. To express the data 

http://www.paklag.org.pk/


LIS PRACTICUM SUPERVISION  75 

 

 

 

in the form of concepts, the codes were analysed using NVivo’s word frequency query, which 

helped to identify frequently occurring words within these 218 codes (see Table 3.4).  

Table 3.4:  

Example of word frequency table generated to identify common words in data 

Word Length Count Weighted 

Percentage 

Similar Words 

supervision 11 88 1.27 supervise, supervised, supervising, 

supervision 

activity 8 70 1.01 active, actively, activities, activity 

learning 8 65 0.94 learn, learned, learning, learns 

professional 12 60 0.87 professional, professionalism 

programs 8 56 0.81 program, programs 

skills 6 53 0.76 skill, skilled, skills 

practice 8 47 0.68 practical, practically, practice, practices, 

practicing 

teaching 8 39 0.56 teach, teaching 

performing 10 36 0.52 perform, performance, performed, 

performing 

knowledge 9 33 0.48 knowledge 

function 4 33 0.48 functions, tasks, responsibilities 

training 8 30 0.43 train, trained, training 

management 10 29 0.42 manage, managed, management, 

manager 

attitude 8 28 0.40 attitude 

dealing 7 26 0.38 deal, dealing 

influence 9 22 0.32 influence, influenced, influences, 

influencing 

motivation 10 21 0.30 motivate, motivated, motivating, 

motivation, motivator 

environment 11 20 0.29 environment 

guide 5 20 0.29 guide, guided, guiding 

relationship 12 20 0.29 relationship 

facilitation 12 19 0.27 facilitate, facilitated, facilitating, 

facilitation, facilitator 

counselling 10 17 0.25 counseling, counselling 

technique 5 16 0.23 technique, methods, approaches 

cooperative 11 14 0.20 cooperation, cooperative 

coordination 12 14 0.20 coordinate, coordination, coordinator 

monitoring 10 13 0.19 monitor, monitored, monitoring 

workplace 9 12 0.17 workplace 
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Primary concepts were identified by looking at other texts surroundings the 

commonly occurring words; for example, learning and teaching activities, functions of a 

supervisor, dealing with students, monitoring technique, workplace relationship and 

environment, and knowledge and skills of supervisors. Hence, coding of these transcripts 

helped in identifying concepts of interest based on what participants found illuminating and 

discussed in terms of practicum supervision experiences. The data collected from these pilot 

participants are not part of analysis and findings of this study. 

3.8 Constructivist Grounded Theory  

In line with the CGT method, concurrent data collection and analysis procedures for 

the main study were implemented iteratively following the three coding stages. An iterative 

process of CGT, defined by Charmaz (2014), includes concurrent data collection and analysis 

processes and is depicted in Figure 3.3. The codes, initial level categories, and major 

categories evolved slowly.  

 

Figure 3.3: CGT concurrent data collection and analysis based on Charmaz (2014) 
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CGT process involves using multiple stages of data collection to refine the 

information and discover interrelationships between emerging categories (Charmaz, 2014; 

Corbin & Strauss, 2008). CGT is punctuated by generic GT techniques, including theoretical 

sampling, coding, constant comparison, memo writing, and theoretical saturation (Charmaz 

& Henwood, 2017). In-depth interviews took place with 43 research participants including 

librarians (working as practicum supervisors) using the protocols mentioned in section 3.5.  

3.8.1 Sampling (initial & theoretical) 

The generic process of initial and theoretical sampling, as prescribed by CGT was 

followed (Charmaz & Henwood, 2017). According to Charmaz (2014), “Initial sampling 

provides a point of departure, not of theoretical elaboration and refinement” (p. 197). The 

initial recruitment of supervisor and student took place on the first come first serve basis 

following the process mentioned in section 3.4.1. Sample demographic matrix of the 

participants is presented in Table 3.5. To maintain anonymity, each participant was assigned 

a code different than the order of interview conducted (transcript number). 

Table 3.5:  

Research sample demographic matrix (supervisors) 

Transcript  

number Pseudonym  Gender 

Type of  

library 

Participant  

code 

Tra-01 Hars M Special Sup-5 

Tra-02 Zakp F Public Sup-20 

Tra-03 Wass M Special Sup-19 

Tra-04 Nass M Special Sup-12 

Tra-05 Mida M Academic Sup-11 

Tra-06 Ghaa M Academic Sup-4 

Tra-07 Buss F Special Sup-3 

Tra-08 Taha M Academic Sup-17 

Tra-09 Abdp M Public Sup-1 

Tra-10 Hasa F Academic Sup-6 

Tra-11 Asgs M Special Sup-2 

Tra-12 Zaka M Academic Sup-21 
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Tra-13 Ibrs M Special Sup-8 

Tra-14 Sidp F Public Sup-16 

Tra-15 Khua M Academic Sup-9 

Tra-16 Mars F Special Sup-10 

Tra-17 Hinp F Public Sup-7 

Tra-18 Tahp M Public Sup-18 

Tra-19 Noop M Public Sup-13 

Tra-20 Sahp M Public Sup-15 

Tra-21 Raja M Academic Sup-14 

 

Recruitment of participants continued with a simultaneous involvement of the 

researcher in data analysis, as per the CGT methodology. During the iterative process of 

collecting, coding, and analysis of data, new concepts emerged that subsequently 

necessitated the need for further evidence and guided the researcher toward recruiting more 

research participants (theoretical sampling). Because the researcher did not assume or know 

the emerging categories in advance, the initial round of concurrent data collection and 

analysis led to the generation of codes around concepts. The researcher followed up on 

topics, which were explicit in one interview, while remaining implicit or absent in others 

(Charmaz, 2014). Based on initial codes generated from the data, the researcher decided to 

theoretically sample practicum supervisors having experience of working as a trainer 

because the initial codes reflected a wide range of concepts around supervisors’ abilities and 

aptitude towards professional training.  

Apart from the training component, initial codes generated from the interviews of 

students were also pointing toward various techniques of supervision. Therefore, theoretical 

sampling of students around exposure of working with more than one practicum supervisor 

seemed appropriate to elicit rich data on their perspectives, understanding, and experiences. 

Students who worked with more than one supervisor in the same practicum instance 

yielded rich understanding and experiences, and were able to elaborate better on 
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supervisory role, supervision style, and supervision competencies. This iterative process of 

data collection and analysis continued until the point of theoretical saturation of data—

when no further information added to the results—was reached, ensuring that adequate and 

quality data was collected to support the study (see section 3.8.7).  

The major phase of data analysis in CGT consists of coding the data (Charmaz, 2006). 

It is a process that permits data to be “segregated, grouped, regrouped and relinked to 

consolidate meaning and explanation” (Grbich, 2013, p. 21). Coding refers to examining each 

line of data and defining the actions, processes, or events that occur in it or represented by it. 

Coding in CGT method takes place at three levels: initial coding, focused coding, and 

theoretical coding. Figure 3.4 shows a workflow of the three stages of coding to develop 

categories and core categories.  

 

Figure 3.4: Three stages of coding in CGT (Charmaz, 2014) 

After transcription of the interviews, as shown in the diagram, coding and analysis 

process began, which led to developing codes, categories, and the major categories. 

Complete CGT method of coding, i.e., initial coding (identifying, naming, categorising open 

codes), focused coding (identifying emerging categories, properties, and dimensions), and 
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theoretical coding (identifying core categories and developing theory) with examples are 

described below.  

3.8.2 Initial coding 

During initial coding phase, the analysis is concerned with identifying, categorising, 

naming, and describing important concepts founds in the text. Every segment of the text was 

scanned manually line-by-line and concepts of interest were identified to answer the 

question “what is this all about?” Each line was read manually (line-by-line coding) because 

this strategy prompts the researcher to study the data more closely and to begin 

conceptualising the ideas (Charmaz, 2014, p. 124). A short label was allocated to a piece of 

data based on the meaning and the concept. Hence, segmentation of text was essentially 

based on concepts rather than individual lines. This short label is referred to in this thesis as 

“Code”. The first stage of coding is referred to as initial coding by Charmaz (2006, p. 47). 

The initial line-by-line coding also helped the researcher to refocus data collection in later 

interviews.  

3.8.2.1  Identifying concepts. 

Using line-by-line coding, each transcript was coded, and incidents were labelled to 

split up data in segments. According to Charmaz (2006), an important question that 

researchers may ask themselves is, “What does the research participant(s) profess to think 

and feel while involved in this process?” (p. 51). Figure 3.5 shows an example of line-by-line 

coding of the portion of interview transcript in NVivo—right window shows interview 

transcript text and left window shows assigned labels. Other interview transcripts were 

coded in the same manner during the initial coding stage.  
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Figure 3.5: Example of initial coding (round one) using NVivo 

Charmaz (2006) emphasised keeping codes similar to the data as possible. Therefore, 

the first set of codes were created using the words that described participants’ voices as 

shown in the Figure 3.5. Initial codes were kept simple and precise to accommodate other 

analytical possibilities. After coding the first five interviews, the researcher developed skills 

to code similar incidents together. However, line-by-line coding resulted in a loose array of 

concepts and many codes with reoccurring phrases and incidents. It was, therefore, deemed 

necessary to do another round of coding and group similar codes. For example, as shown in 

Figure 3.6, the same-coloured boxes represent similar concepts that continually reappeared. 

Hence, these codes were merged to develop an analytical sense of the data. This process also 

helped to make data understandable and comparable.  
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Figure 3.6: Example of initial coding (round two) using NVivo 

Merging codes and relabelling them improved their fit and the degree to which they 

captured and condensed participants’ meanings and actions. For example, blue boxes in 

Figure 3.6 (above) indicate “collaboration” while red ones indicate “styles,” thus leading to a 

more specific-level conceptualisation, i.e., “Collaborative Style,” which also emerged from 

one of the participant’s voice. This process, however, could be termed as “Round Two” of 

the initial coding (incident-by-incident coding) because the researcher performed line-by-

line coding in the first round, which resulted in a large number of codes with reoccurring 

phrases and incidents. The next stage was to develop categories from similar pieces of data. 

3.8.3  Focused coding 

Focused coding refers to organising and grouping similarly coded data into 

categories or “families” because they share the same characteristics. This process was named 

as focused coding by Charmaz (2006). It involves the researcher’s decision to bring similar 

codes together and to create a nested category of codes (Charmaz, 2006). However, moving 
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from the initial to focused coding is not essentially a linear process (Charmaz, 2006). 

Researcher moves back and forth between initial and focused codes whenever new threads 

of analysis become apparent. This process also requires the researcher’s decision about 

which initial codes make the most analytic sense to categorise data. Therefore, initial codes 

were reviewed to identify, if any codes can be subsumed under the other. Based on 

similarities or differences of characteristics, initial codes were organised, and were grouped 

together to categorise them into a nested hierarchy.  

3.8.3.1 Developing categories 

A category is a collection of similar data sorted into the same place. The collection 

and soring of similar data enable researchers to identify and describe characteristics of a 

category. To develop categories, the concepts identified in Table 3.4 were visualised using 

NVivo’s project mapping feature. Similar concepts were grouped together in a Node (a 

container to store collection of text and sources in NVivo) to form a category. For example, a 

category was developed, namely, “knowledge of supervision,” which contained several 

concepts such as knowledge required for training, professional and subject-specific 

knowledge, theoretical knowledge of supervisor, knowledge management, technical, 

managerial and practical knowledge, and techniques of knowledge dissemination. Based on 

similarities, codes were grouped to form a category. Putting similar concepts in one category 

(see Figure 3.7) helped identify and describe properties and dimensions of a category, as 

discussed later in this section.  
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Figure 3.7: Example of creating a Category from grouping similar codes 

3.8.3.2  Identifying properties (creating subcategories) 

As discussed earlier, focused coding involves the researcher’s decision to bring 

similar codes together, and to create a nested category of codes (Charmaz, 2014, p.48). 

However, there was a need to identify and describe the grounds to create nested hierarchy 

of the category. A more specific method for understanding the connection among the 

categories could help identify the relational dynamics of the emergent categories. Therefore, 

a matrix called “Conditional Relationship Guide” (CRG) proposed by Scott (2004), was used 

to identify links among categories on the basis of “What, When, Where, Why, How” 

questions. The “coding paradigm” was originally proposed in the Straussian version of GT. 

The two traditions of GT (Straussian and Charmaz) are different in coding techniques; 

however, “Corbin’s successive publications relaxed the formulaic Straussian coding 

convention” refashioned the philosophical assumptions, and “moved the methodology in 

the direction of Constructivist GT” (Kenny & Fourie, 2015, p. 1278). The coding paradigm 
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fulfils the same function as Charmaz’s (2014) focused coding by offering a tool and a 

framework to help researchers identify the relationship among emergent categories. Scott 

and Howell (2008) suggested a set of relational questions (see Figure 3.8) to identify 

relationships among the emergent categories. 

 

Figure 3.8: Description of CRG (Scott & Howell, 2008, p. 6) 

Beginning with first category “Supervisory Knowledge”, the first question “what is 

the category” was answered from a participant’s words, “knowledge required for 

supervisor” (Sup-13). Scott and Howell (2008) suggested that “it works to either paraphrase 

the participants’ collective definition or to use the words of a specific participant that seem 

to capture the collective intent of all participants who contributed to this category” (p. 6). 

Using the investigative questions (see Figure 3.8), the researcher identified the relational 

dynamics of 17 primary categories. Table 3.6 shows the example of CRG used for three 

distinct categories “knowledge of supervision,” “abilities to supervise,” and “behaviour of 

supervisor”.  
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Table 3.6:  

Identifying relational dynamics of a category using CRG (Scott, 2004). 

Conditional Relationship Guide 
Categories What “define” When “during” Where “in” Why “because” How “by” Consequences 

Knowledge of 

supervision 

“Knowledge 

required for 

supervisor” 

(Sup-13) 

practicum 

supervision 

 

dealing with 

students 

 

training of 

students 

professional 

work  

 

teaching and 

training  

 

self-learning  

 

assessment and 

evaluation  

 

bridging gap 

between theory 

and practice 

 

professional 

development 

 

 

adopting different 

methods of 

supervision  

 

updating subject 

knowledge  

 

management of 

activities  

 

identifying 

knowledge gaps 

Supervisory 

knowledge 

 

Abilities to 

supervise  

“skills which 

are required for 

an effective 

supervision” 

(Sup-20) 

performing 

practical work 

 

training of 

students 

 

dealing with 

students 

use of 

technology 

 

supervision 

activities 

 

technical 

operations 

 

 

effective 

supervision 

 

management of 

activities 

 

 

professionalism  

 

enhancing 

technical abilities  

 

solving problems 

of students  

 

managing and 

coordinating  

 

using technology 

efficiently 

Supervisory 

skills 

 

Behaviour of 

supervisor 

“attitude and 

aptitude of 

supervisors” 

(Sup-04) 

dealing with 

students 

 

handling 

situations 

coordination 

 

work 

relationship 

breaking the fear-

barriers 

 

ethical concerns 

professionalism 

 

inclusivity 

 

building rapport 

 

 

Attitude of 

supervisor 

 

As shown in Table 3.6, “when, where, why” questions identify conditions, while 

“How” represent actions and interactions, which correspond to emergent categories as 

depicted in the Consequences column. Quoted text are the excerpts from interviews to 

explore “What, When, Where, Why, How” questions from the data. The narrative below is 

given as an example from one category to explain the text in Table 3.6: 

The category of “Abilities to supervise” represents that 

“supervision skills are required for supervisors DURING the 

performance of practical work, training of students, and dealing with 

students IN the use of technology, supervision activities, and technical 

operations BECAUSE effective supervision [to take place], management 

of activities BY using technology efficiently, professionalism, enhancing 

technical abilities, solving problems of students, managing and 

coordinating,” the conditions and processes are UNDERSTOOD as 

Supervisory Skills.  
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Similarly, the conditions and processes are understood as Supervisory Skills 

(Consequences), which reflect on the overall meaning of the entire category in a tight, 

concise, and classifying concept. Eventually, this process was completed for primary 

categories identified in the data. The CRG provided the researcher with an understanding of 

relationships among the categories necessary to move on to the final phase of the CGT and 

to identify the Core Category.  

3.8.4 Theoretical coding 

The third stage of coding is referred to as theoretical coding by Charmaz (2006). In 

this stage, the researcher attempts to develop a Major/Core category by relating those that 

developed during the focused coding stage. According to Charmaz (2014), theoretical 

coding is an advanced level that follows the codes selected during focused coding (p. 138). 

The idea is to further conceptualise the categories that enable the emergence of a theory. 

While focused coding helps to organise the initial codes into categories, theoretical coding 

facilitates moving from mere description to conceptualisation.  

3.8.4.1  Identifying the Core Categories 

After relationships between categories were identified through the Conditional 

Relationship Guide, the researcher moved to contextualise the central phenomenon through 

identifying the major categories. During this stage, the researcher used a second tool 

proposed by Scott (2004) called Reflective Coding Matrix. As the CRG provides an 

understanding of relationships among the categories, the second tool, Reflective Coding 

Matrix helps develop a relational hierarchy to contextualise the Major category(ies) using 

the emergence of key properties/characteristics as indicators.  
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Focusing on the processes in the Conditional Relationship Guide, the analysis moves 

to constructing Reflective Coding Matrix. Its primary objective was to construct a relational 

hierarchy and to relate all major and minor categories to the central phenomenon. Scott and 

Howell (2008) stated that “The emergence of these key properties and modes of 

understanding the consequences is an indicator that we are reaching theoretical saturation” 

(p. 8). Therefore, when a core category is established, all others become subcategories. As 

shown in Table 3.7, they become core category descriptors, i.e., properties and dimensions. 

The process of identifying the core category descriptors depend on the relationships in the 

Conditional Relationship Guide. However, many grounded theorists suggest that it is better 

to revisit the categories to gain more holistic constructivist approach of the data (Birks & 

Mills, 2015; Charmaz, 2014).  

The first step in constructing the Reflective Coding Matrix was to identify actions 

and interactions of the category. By looking at “How” in the Conditional Relationship 

Guide, it could be easily identified.  

 

Table 3.7:  

Example of developing one major category using Reflective Coding Matrix 

REFLECTIVE CODING MATRIX 

Core Category Practicum Supervision Competencies 

Properties Knowledge of supervision Supervisory skills Behaviour of supervisor 

Processes Adopting different methods of 

supervision 

 

Capacity building Professionalism 

Dimensions Subject knowledge 

Knowledge dissemination 

Techniques and methods 

Knowledge gap identification 

Information technology 

Management 

Interactivity 

Leadership 

Pedagogy 

Provoking thoughts 

Managing situations 

Working relationship 

Attitude influence 

Contexts Teaching Training Dealing with students 

Modes of understanding 

the consequences 

Professional development Effective supervision Building rapport 
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Although varying in conceptual abstraction, the processes block represents the actions 

and interactions of categories while dimensions contain the variations of properties. Notice 

that both categories and subcategories (properties/characteristics) are the collection of 

concepts indicated by the data. Each one of them was coded under a separate node to 

establish analytical distinction between them, as shown in Table 3.7. Moreover, it is 

worthwhile to mention that the constant comparative method of GT “is strict enough to be 

helpful to the researcher in exploring the content and meaning in the data, but not saddled 

with so many strict rules to be too rigid for a grounded theory researcher” (Hallberg, 2006, 

p. 143). Since the focus of theoretical coding is conceptualisation rather than describing, the 

emergence of a core category, does not necessarily imply a hierarchical (top-down) 

relationship. 

3.8.5 Constant comparison 

In GT, the data is separated, sorted, and synthesised through qualitative coding. 

Coding helps to distil data, sort them, and give labels to each segment for making 

comparison with others segments of data. The constant comparison technique refers to the 

process of comparing data segments during each stage of the analysis to understand what is 

happening in the data. This process allows the researchers to make comparisons between the 

data and to strengthen their assertion about the implicit meaning of what people say or do. 

In this study, constant comparison took place at different levels during the analysis process, 

such as comparing data to data, data to codes, codes to codes, codes to categories, and 

categories to categories. This ongoing process of constant comparison continued throughout 

the data analysis until the properties of all categories and their relationship were clear. An 

example of comparing data and categories is shown in Table 3.6, where different categories 
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were compared with each other to establish a relationship. The constant comparison, along 

with the use of memos, helped the researcher to get an analytic grasp of the data and the 

analysis process (Charmaz, 2014).  

3.8.6 Memo-writing 

Memo-writing constitutes a crucial technique in CGT because it prompts the 

researcher to analyse data and codes early in the research process (Charmaz, 2006). It helps 

to form a space and place for exploration and discovery and to fine-tune subsequent data-

gathering because they “take the time to discover [researcher’s] ideas about what has been 

seen, heard, sensed, and coded” (Charmaz, 2006, p. 82). In this project, memo-writing took 

place throughout data collection (early memos/researcher’s notes) and through to the data 

analysis and writing draft (advanced memos) stages. Table 3.8 shows an example of 

advanced memo constructed during the data analysis stage, which helped in 

conceptualising one of the categories. 

Table 3.8:  

Example of memo writing at the analysis stage (Advanced Memo) 

ADVANCED MEMO 

Category Adopting different methods and techniques of supervision 

Summary of participants’ 

discussion 

Discussion took place around the importance of different techniques and methods used by supervisors to 

supervise practicum activities. Those such as monitoring, dealing with students, and performing practical 

activities have been highlighted by the participants. Students discussed how supervisors have been dealing 

with them and the latter talked about difference in opinions around freedom that students should have 

during the practicum. Also, participants talked about how supervisors managed to let the students work 

independently and to control the environment. There were different views among the participants (both in 

favour and against) about the level of freedom that supervisors believe should exist during practicum 

settings.  

Conceptualising Participants differ in opinion about the level of freedom that students should have during the practicum 

settings. 
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Possible dimensions Following could be possible variations in methods and techniques of how supervisors monitor activities of 

the students: 

 

Direct intervention 

Observations 

Depute another staff to monitor the work 

Depending on students’ level of expertise 

Assign tasks and ask them to complete and report back 

Strictly monitoring every activity 

Conduct written and oral tests 

Revisit previous work after three or four days 

Students discuss with each other and report to the supervisor 

Perform activities based on mutual discussion  

Task completion forms 

Work in groups and reflect on the output 

Discuss and get feedback from the supervisor 

Complete required parameters of the assigned tasks. 

Outcome There are different methods and techniques used by the supervisors to supervise practicum students. The 

control mechanism along with levels of feedback was also highlighted by the participants, who adopt 

different methods and techniques of monitoring students’ activities during the practicum.  

 

Early memos (see Appendix I) assisted the researcher in deciding about further data 

collection, while advanced memos helped in constructing analytic notes to explicate the 

emerging categories. Memos were also useful to create a conceptual diagram of emerging 

categories and to reflect common features, concepts, and relationships across the data. This 

process led to theoretical saturation where the researcher decided that there is no need to 

refine the data any further.  

3.8.7 Theoretical saturation 

While theoretical sampling (as described in section 3.8.1) determines what type of 

data to collect next, theoretical saturation refers to termination of the data collection process. 

Theoretical saturation is achieved when the emerging core categories are developed with 

adequate data—where new information adds no insights or additional support. Many 

researchers (Birks & Mills 2015; Urquhart et al., 2010) agreed that, in CGT, theoretical 

saturation means “non-emergence of new codes” (Mpofu, 2021, p. 610) during the analysis. 
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As the researcher gathers new data and codes them, they begin to see similar instances 

repeatedly and becomes empirically confident that there are mounting instances of the same 

codes.  

Charmaz (2014) emphasised that data saturation does not mean to prematurely stop 

gathering new data when a repetitive pattern of stories and incidents occur, but to continue 

“conceptualization of comparisons of these incidents, which yield different properties of the 

pattern, until no new properties of the pattern emerge” (p. 213). It was noted that some 

categories began to saturate after the 16th interview with the supervisor and the 18th 

interview with the student.  

The concurrent data collection and analysis process provided a theoretical saturation 

but there was no validated means of objectively establishing saturation. The nodes counting 

feature of NVivo, however, helped in moving along the process. To illustrate theoretical 

saturation in this research project, a coding graph was created using a method of node 

counting with the help of NVivo and Microsoft Excel software.  

NVivo provides a function where a matrix of the number of new nodes, that arise 

from analysing new data, can be counted after coding of each new interview transcript. 

Also, this information can be arranged in a tabulated form and the number of coded data 

within a node can be calculated for a particular category or sets of categories. This is called 

matrix coding query. Using NVivo’s matrix coding query, nodes added to the project in 

different categories were retrieved in a tabulated form. The results were arranged in a 

chronological order and the table was imported into Microsoft Excel to create a coding 

graph.  
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Figure 3.9: Coding graph to show theoretical saturation in this project 

Transcripts are shown along the X-axis arranged in chronological order of the 

interviews added to the project. Nodes created in different categories from each individual 

transcript are shown along Y-axis. It can be seen from the graph that as the analysis 

progressed, new nodes increased gradually till the 15th interview. From the 16th interview 

onward, new nodes started decreasing and resulted in the slowing down of the curve as 

more data was collected and coded, until reaching 0 new nodes consistently. Therefore, a 

decision was made after the 21st interview with the supervisor to terminate data collection at 

this stage. Recruitment of participants and data collection, however, continued until the 22nd 

interview in Group B (student participants). The process of “nodes counting” helped not 

only in establishing theoretical saturation (development of theoretical categories) but also in 

data saturation (new data repeats what was expressed in previous data). It is also well-

established by research that, depending on the complexity of the questions in CGT, usually 

16-24 interviews result in data saturation (Birks & Mills, 2015).  
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3.9 Establishing trustworthiness 

Two cornerstones of scientific research are rigour in research design and performing 

scientific research with the ability to reproduce valid and credible findings (Jacobsen, 2018). 

Charmaz (2006) proposed four quality criteria for judging CGT study. These are credibility, 

originality, resonance, and usefulness. The first criterion, according to Charmaz (2006, p. 

183), is that GT studies should be evaluated for credibility. Credibility refers to the rigour in 

which identification and development of open codes, categories, and core categories are 

supported by empirical data. In other words, a “thick description” that means writing 

extensive notes and compiling detailed narratives (Charmaz, 2014, p. 17) establishes the 

confidence of the researcher to have accurately recorded the phenomenon. Charmaz’s 

second criterion is Originality, which refers to the contribution of the core categories to 

extend or challenge existing practices. Third criterion, the Resonance, refers to the question 

whether the GT study makes sense for the participants or people who share their 

circumstances. The last criterion is Usefulness that answers how the core categories are 

relevant to inform actual practices and eventually contribute to existing knowledge. 

Charmaz (2006) asserted that specific audience of a research better “judge the usefulness of 

our methods by the quality of our final product” (p. 182). The researcher implemented 

several strategies to ensure quality and trustworthiness of this study. Interview questions 

were reviewed by the university’s research ethics committee for clarity, they were also pilot 

tested with four participants (see section 3.7) to ensure meaningful data collection. Apart 

from refining interview guide, other strategies such as prolonged field engagement, 

member-checking, triangulation, and peer debriefing were implemented to establish 

trustworthiness of this research project. 
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3.9.1 Prolonged and varied field engagement 

The researcher travelled to Pakistan and remained onsite for six months (July 26, 

2019 until January 20, 2020) to collect data from different locations within the country. 

During this time extensive data collection, coding, and subsequent recruitment of 

participants took place. Each individual interview lasted between 45 and 60 minutes. Single 

interview transcription and subsequent coding took an average of five to six days, during 

which the researcher was in close and continuous contact with the participants to clarify 

their meaning and contexts. Moreover, contacting the participant helped in writing memos 

and clarifying understanding of the texts during identification and development of codes.  

To select key informants, the researcher focused on recruitment of practicum 

supervisors who had maximum work experience. Similarly, students who had recently 

completed their practicum were recruited to gather rich and fresh information. Moreover, a 

list of library professionals (who responded to the researcher’s email) was generated to 

identify those who had maximum experience. Concurrent data collection and analysis 

allowed the researcher to recruit participants as and when the need arose for further 

evidence (theoretical sampling). Therefore, throughout the process, the researcher knew 

why and how to use a specific category of informants in the study, which eventually 

established a confidence that results of this qualitative research can be transferred to other 

contexts with other respondents—an interpretive equivalent of generalisability. 

3.9.2 Member-checking 

Another strategy for enhancing the quality of this study was allowing participants to 

validate interpretations of their voices. Birt et al. (2016) regarded member-checking as a 

crucial process and asserted, by quoting Lincoln and Guba (2010), that it is the heart of 
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credibility in qualitative research. Email was used to send transcripts to the respective 

research participant for confirmation of textual and contextual verification. Within a 

constructivist paradigm, member-checking provides an opportunity to determine if the 

researcher’s interpretation was “correct”, which is otherwise difficult as interpretation 

integrates multiple perspectives (Charmaz, 2006, p. 84). To explore the tensions and 

complexities of the proposed interpretation by the researcher, the participants were 

requested to read the entire transcript thoroughly. Moreover, they were given full authority 

to add, remove, modify, or clarify (using Track Changes and Comments options in Microsoft 

Word) any text that seemed necessary to confirm textual, lingual, or contextual 

appropriateness of the verbal discussion. Resonance was achieved by allowing the 

participants to read the data and verify their insights on whether their experiences had been 

truly captured. A discourse of clarification and confirmation suffice to gain confirmability of 

findings. Member-checking also helped the researcher to establish structural corroboration 

and coherence of the data. Coding of the respective transcript did not start until the 

participant reviewed it and provided their comments. A few participants (10 out of 43) could 

not return the transcripts in time; therefore, coding was done without waiting further for 

their revision.  

3.9.3 Triangulation and stepwise replication  

In a constructivist paradigm, triangulation means different investigators, 

perspectives, sources, or different methods are pitted against one another to cross-check 

interpretations or data (Fusch et al., 2018). To deepen the researcher’s understanding and to 

obtain another perspective during the initial stage of coding and categorising, the researcher 

of this study shared two transcripts with a colleague for review. The reviewer’s feedback on 
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initial coding afforded the researcher with an opportunity to see emerging codes with an 

alternate perspective. For example, additional questions raised by the reviewer encouraged 

the researcher to articulate definitions and relationships of codes with the categories.  

To ensure inter-rated reliability during the initial coding stage, a transcript was 

coded by the researcher and shared with a colleague requesting to code the same 

separately— also called stepwise replication (Anney, 2014). All the codes from both the 

transcripts were copied into Microsoft Excel for comparison. This comparison of codes (also 

called inter-rated reliability of coding) was observed to be 90% consistent with the 

researcher’s codes. Inconsistencies that arose from the separate coding process, however, 

were identified and discussed with the principal supervisor to improve dependability of the 

results. 

Moreover, the coding of transcripts was trailed with two different approaches, i.e., 

coding with NVivo and using an A4 sheet of plain paper with pen and text highlighter 

(code-recode strategy). This strategy refers to coding the same data twice, giving at least a 

week’s gestation (Phillips et al., 2019). After coding two transcripts consecutively using 

NVivo, the researcher attempted to recode the data from the first transcript using a pen-

paper strategy (see example in Appendix J). The purpose was to compare the results of 

coding in NVivo and a pen-paper strategy to see if they were the same. The second round 

(i.e., pen-paper strategy) provided deeper understanding of the data and an opportunity to 

write memos. During the second round of coding the same transcripts, few codes could be 

renamed or modified. For example, one of the codenames was “research” in the “skills” 

category, which was renamed as “analytical” to make it broader and to accommodate a wide 

range of research and analytical skills discussed by the participants. Memo writing during a 

pen-paper strategy of coding was thick and more descriptive than coding with computer 
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software, because writing is usually a slower process than typing, while writing engaging 

motor skills and memory helps to keep track of the coding process. No new codes, however, 

could be generated during the second round where the researcher gained confidence that a 

code-agreement is reached with the solo-coder.  

Similarly, the peer examination (researcher’s discussion and review on findings with 

a neutral colleague) process also took place in this study. The same colleague (as mentioned 

above) was requested to cross-check the emerging categories and provide feedback on 

where it was felt that codes do not match, represent, or correspond to the respective 

category (Anney, 2014). This feedback was important to identify (from a third person’s 

perspective) where the category did not make sense to what the codes are about. The 

process of peer examination was helpful to support reflective analysis of the data and to 

cross-validate the category formation process also. At later stages, feedback of the 

supervisory members was sought on the development of categories.  

3.9.4 Use of peer debriefing 

A research paper from the initial literature review was presented by the researcher 

(see, Khan & Qayyum, 2018) in a conference, and feedback from peers and colleagues was 

obtained to establish a general framework around essential elements of practicum 

supervision in LIS. Peer debriefing allows a qualified peer to review transcripts, emerging 

categories, or findings. However, in this project, the peer debriefing technique was used to 

plan ahead when designing a study to include variations on the topic (Janesick, 2015). Later, 

a journal article was published (see Khan & Qayyum, 2019) incorporating the peer reviews 

and expanding on the topic by incorporating feedback from conference participants and 

experts.  
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Anney (2014) said that thick description meant researcher’s explanation of all 

processes, “from data collection, context of the study to production of the final report” (p. 

278). In this thesis, the researcher provided detailed description of the process, from 

proposal development to constructing major categories, with the help of examples, tabulated 

information, graphs, and diagrams. The purpose was to ensure other researchers could 

replicate the study with similar conditions in other settings, and to ensure transferability of 

this research project. Finally, it is worth mentioning that the study design had met the 

requirements of the Ethical Review Committee, and gained approval of the Ethical Review 

Board (see Appendix K) as well as approval of Research Data Management plan (see 

Appendix L) Charles Sturt University, Australia. 

To sum up, the researcher implemented several strategies to ensure the quality of 

this project and to meet trustworthiness criteria as required by CGT. Prolonged and varied 

field engagement, member-checking, triangulation, and use of peer debriefing, helped in 

establishing credibility, while providing thick description and theoretical sampling helped 

in establishing transferability of this study. Similarly, the code-recode strategy and peer 

examination were useful to establish dependability, while triangulation and stepwise 

replication of data were important steps for confirmability of this research project. 

3.10 Summary 

This chapter elaborated the procedures deployed to collect and analyse the data in 

this project. Data collection and analysis occurred by following a CGT method involving 

three stages of coding—initial, focused, and theoretical coding.  

The chapter also discussed the rationale for the choice of a semi-structured in-depth 

interviewing technique and a detailed process of how initial and theoretical sampling took 
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place. The use of NVivo (a computer-assisted qualitative data analysis software platform) 

was described including examples from the data analysis process done using the software. 

The data analysis and workflow of CGT were presented in this chapter. There was detailed 

discussion of how the data analysis took place including identification of broader concepts, 

exploring them, developing categories, identifying properties and dimensions, evolving 

major categories, and finally achieving saturation. Lastly, the chapter described how 

trustworthiness of the process, analysis, and findings was established for this project.  



LIS PRACTICUM SUPERVISION  101 

 

 

 

Chapter 4: Findings 

4.1 Chapter overview 

The purpose of this CGT study was to explore the understandings and experiences of 

practicum supervisors and students around practicum supervision in LIS. A review of the 

literature showed that a deeper understanding of LIS practicum supervision would allow 

practitioners, educators, and professional librarians to proceed with an informed perspective 

in terms of supervisory role, supervision style, and competencies required for practicum 

supervision. The aim was to provide insights for practicing librarians, information 

professionals, and library educators finding themselves in similar supervisory situations.  

In line with CGT tradition, the primary research question of this study was 

deliberately broad and open-ended to uncover the wide-ranging responses of the 

participants. Additionally, GT is useful methodology when little is known about the 

phenomenon. This chapter presents the key findings from the analysis of 43 in-depth semi-

structured interviews with practicum supervisors and practicum students to address the 

research question: How do supervisors and students understand and experience practicum 

supervision in the field of library and information sciences? As described earlier, practicum in LIS 

refers to a professionally supervised experience offered as part of the library school’s 

program and take place during the academic course. The term practicum supervision refers to 

a diversified and comprehensive training experience for students aiming to be professional 

practitioners in a chosen occupational field.  

In this thesis, the researcher adhered to the principles of a constructivist approach of 

GT and did not attempt to undertake “variable analysis or finding a single basic process or 

core category” (Charmaz, 2006, p. 132). Three major categories emerged because of CGT’s 
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concurrent data collection and analysis process, which are: (a) supervisory role, (b) 

supervision style, and (c) supervision competencies.  

Section 4.2 introduces the central phenomenon and description of the three major 

categories is provided in sections 4.3 to 4.5. Section 4.6 discusses the newly emerged 

grounded theory by explaining the major categories and elaborating on the relationship 

between them. For clarity, integrative diagrams have been used to represent details of the 

emergent categories concisely in this chapter. The word participants refers to both the 

students and the supervisors collectively in the narrative throughout this chapter. 

Distinction, however, is made within the text where it is deemed necessary to refer to a 

particular group of participants, e.g., student or supervisor participants.  

4.2 Introduction to the study’s major categories 

The data analysis, following the CGT approach (Charmaz, 2014) revealed three major 

categories that represent the studied phenomenon. Figure 4.1 shows the major categories 

and the two-way connection between them. The major categories are described in detail 

later in this chapter. As the figure shows, the three major categories that emerged in this 

study were supervisory role, supervision style, and supervision competencies. Together, 

these three major categories describe the central phenomenon—Key elements of LIS practicum 

supervision. 
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Figure 4.1: Central phenomenon and three major categories 

The three major categories represent and explain the central phenomenon as 

experienced and understood by the participants of this study. Detailed explanations for each 

of the three major categories by way of “thick description” (Charmaz, 2014, p. 14) are 

discussed to report the findings. This thick description documents a broad range of 

experiences and perceptions of the participants and provides a better grasp on the reality of 

the central phenomenon. Representative quotations taken from interview transcripts 

highlight the perspectives of the participants and shows the richness and complexity of the 

subject matter. Participants’ quotations are represented by a prefix of “Sup” for supervisors 

and “Std” for students followed by the participant number throughout this chapter. The 

emphasis throughout is mainly on participants’ voices; however, paratextual insights from 

the interviews have been provided to contextualise and inform the subsequent discussion. 
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4.3 Major category one: supervisory role 

4.3.1 Section overview 

Major category one, supervisory role, was explicated from the respondents’ discussion 

on three interrelated components. GT uses the term property to define the specific 

components or features of a major category. Major category one has three properties that 

describe the supervisory role: (1) educational function, (2) supportive function, and (3) 

custodianship function. According to Charmaz (2014) the “definition of the category starts 

by explicating its properties or characteristics” (p. 180) and “grounded theorists delineate 

the properties of their categories and define the category from these properties” (p. 164). As 

stated earlier, dimensions are the possible variations of a property. Figure 4.2 shows the three 

properties of major category one along with the breakdown of several dimensions of each 

property. Major category one will be discussed by explicating its properties in turn and each 

property will be expanded along with its dimensions. 

 

Figure 4.2: Major category one: supervisory role, its properties and dimensions. 
 

Note: Properties are component parts of the category. Dimensions are the possible variations of a 

property (Charmaz, 2014, p. 124). 
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The main finding of major category one, supervisory role, is that there are three key 

functions (shown as three properties in Figure 4.2) that describe the supervisory role of the 

LIS practicum supervisor. In other words, supervisory role encompasses the three functions: 

educational, supportive, and custodianship. These functions together describe the role of the 

LIS practicum supervisor and explained in this section as properties and dimensions of the 

major category one i.e., supervisory role. This section, however, is organised according to 

the properties and their dimensions to elaborate on major category one derived from the 

data. 

The major category one, supervisory role, refers to the combination of three functions 

(shown as properties in Figure 4.2) that supervisors perform during the practicum 

supervision. The majority of participants (33 out of 43 [76%]) highlighted and discussed 

several responsibilities and obligations of the practicum supervisor. Based on participants’ 

discussion around responsibilities and obligations of the practicum supervisors, 11 activities 

of practicum supervision were identified during the initial coding. Table 4.1 shows 

categorisation and grouping of these activities as discussed and pointed out by the 

participants during discussion.  

Table 4.1:  

Different activities of practicum supervision 

Activities Responsibilities and obligations Number of participants who 

spoke about the activity  

  Supervisors Students 

Teaching giving lectures (including formal classes for 

groups about library resources and 

services); teach in a friendly environment; 

without teaching capabilities, a supervisor is 

not fully able to convey or transfer the 

required skills to the student 

6 5 
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Training teach and train them in a specific work or 

technical activity; providing them training 

requires a lot of effort 

a kind of basic training that is provided to 

the student 

4 2 

Demonstrating to demonstrate and present things to the 

students; to make the students learn in easy 

way is to perform as a demonstrator; a kind 

of demonstrator and instructor  

4 7 

Presenting presentations and practical work are more 

important; supervisor should do 

presentations before the students 

4 5 

Mentoring I prefer to be in a mentoring role rather than 

instructor or a teacher 

1 2 

Facilitating to facilitate student to enhance skills; 

facilitating their learning; facilitate, review, 

and discuss the work of students 

3 2 

Motivating motivating and empowering the other 

person; motivational factors are also 

important, which should be considered by 

the practicum supervisor 

2 2 

Managing to manage and schedule their time; to 

manage both official workload and give 

students proper time 

2 0 

Counselling to take care of personal issues; to do career 

counselling; to look after personal and 

professional issues 

6 4 

Guiding to guide them about the learning resources 

and professional development; 

5 1 

Advising to advise the student on different matters; to 

advise on certain personal and professional 

matters; to advise them about what they 

should expect in the professional life 

3 2 

 

Further analysis of the participants’ discussion around these 11 activities and 

relevant responsibilities revealed three characteristics (termed as properties in GT) of 

supervisory role i.e., (a) educational, (b) supportive, and (c) custodianship. These are elaborated 

and further explained in relation to participants’ discussion. 
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4.3.2 Educational function 

The first property, educational function, emerged from the participants’ discussion, 

which designates unique responsibilities and obligations of a practicum supervisor 

regarding teaching and training activities. An overwhelming majority of participants (36 of 

43 [83%]) mentioned that primary responsibilities of a practicum supervisor are relevant to 

teaching and training activities. Supervisor participants stated explicitly that practicum 

supervision required them to teach professional and generic skills, which involved lecturing, 

demonstrating, and providing training to students for specific technical knowledge and 

skills. Participants (both students and supervisors) asserted the primary function of 

practicum supervision was to provide students learning opportunities to perform 

professional work within libraries. The property of educational function is characterised by 

three distinct but interrelated dimensions (a) bridging theory and practice, (b) individual 

preferences, and (c) assessment and evaluation.  

4.3.2.1  Bridging theory and practice. 

Regarding supervisory role, findings revealed that one of the important dimensions 

of practicum supervision was to strive to bridge the gap between theory and practice. There 

was a strong argument from the majority of participants who stated “they [supervisors] are 

the first to provide an opportunity for practical work to those students who come directly 

from the library schools and having theoretical knowledge” (Sup-8).  

Most participants agreed that the primary function of practicum supervision was to 

enable students to enhance their practical knowledge around the theories they learnt in the 

classroom. For example, one participant said: “the role of practicum supervisor is to make 

you [the students] understand the theory of library and information science by doing 
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practical work” (Sup-12). To support their arguments participants said that supervisors were 

expected to teach technical as well as professional and generic skills required in the LIS 

profession, which involved providing access to “real life” learning opportunities. Another 

participant remarked: “In my opinion, an important role of the supervisor is to help students 

construct knowledge through reflections on practice” (Std-9). Apart from providing training 

on specific workplace skills, discussion around transforming theory into practice also took 

place. Participants expressed that it is important to assess students’ level of competence 

development to enable them to practically implement their theoretical understandings. 

Participants said that the primary responsibilities of the practicum supervisor were to assess 

and evaluate what students learnt in their classrooms and how this could be put into 

practice. Hence, evaluating students’ performance was also connected with the obligation of 

bridging theory with practice.  

Another important aspect, the participants highlighted about linking theory with 

practice, was the inconsistency between the formal syllabus taught at LIS schools and the 

course contents of the practicum. A participant commented: “One of the drawbacks that I 

am feeling in [bridging] theory and practice is that our syllabus is not up-to-date and what 

they [library schools] are teaching is not basically practiced in libraries” (Sup-8). Participants 

emphasised it was the responsibility of the practicum supervisor to establish relevancy 

between the syllabus of the LIS school with practicum training. For example, a student 

participant said: “I could find little relevancy with what I learned in the department and 

what I was supposed to do in the library… they [supervisors] need to have a look at the 

curriculum and provide training accordingly” (Std-10). In contrast, another student stated, 

“I learnt about the theory of classification and cataloguing in the classroom and when I 

joined this library for practicum, I enjoyed doing classification and cataloguing practically” 
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(Std-2). Although students differed in opinion about whether or not practicum supervisors 

endeavoured to bridge theory and practice, generally, the finding suggested that bridging 

theory and practice is one of the major functions of practicum supervision. Findings also 

revealed that, in teaching and training activities, the supervisor enhanced students’ learning 

by transferring new skills, offering feedback, monitoring, and evaluating students’ 

performance. For example, one supervisor participant stated, “transferring new skills is not 

the only thing that supervisors do. Rather, we offer useful feedback and evaluation to 

enhance students’ experiences” (Sup-20). Similarly, a student participant said: “my 

supervisor was keen to identify the knowledge and skill gap at the very beginning of 

practicum course…this is how he [supervisor] tried to bridge the learning gaps” (Std-5). 

Therefore, on this point, the students and supervisors voiced similar opinions about 

educational function of practicum supervision. 

4.3.2.2  Individual preferences 

The second dimension of the educational function that emerged from the 

participants’ discussion was students’ expectations and supervisors’ beliefs—collectively 

termed as individual preferences.  Individual preferences mean expressing students’ 

expectations and supervisors’ beliefs around the educational function of practicum 

supervision. Student participants particularly expressed their expectations from the 

supervisor while supervisors talked about what was required for practicum students. For 

example, the majority of students (14 of 23 [78%]) said they were expecting their supervisor 

to give demonstrations and teach practical work. A student participant said: “Before joining 

the practicum, I was expecting that it would be a kind of practical training, but my supervisor 

mostly gave lectures. I felt I was doing another coursework” (Std-12). Another student said: 
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“I was expecting that she [supervisor] would demonstrate how to create a catalogue card 

but she taught that in a multimedia presentation … I was interested to know how to 

advance my career in librarianship” (Std-3). Such findings showed that students’ 

expectations from the practicum supervisors were important to frame the functions, which 

in turn, described the supervisory role.  

Similarly, the majority of students said supervisors should maintain balance between 

learning and teaching interests. They were of the viewpoint that there was a conflict 

between supervisors and students because students were interested in something that 

supervisors were not and therefore the former might not have a satisfactory experience. 

Hence, the educational function of practicum supervision demanded conflict resolution 

arrangements not only among students but also between them and staff, or administration 

of the host organisation. As one student commented, “The role of the supervisor is also to 

take care of students’ requirements to control the process” (Std-11). Another student added: 

“Every student will have his or her own interest … I mean taking care of individual 

requirements would be difficult, you know …. This will create a conflict of interest among 

the students” (Std-13). In general, they shared their experiences that the supervisors should 

take all students onboard. These findings revealed that students’ expectations from the 

supervisor varied regarding educational function.  

Discussion with supervisor participants revealed that the educational function was 

rooted in developing authentic tasks and supporting student learning, which was important 

to create the structure of practicum supervision. Half of the supervisor participants (11 of 22 

[50%]) agreed that the execution of activities was based on what they thought was important 

for students; hence, they developed appropriate tasks and scheduled their activities. 

Participants highlighted that supervisors’ efforts in developing authentic tasks and 
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supporting student learning was relevant to the educational function of practicum 

supervision. Data analysis revealed that supervision was primarily based on what 

supervisors believed was important for students. For instance, one supervisor said: 

“Students have theoretical knowledge. They do not know what is important for them [to 

learn] during practicum; therefore, I evaluate their learning needs before taking them into 

practicum” (Sup-18). Another supervisor said: “[Supervisory] roles and responsibilities are 

diverse. I am teaching, training, facilitating, counselling, and guiding. But I believe that it 

depends mostly on what is required by the students” (Sup-16). There were many instances 

when supervisor participants reflected on educational function and connected their 

discussion with what they believed was important in relation to task development and 

student learning. A few excerpts from the interviews presented in Table 4.2 summed up 

supervisors’ discussions in this regard. 

Table 4.2:  

Supervisors’ beliefs about how a particular task was relevant to student learning. 

Participant 

Code 

Developing tasks (Belief) Student learning 

Sup-01 I give them written assignments. some students can learn more easily 

when they write. This will enhance 

their writing skills. 

Sup-06 My perception is that a 

supervisor should help and 

develop the student’s personal 

interest and knowledge. 

to accelerate their learning process and 

encouraging the student to develop 

professional values, ideology, and 

ethical values. 

Sup-07 I believe in providing 

constructive support to students. 

to overcome their weaknesses and 

encouraging them to develop their 

professional and personal strengths 

Sup-11 You must understand the needs 

of the student and adopt a sense 

of responsibility. 

listen and respect the student and 

above all have a faith and confidence 

to keep the confidentiality in 

conversation with the students 

Sup-15 In my opinion the supervisor 

should train the students.  

to work independently 
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Sup-16 The role of supervisor is to 

motivate the students through 

appreciation. 

that is how the student will get 

motivated and will work with more 

interest, encouraging them and to 

make them participate 

Sup-19 Important is to provide real 

problems for the students to 

work on 

to let the students create ideas and 

solutions and let them collaborate in 

different activities 

Sup-21 Supervisor also needs to build an 

effective team 

teamwork is important for students. In 

teamwork they learn easily and 

cooperate with each other on different 

occasions and activities 

 

As far as viewpoints of the students were concerned, around half of the student 

participants (14 of 23 [60%]) pointed out that practicum supervision was the only way to 

establish their theoretical understanding through practical application. Hence, supervisors 

made it possible for them to practice and apply theory. Regarding educational function of 

the supervisory role, data revealed variation in students’ preferences for specific activities. 

For example, student participants stated, “I liked the way he [supervisor] was guiding and 

counselling on personal and professional issues” (Std-5) and the “preferred role of the 

supervisor is to create variety in activities as I noticed I was doing the same thing all the 

time during my practicum” (Std-15). Likewise, some of the students said they preferred to 

view their supervisors as trainers and demonstrators who should have given 

demonstrations and did practical work before them. Some quotes from student participants 

are given in Table 4.3. 

Table 4.3:  

Students’ expectations about supervisory functions. 

Participant 

Code 

Supervisory functions 

(Expectations) 

Effect on student learning 

Std-3 We expected that she will 

demonstrate that work before us. 

it was a kind of confusion especially 

for me when I was not interested to 

attend her presentation 

 



LIS PRACTICUM SUPERVISION  113 

 

 

 

Std-6 I believe in mutual 

understanding and expect to 

have support from my 

supervisor. 

 

he played his role and satisfied me 

with all that I had in my mind 

 

Std-13 I wanted to understand what I 

would be doing in my 

professional life and what I will 

be expecting from my seniors. 

 

this is encouragement and students 

learning more when the certain 

expectations are taken care of by the 

supervisors.  

Sup-15 I expected that my supervisor 

should have good command on 

subject. 

formal and informal style of education 

and teaching affects the students’ 

understanding 

 

Sup-21 I expect that he [supervisor] will 

tell me about the job 

opportunities as well. 

cooperation of my supervisor and his 

guidance provided me with a 

successful practicum experience 

 

Similarly, supervisor participants also showed their preferences. For example, some 

said they liked the teaching and training activities. Statements such as “I personally feel that 

I prefer to be a mentor rather than a teacher” (Sup-16) and “I prefer to give more time to 

work in the educational role” (Sup-17) were commonly noted in interviews with them. 

These findings indicated that participants had miscellaneous preferences regarding 

educational functions of practicum supervision while describing the role of the supervisor. 

Although individual preferences of supervisors and students differed at a few points, these 

individual preferences commonly indicated that participants were of the viewpoint that 

notable supervisory function was providing education.  

4.3.2.3  Assessment and evaluation 

The third dimension of the educational function was assessment and evaluation that 

participants spoke about during interviews. Data revealed that it was one of the important 

dimensions to describe the educational function of the practicum supervision. Strategies for 
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assessment and evaluation include monitoring progress, assessing competence level, and 

offering feedback. It is worth pointing out here that the word “assessment” refers to 

assessing the competence level, and not in terms of grading students for academic marking. 

Similarly, evaluation refers to judging an overall competency level of the students. As one 

participant said: “Practicum supervision is a kind of teaching and training outside the 

academic environment… it involves monitoring the progress of students” (Sup-2). Another 

participant noted that “assessment is the most important component of practicum 

supervision because it is the basis on which the student receives grades…it is also important 

for a supervisor to evaluate how successful was his or her supervision” (Sup-10). Here the 

supervisor participant used the term “assessment” which means assessing students’ 

performance and providing useful feedback that is reported to the LIS school and counted 

towards overall grading of the student. The term assessment does not mean marks or grades 

to be given to the practicum students by the supervisor. Majority of practicum hosting 

institutions in Pakistan provide a detailed report to LIS school regarding students’ 

performance during the practicum, and this report is referred to as “assessment” by the 

participants during discussions. 

According to participants the schedule of practicum activities developed by the 

supervisors was a benchmark for assessing students’ performance. This benchmarking 

helped student to keep track of what was required of them during practicum. Findings 

revealed that evaluation of student behaviour was seen as a criterion for their personal and 

professional development. As one participant pointed out, “change in behaviour is one of 

the good benchmarks to assess and evaluate the performance of the student” (Std-12). 

Participants referred to standard criteria such as measurable indicators to assess students’ 

performance. They also said that such criteria should be relevant to the activities that 
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students perform during their practicum program. However, participants talked about the 

lack of such standard criteria and pointed out that there is a need to develop measurable 

indicator for assessing students’ performance. For example, one participant said: “I did not 

use any tools or technique to assess students’ performance… it is crucial to see if there are 

measurable indicators for evaluation developed in other fields of study so that it may be 

incorporated in our field” (Sup-17).  

Important to the educational function of practicum supervision was assessing the 

students’ abilities to work independently. Participants were concerned about enabling 

students to work independently and with less directions. Most participants said that 

assessing the acquired knowledge and skills of students was critical. Participants’ assertion 

about prioritising evaluation of students’ knowledge and skills indicated the educational 

function of practicum supervision. One participant nicely summed up: “There may be some 

basic aspects for assessment like how the student has acquired a job knowledge and whether 

or not they [students] are able to work independently” (Sup-12). Another participant added: 

“My supervisor was focused on decision-making and problem-solving skills … most 

importantly what he assessed and evaluated was to see if a student is able to work 

independently or otherwise” (Std-18). These findings indicated a strong emphasis that 

educational function involves assessment and evaluation of the students. Moreover, 

discussion revealed that assessment and evaluation of a supervisor’s performance was also 

important.  

Apart from the three dimensions extracted from the data, few participants, portrayed 

the educational function negatively by stating that practicum supervision should not include 

lecturing, tutoring and presentations. These few participants (12 out of 43 [27%]) viewed the 

educational function as a repetition of what the library schools are doing. They said that 
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students had been through lecturing and teaching in their coursework. Therefore, 

supervisors should refrain from solely lecturing and presentations. Some students explicitly 

stated that lecturing and presentation should not have been the focus in practicum, and it 

should have been around practising. To address this perspective, one participant said: “The 

supervisor is responsible for facilitating, reviewing, and discussing the work of students … 

encouraging them and providing reflections on learning, to make them work independently 

rather than giving lectures and presentations” (Std-16). Table 4.4 shows a few examples of 

differences of opinion between students about lecturing and presentations aspects. 

Table 4.4:  

Difference of opinion between students about educational function. 

Against Favour 

gives more time to practice rather than 

relying on lectures, notes, written 

assignments or presentations (Std-10) 

 

I am much interested to have expertise 

in library automation and digitisation 

work which I learned from lectures of 

my supervisor (Std-9) 

 

supervisor should concentrate and focus on 

practical work rather than taking lectures 

or doing presentations for the students 

(Std-2). 

 

Personally, I feel very impressed by his 

[supervisor’s] knowledge and 

expertise and got benefitted from his 

lectures (Std-22).  

All the activities during my practicum were 

interesting and motivating for me, except 

presentations… they were so boring (Std-

14). 

his [supervisor’s] PowerPoint 

presentations were remarkable, and he 

provided us with a friendly 

environment (Std-8) 

 

Although student participants differed in opinion about whether the lecturing and 

presentations were useful during practicum, their feedback strongly suggests that there is an 

educational function of LIS practicum supervision. In short, findings revealed that 

educational function is shaped by the dimensions relevant to educational activities that 

supervisors perform during practicum supervision.  
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4.3.2.4  Summary of educational function 

This section expanded on several activities which described and emphasised the 

educational function of LIS practicum supervision, as experienced and understood by the 

participants in this study. There were three distinct but interrelated dimensions of the 

educational function as explained above. Educational function constitutes one of the key 

characteristics (property) of the supervisory role – major category one. Discussion with the 

participants exemplified that educational function relates to bridging theory with practice, 

individual preferences of students and supervisors, and adoption of appropriate assessment 

and evaluation mechanism. The three dimensions stated above collectively form the 

educational function. Apart from educational function, data analysis revealed other 

characteristics of the supervisory role such as supportive function.  

4.3.3 Supportive function 

The second property, supportive function, includes discussion around responsibilities 

of the practicum supervisor to facilitate student learning and ensure the smooth running of 

the practicum program. Apart from teaching and training, data analysis revealed that 

practicum supervisors work as facilitators, motivators, and coordinators.  Participants 

discussed supervisors’ obligations in terms of facilitating the learning process, motivating to 

empower the other person, and coordinating among the practicum stakeholders including 

library school, students, faculty, and host organisation. Data analysis revealed two 

dimensions of the property of supportive function: (a) facilitation and motivation and (b) 

coordination and liaison. 
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4.3.3.1  Facilitation and motivation 

The majority of participants (36 out of 43 [78%]) said practicum supervision was 

about facilitation and motivation. They indicated that supervisors help and support students 

to learn effectively and ensure the smooth running of activities. For example, statements 

such as “to facilitate students’ integration into the workplace” (Sup-7), and “facilitate them 

[students] in their learning process and develop understanding of what they have learnt in 

the department [LIS school]” (Sup-15) were common in participants’ discussions. Similarly, 

they said motivation was the key factor in the supervision process. According to 

participants, students’ motivation as well as supervisors’ motivation was important. As one 

participant noted: “Supervisors and their unique role is a source of motivation for 

students…motivation for supervisor is that his/her approach may become part of the 

student's professional life” (Sup-11). Another participant added: “To discuss my experiences 

and expertise with students eventually helps me to develop motivation at both sides and 

increase interest in the field” (Sup-21). Most participants stated explicitly that the role of the 

supervisor is to motivate and empower students and staff to identify their own issues and 

goals and helping them find ways to resolve them. Such perceptions indicated that the 

supervisory role was viewed in terms of a supporting function that included facilitation and 

motivation aspects. 

More than half of the participants (22 of 43 [51%]) said that, along with motivation, 

the supervisor needed to clarify the misunderstood scope of librarianship. In this 

connection, the perception was that the supervisor is required to raise the interest of the 

student to perform well and develop understanding of working in the information sector. 

As one student participant said: 
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Frankly speaking [Pause] … I did not know what librarianship is. I jumped into this 

profession accidently. I took no interest whatsoever during my studies in the 

classroom. However, I would say that it was the motivation from the [practicum] 

supervisor that developed my interest in librarianship … supervisor’s motivation 

helped to support student learning … so motivation is important, it plays a vital role 

in students’ professional lives. (Std-6) 

Referring to the supportive function, the participants explicated that practicum 

supervision was to empower students to work independently with little or no assistance. At 

this point, both students and supervisors had a common agreement that alongside other 

functions of practicum supervision it is imperative for the supervisors to support students’ 

learning. In this context, one student participant stated, “Supervisor must provide 

constructive support to the student to overcome their weakness and encourage them to 

develop their professional and personal strengths” (Std-10). Another student said: 

“Practicum is a backbone to support coursework, facilitate students’ learning, and motivate 

them to learn by doing things independently” (Std-19). Therefore, there was a clear 

indication from the participants that facilitation and motivation for students to work 

independently is important. Such independence would let the students create ideas and 

solutions and allow them to collaborate with each other in different activities. This 

collaboration was deemed important as an overwhelming majority of participants (38 of 43 

[88%]) spoke about developing capabilities of students to work independently. For example, 

they said that the “supervisor supports students to work independently” (Sup-20) and they 

“enable students to do practical work in the library and be able to work there 

independently” (Std-16).  

Another aspect of the participants’ discussion around facilitation and motivation was 

related to helping the students feel good about doing their job. As one supervisor participant 

said: “As I feel supervision is all about making students feel good at the workplace and gain 
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confidence of doing work independently” (Sup-10). A student participant stated, “my 

supervisor reacted positively in order to make me feel good and develop the confidence of 

dealing with professional matters” (Std-20). Such comments showed that a supervisor, being 

the facilitator and motivator, helps students to improve their work performance, gain 

confidence, and be able to deal with professional matters at their own.  

Participants also asserted that it is important for practicum supervisors to identify 

the problem areas of students and to facilitate their understanding of developing these areas. 

Supervisor participants also said that it takes some “understanding to see when to interfere 

and when to facilitate” (Sup-12). In summary, participants (both students and supervisors) 

unanimously talked about facilitation and motivation and thus these components constitute 

an important aspect of practicum supervision. These findings indicated that through 

facilitation and motivation, supervisors support students’ learning and sensitise them of 

what is required in librarianship; hence, exemplifying the supportive function of 

supervisory role.  

4.3.3.2  Coordination and liaison 

Another important aspect associated with the supportive function of the supervisory 

role is coordination and liaison. The majority of participants (35 out of 43 [85%]) spoke about 

coordination as a primary function of practicum supervision. They highlighted that 

supervisor acted as an intermediary between the library school (fulfilling curriculum 

requirement) and the host organisation (looking after the library’s objectives) to represent 

the interests of all stakeholders – the library school, the student, and the management of the 

host organisation. As one supervisor said:  
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As a librarian, I perform technical activities of the library while as a practicum 

supervisor I am looking after the functioning of the student along with the interest of 

my organisation from the practicum; so in that sense I am performing to create 

linkage between industry and academia. (Sup-2)  

The participants, however, had different perspectives regarding coordination and 

liaison. For example, student participants said that the coordination is important between 

students and the supervisor, for example, one student participant said: “I felt there was a 

lack of coordination between the students and the supervisor about what needs to be done” 

(Std-4). The supervisor participants had a contrary viewpoint and they highlighted lack of 

coordination and liaison with the library school and pointed it out as a major cause of 

supportive function that affects the overall supervisory role. A supervisor participant 

explicitly stated, “there is a lack of good coordination between the library school and the 

host organisation. I mean a close liaison between the libraries and library schools could be 

an effective support system for [practicum] supervisors (Sup-10).  

Participants also spoke about other perspectives regarding coordination and liaison 

such as lack of coordination with management of the host organisation to support students’ 

integration into workplace and of linking industry with academia. For example, some 

participants were of the viewpoint that practicum supervision is to support students 

integrate into the workplace and understand its environment. As one participant said: 

“Making students accustomed to the working environment of the library, which was a 

stimulating and challenging experience” (Std-20). These findings indicated that the 

practicum supervisor is an important link between industry and academia who coordinates 

and supports the interest of the academic institution and the host organisation. 

Other participants mentioned coordination gap between the practicum supervisor 

and the LIS school faculty. One participant noted: “Every [library] school is not flexible 
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enough to coordinate clearly with the host organisation … the supervisor is the key player to 

establish such coordination” (Std-17). Participants also said that such coordination between 

library school and practicum supervisor can be established by the positive attitude and 

active role of the practicum supervisor. It was important to establish strong coordination 

between faculty and supervisor to share the problems and issues faced by the practitioners 

in the industry, they said. The majority of participants stressed that, to support student 

learning, a good level of coordination between supervisor and faculty is crucial. Table 4.5 

summarises the different perspectives that participants presented regarding coordination 

and liaison as being important aspects of the supportive function of supervisory role. 

Table 4.5:  

Different perspectives around coordination and liaison (supportive function). 

Coordination between: Results in: 

Library school and host organisation 

 

an effective support system for 

[practicum] supervisors (Sup-10). 

 

The students and the supervisors 

 

[Understanding] what needs to be 

done…to strengthen students’ learning 

(Std-4).  

 

Management of the host organisation and 

the supervisor 

help[ing] students integrate into 

workplace environment (Std-8) 

 

Industry and academia 

 

creating linkage between industry and 

academia (Sup-2)  

 

The faculty of the library school and the 

practicum supervisor 

increasing dependency of the 

professional librarians on library 

school in terms of gaining expertise in 

latest educational and instructional 

techniques (Sup-11). 

 

Few participants spoke about the supervisory role around managing the overall 

execution of the practicum programs and discussed that it also involved management 
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activities such as scheduling, leading, and controlling the process of practicums. Some senior 

supervisors (who had more than a decade of work experience) rated managerial function as 

the most important obligation of practicum supervision. As one participant said:  

Being in such a senior position and having an experience of more than ten years of 

practicum supervision, I did feel now that it is all about management… you need to 

manage to support students and look after the interest of your organisation. (Sup-11)  

Another supervisor added: “In my long career, I have been keen to distinguish 

between librarianship and practicum supervision…you work as a manager and also as a 

teacher” (Sup-4). However, they expressed concerns that practicum supervisors were the 

most neglected people in the field of LIS because there was no compensation or 

acknowledgement for doing tedious and responsible work focused on building a future 

workforce for the profession. Only a limited number of participants went further and talked 

about establishing an association of LIS practicum supervisors. Although an association for 

library professionals in Pakistan exist, the participants argued that a separate association for 

practicum supervisors would provide a platform for addressing the issues of practicum 

supervision. 

4.3.3.3  Summary of supportive function 

Findings indicated that, in addition to the educational functions, participants 

experienced that practicum supervision was to support the learning process of students. 

Moreover, discussion revealed that supportive function of the supervisory role pertains to 

facilitation, motivation and empowering students to work independently. Supervisors were 

viewed as coordinators who acted as an intermediary and addressing the interest of both 

host organisation and the library school. Supervisors were also viewed as facilitators to 
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support student learning by providing an enabling environment to develop expertise 

around professional activities of LIS. The supervisory role was also regarded as one to 

support, lead, and control the practicum activities.  

4.3.4 Custodianship function 

The custodianship function emerged during data analysis and formed the third 

property of major category one, supervisory role. Some of the activities of practicum 

supervision, as highlighted by the participants, were less task-based than the others. These 

activities did not have the characteristics of educational and supportive functions. For 

example, activities such as taking care of the personal and professional matters of the 

students. Hence, another property of the supervisory role emerged during data analysis and 

was termed as custodianship function.  

The majority of participants (33 of 43 [76%]) argued that practicum supervision was 

about contributing to the future of LIS profession by guiding, advising, and counselling 

students on personal and professional aspects of the profession. According to participants, 

practicum supervision was concerned with a unique and important task of clarifying the 

misunderstood scope of librarianship. Three dimensions of this property emerged during 

data analysis: (a) counselling and advising, (b) reducing workplace anxiety, and (c) ethical and 

legal considerations.  

4.3.4.1  Counselling and advising 

First dimension of the third property, custodianship function, indicated that 

supervisors are responsible for taking care of the personal issues and building rapport with 

the student. Counselling and advising were mentioned by the participants as essential 
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aspects of practicum supervision. Some quotes from the interviewees were significant: “I 

think counselling is a very important role of the supervisor because in the future the student 

always reflect what he or she has come through in the practicum program” (Sup-4). Another 

participant said: “Counseling and advising has its roots in practicum supervision…Students 

get inspiration from the supervisor because he/she is the first person at the workplace who 

strives to inculcate professional values” (Sup-16). Participants pointed out that students 

reflect what they learn from the supervisor in their professional career. Therefore, 

counselling and advising on professional issues were viewed as important features of 

practicum supervision to help students integrate into the profession easily. They also 

stressed that counselling should be given appropriate time and attention during practicum 

supervision. To emphasise the importance of counselling in practicum supervision, one 

participant said: “It [counselling] must be given due attention and effort and it must be done 

in a professional way to guide students and advise them on professional ethos” (Std-8).  

The findings revealed that it was also the responsibility of the supervisor to pinpoint 

the strengths and weaknesses of the students without depriving them of their independence 

and personal space. Participants pointed out that being at the workplace for the first time, it 

was usually frustrating for the students to understand the professional ethos. Counselling 

and advising was, therefore, helpful to enable students understand the workplace 

environment. Many supervisors said they had been doing counselling with students. A 

supervisor participant noted: “I do counselling with them especially when they are 

frustrated of library education and future career” (Sup-1).  

Some student participants said that the most helpful and encouraging part of the 

practicum supervision was counselling and guidance in terms of having a discussion over 

personal and professional development. One of them said: “Counselling was the main 
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activity of the supervisor that I liked most… which helped me to work and feel as a 

professional librarian” (Std-21). Surprisingly, less than half of the student participants (9 of 

23 [39%]) spoke about counselling in terms of their expectations from the supervisor. For 

example, student participants said that they expected their supervisors to do counselling, 

guide them on learning resources and professional development, and advise them on 

personal and professional matters. Hence, data revealed that counselling was not common 

in LIS practicum supervision or perhaps it was not done in a professional way. Data also 

revealed that students wanted to discuss personal issues associated with being at the 

workplace for the first time. As one student mentioned: “I was more interested to discuss 

and have guidance from the supervisor on how to further my career in librarianship” (Std-

8).   

4.3.4.2  Reducing workplace anxiety 

The second dimension of the property of custodianship function was reducing 

workplace anxiety. Participants referred to some activities of the practicum supervision 

pertaining to situations where a supervisor was supposed to assist students in reducing the 

anxiety level when they were not able to understand the instructions or debriefing. One 

participant noted: “Being a professional, the role of the supervisor is to help students reduce 

their workplace anxiety” (Sup-3).  

Findings show that both the supervisors and student participants were eager to 

discuss and identify the actions that helped them reduce workplace anxiety. Participants’ 

discussion revealed that students’ workplace anxiety could be reduced through practice and 

discussion on professional issues. Moreover, student participants stated that hands-on 

experience with ICT tools increases students’ confidence of working with modern gadgets, 
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thus, help reduce their workplace anxiety. Supervisor participants also said that another 

way of reducing workplace anxiety and overcoming the fear of being in a new environment 

could be through dealing with different types of users to gain confidence to work 

independently. A participant referred to this situation by saying: “Gaining confidence to 

work independently helps students to reduce the anxiety and fear of being in a new 

environment” (Sup-7), 

Student participants spoke about workplace anxiety in terms of non-fulfilment of 

their expectation, which was apparent from their discussions. For example, a group of 

students pointed out that they were not given proper attention by the supervisors as one 

student stated, “we were feeling a kind of ignorance from the supervisor” (Std-7) and “I 

have been suffering from the ignorance and absence of my supervisor because of his heavy 

workload” (Std-13). Such negligence influenced the learning process and therefore was the 

cause of workplace anxiety for them. Similarly, the use of local languages by the supervisor, 

inability to manage staff and students, heavy workloads, and improper scheduling were 

other causes of workplace anxiety, as discussed by the student participants. 

Findings also revealed that developing a friendly atmosphere was helpful to reduce 

workplace anxiety. Participants said that the flexible attitude of the supervisor helped 

students integrate into the workplace quickly. As one participant noted: “The friendly 

attitude of the supervisor facilitated them [students] to develop a good rapport with the 

supervisor,” (Sup-15). Similarly, some said that a discussion about recognising areas of 

interest also brought clarity and understanding of the information sector, and helped reduce 

the anxiety of being overwhelmed with multiple tasks performed at the library during 

practicum. It was helpful to identify the students’ areas of interest which include user and 
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technical services, and IT. Some students said practicum experience was not useful because 

they were doing the same routine work time and again.  

A few participants said that workplace anxiety of the students can also be reduced by 

linking theory with practice, however, this is a challenge for practicum supervisors. 

Supervisors expressed their concerns around the difference between library school 

curriculum and activities they perform in practicums. One supervisor said:  

Filling the gap between theory and practice is difficult, sometimes impossible. For 

instance, what we are doing in libraries [PAUSE] reference services, cataloguing, and 

classification. Students read about big data, makerspaces, and RDA [resource 

description and access]… these are not taught in practicum… I am sure most 

supervisors do not know about these buzzwords, how they be able to link what is 

being taught in library schools. (Sup-19) 

In short, there was a common understanding of the participants of this study that 

reducing workplace anxiety of the student is important. Supervisors should consider this 

important aspect, which relates to the custodianship function of practicum supervision. 

Apart from reducing workplace anxiety, participants highlighted that ethical and legal 

considerations also relate to supervisory role. 

4.3.4.3  Ethical and legal considerations 

The third dimension of the custodianship function was ethical and legal considerations. 

Findings revealed that supervisors act as role models to demonstrate professional practice 

such as modelling ethical behaviour. The majority of participants in this study (33 of 43 

[76%]) shared their experiences and perceptions around ethical and legal issues relevant to 

practicum supervision. A participant said: “Practicum supervisor may act as a role model… 

should demonstrate ethical behaviour and professional values” (Sup-16). Participants 

stressed that supervision required professional ethics to be followed by supervisors to 
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perform their responsibilities in a competent manner. The most basic ethical issue pointed 

out by the participants was the complexity involved in dealing with the ethical and legal 

issues during practicum. Some offered their insight into the ethical issues concerned with 

the supervisor’s preparation for supervision.  

The majority of participants (33 of 43 [76%]) asserted that among other obligations, a 

supervisor is responsible for recognising and dealing with privacy concerns of the students. 

Student participants spoke about confidentiality of conversation, inappropriate working 

hours, and social and physical privacy. Supervisor participants asserted that dealing with 

privacy issues in the absence of appropriate guidelines is one of the main hurdles to 

articulate clearly defined functions and supervisory roles.  

Speaking about privacy concerns, most students said they found the environment 

and the interaction with the supervisor quite comfortable and friendly. However, some 

spoke about privacy issues such as working late hours and sharing and asking personal 

questions. Students also linked this concern with the role of the supervisor in a broader 

context. One student said:  

I was supposed to work till the late hours and at a lonely place with male colleagues 

which, I mean, was not ethical as I did not feel comfortable… one of my supervisors 

was asking personal questions from me…to avoid such scenarios with the students… 

I think this is obligatory for a supervisor to define a code of conduct for practicum 

supervision. (Std-10) 

A limited number of participants shared their stories around maintaining 

confidentiality of conversation, nepotism, and dealing with students who come from a 

culturally diverse orientation. For example, on the one hand, student participants said that 

supervisors need to maintain confidentiality of conversations. On the other hand, supervisor 

participants spoke about privacy concerns in terms of non-availability of guidelines to 
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resolve issues. Supervisors said absence of clear guidelines hinders their decision-making 

process and choices. A supervisor participant noted: “Dealing with students as non-

employee members at the workplace is a challenging task…we do not have clear guidelines 

for practicum supervision” (Sup-10).  

Participants (both supervisors and students) referred to the issue of intentional 

favouritism. With regards to different opinions, participants said favouritism causes 

dissatisfaction and decreased performance, therefore, affecting the actual role of the 

supervisor. Regarding favouritism, they asserted that “there was a problem of fair dealing 

with the students … the supervisor used to give priority to some students” (Std-11). 

Supervisors said students try to influence through unfair means to get the certificate without 

actually completing the course. Similarly, another aspect of the ethical consideration was 

that practicum supervision is not part of the job description; therefore, it is difficult for the 

supervisors to deal with legal issues arising during practicum supervision. For example, 

supervisor participants shared their experiences regarding problems in ensuring attendance 

of the students, acting against non-serious students, and making them follow rules and 

regulations of the organisation. One supervisor said that “if a student is not willing to come 

at all or is not punctual to attend the practicum, I do not have any legal obligation or 

authority to take action against him or her” (Sup-14).  

Some participants said that having a job description of practicum supervisor may be 

helpful to outline functions and the supervisory role. Others noted that a policy is required 

to standardise the practicum supervision process, which may eventually help to describe the 

supervisory role. The findings revealed that obligations of the practicum supervisors are not 

mentioned in writing; hence, it is difficult to ascertain a clearly articulated supervisory role 

in the absence of a written job description. Participants said the role of the supervisor is not 
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clear until the relevant authorities define them clearly. Hence, a policy is required to 

standardise the practicum supervision practice. The need to develop such a framework was 

mentioned by a majority of the participants who pointed out that such policies exist in other 

fields of study. It was also found that standards, if implemented, will change the overall 

attitude of the supervisor. One supervisor said: “I have no obligation to waste my time in 

doing counselling with students because this is not written in my job description… when it 

is not written you have no legal binding” (Sup-13). Likewise, some indicated that practicum 

supervision is not more than an “unwritten expectation” and an unrecognised effort, but a 

“shared responsibility” of the library staff. Since it is not part of the job description, 

supervisors’ efforts remained unnoticed and unacknowledged because “services of 

practicum supervisors are not acknowledged by the organisation. Hence, they seem less 

thoughtful of their role” (Std-14). Some supervisors even demanded that practicum 

supervision should be recognised as a core activity in the job description of LIS 

professionals, which will help not only in defining the supervisory role, but also practicum 

supervision would be taken seriously by library professionals. Stressing the need for a 

policy, a few supervisor participants offered insights, for example, one said: “I would 

suggest the supervisor should be an experienced professional having a training certificate or 

good background of professional development in the field” (Sup-18). 

4.3.4.4  Summary of custodianship function 

In custodianship function of practicum supervision, the supervisor was viewed as 

the one responsible for the profession and contributing to its future. Counselling was 

identified as an important obligation.  Participants stated that practicum supervision entails 

emotional support to assist students, reduce stress and anxiety, and help students integrate 
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well into the workplace environment. The supervisor was viewed as the caretaker for the 

personal and professional development of students. Other obligations included career 

guidance, advising, and encouraging students to progress with a sense of ownership.  

To sum up, it can be deduced from the above discussion that ethical and legal issues 

arising during practicum supervision constitute one of the dimensions of custodianship 

function. The perception of the participants was that a code of conduct for supervisors and 

for students may be useful to address the complexities arising during practicum 

supervision. These indicated not only the importance of ethical considerations but also 

highlighted the necessity of policy to standardise the practicum supervision process.  

4.3.5 Summary of major category one: supervisory role 

In this section, the role of practicum supervisor was discussed in detail. The various 

contexts of the supervisory role, as understood and experienced by the participants, were 

presented. Findings revealed that the multitasking role of the supervisor is based on various 

functions of supervision. The participants relied heavily on the interpretation of their 

experiences around obligations, responsibilities, tasks, functions, and activities to describe 

and define the supervisory role. Findings also revealed participants’ preferences in terms of 

what students expected from the supervisors and what the latter believed was important for 

student learning. Similarities among students’ expectations and supervisors’ beliefs 

indicated that education, support, and custodianship were understood and experienced by 

both groups; hence, they collectively constitute the supervisory role. Participants raised 

issues such as reducing workplace anxiety, defining the job description, and recognising and 

coping with privacy concerns, which articulated the supervisory role. The concept of ethical 
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and legal considerations in the context of supervisory role emerged throughout the 

discussion.  

According to the participants, explanation regarding the supervisory role was 

dependent on standardisation of practicum supervision. As perceived and experienced by 

participants, the responsibilities of stakeholders, policies, regulations, code of conduct for 

supervisors and students, and a structured framework for practicum supervision were 

important for standardisation. Therefore, most participants highlighted not only the 

involvement of the stakeholders in standardisation process but also their involvement in the 

varied contexts of regulations. 

Overall, the findings from major category one reveal that a practicum supervisor has 

a special role to consolidate the process. It is diverse and defined in terms of functions of 

practicum supervision, individual preferences of students and supervisors, and 

standardisation of the process. Collectively, three properties of major category one indicated 

that supervisory role entails educational, supportive, custodianship characteristics – having 

a set of abilities in teaching, counselling, facilitation, management, and advising. 

These findings are significant as an overwhelming number of participants (40 of 43 

[93%]) suggested the supervisory role may be one of the essential elements to shape LIS 

practicum supervision. Such findings, derived from the understanding and experiences of 

the participants, indicate that education, support, and custodianship form the supervisory 

role and have unique standings in the LIS practicum supervision. The next section, major 

category two, supervision style, describes different approaches and strategies of LIS 

practicum supervision, as derived from the participants’ discussion.  
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4.4 Major category two: supervision style 

4.4.1 Section overview 

Major category two, supervision style, describes different types of supervision 

approaches practiced by supervisors during practicum within the LIS settings. In the 

interviews, participants were not asked to talk about the supervision style because the 

researcher aimed to initiate an overarching conversation around the ‘what’ and ‘how’ of 

practicum supervision. The discussion took place about techniques and methods adopted by 

the practicum supervisors. For example, participants discussed what techniques were 

adopted/deployed, what approaches were used, and how they used to supervise students. 

Data analysis revealed, however, that different approaches that were adopted during 

practicum supervision formed the second major category i.e., supervision style. As shown in 

Figure 4.3, this category has four properties: (a) directed approach, (b) nondirected approach, (c) 

progressive approach, and (d) participatory approach.  

 

 

Figure 4.3: Major category two: supervision style, its properties and dimensions 
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These properties represent different approaches that practicum supervisors adopt 

and practice during practicum supervision. These four properties, along with their distinct 

dimensions, are elaborated in this section. Properties and their dimensions elaborate on two 

key findings of major category two, supervision style. The first finding is that LIS 

professionals use different approaches to supervise practicum students. These are primarily 

dependent on the amount of freedom and control that the supervisors believe should exist in 

the practicum supervision. The second finding is that different aspects (such as such as 

environment, autonomy, support, adaptation, working relationship—presented as 

dimensions) contribute to influence the style of the LIS practicum supervisor. This section, 

however, is organised according to the properties and their dimensions to elaborate on LIS 

practicum supervision style derived from the participants’ discussion. 

4.4.2 Directed approach 

The first property, directed approach, is where supervisors used extensive instructions 

and directions to control the process and activities of supervision. Since participants were 

not asked directly about supervision style, this property emerged from their discussion of 

how and what they experienced about overseeing aspects during the practicum programs. 

For example, some said supervisors consider the need for highly structured practicum 

experiences and thus, their approach was directive. There were three dimensions of the first 

property as derived from the discussion: (a) controlled environment, (b) lack of autonomy, and 

(c) strict monitoring mechanism. 
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4.4.2.1  Controlled environment 

The discussions illustrated that some supervisors intend and prefer to work in a 

precise manner, following strict rules and regulations. Participants said that the supervisor 

is the one who makes decisions, gives instructions, corrects mistakes, sets rules and policies, 

and has direct intervention in all activities of the practicum students. One supervisor said: 

“Overall control of mechanism in organising and leading the practicum program is an 

influencing factor to use directed approach for effective supervision to take place” (Sup-19).  

Data analysis revealed that the supervisor was viewed as the primary decision maker 

and the students were given little chance for self-direction. While emphasising the 

importance of controlling the process of practicum, one supervisor participant said: “They 

[students] do not have experience…they come with a theoretical background…you have to 

control what they need to learn” (Sup-12). Similarly, a student participant noted: “So they 

[supervisors] need to set rules and guide each and every activity because students do not 

have clear understanding of the basic work of librarianships” (Std-10). Such findings 

indicated that some supervisors use parameters and set criteria to control supervision. For 

example, supervisors assess the performance of students by giving written assignments, 

taking tests, and follow up with their progress using checklists. One participant termed 

these techniques as “directed approach”, where performance of students is assessed through 

predefined criteria such as checklists and written tests. Some student participants mentioned 

that giving clear-cut directions and monitoring was useful for learning, while others 

opposed it. 

Findings revealed participants had different opinions about whether a controlled 

environment was essential for practicum supervision. For instance, some considered it is 
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essential for student learning while others pointed out that it limits the abilities of students 

to learn effectively. As one participant favouring it said: “When you bound students to work 

directly under your supervision, they learn whatever is necessary and learn it quickly” (Sup-

10). Others disagreed and said it becomes difficult for students to learn promptly in a 

controlled environment where supervisors rigidly try to impose their own thinking. Some 

student participants (7 of 22 [30%]) argued that frequent instructions and strict follow up 

mechanism of the supervisor adds value to the performance. Table 4.6 shows some of the 

quotes taken from student discussions. 

Table 4.6:  

Quotes from student participants who favoured the controlled environment 

Participant code Comment 

Std-3 these activities can be carried out in a controlled environment where 

practicum student maybe accompanied by the library staff and in case 

if any issue arises, the circumstances should be handled by the 

professional staff 

 

Std-6 systematic arrangement and strict adherence to my schedule of 

activities motivated me to work with more interest. 

 

Std-11 The role of supervisor is also to facilitate the students and control the 

process…students were happy to learn how to work under pressure. 

 

Std-19 some strictness to control the students up to some extent …for 

example he used to monitor students’ attendance which was good to 

maintain punctuality. 

 

Students were of the viewpoint that it was less fruitful to work independently and 

argued that working under strict guidelines of the supervisor enhanced learning and 

reduced difficulties. They shared their experiences:  

You learn when you are guided at each step of the practicum. Therefore, direct 

supervision is more effective, and the supervisor should keep watching you in all 
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matters. Otherwise, if the supervisor leaves you to work at your own, then I feel, you 

will probably create difficulties for yourself and you may not be able to understand 

the technical and professional work. (Std-8)  

Another student added: “I preferred the way our supervisor was in touch with us all 

the time, supported and watched every activity, and observed how we were working” (Std-

13). These statements indicated that there was a strong preference from some participants 

that controlled environment was good for learning. 

Data analyses show that controlled environment needs a lot of effort as the 

practicum and schedule of activities need to be highly structured. Supervisors said that 

supervision was conducted in an organised way where students were kept engaged in 

performing the set of scheduled activities. Issues relevant to time management and the 

quality of planning were also highlighted by the participants. As one of them said: “The 

supervisor should have training in leadership styles, time management issues, decision-

making, and problem-solving to lead and control the environment” (Sup-11). Such findings 

indicated an approach where the supervisor primarily controlled everything and there were 

less opportunities for students to work freely. 

4.4.2.2  Lack of autonomy 

The second aspect of directed approach was less freedom for students. As first 

dimension, controlled environment, relates to supervisors’ approach to controlling the process, 

while this dimension relates to power balance between supervisors and students. Data 

analysis revealed that there were less or no opportunities for students to work 

independently or the freedom to work on their own in the directed approach to supervision. 

The participants who argued in favour of directed approach pointed out that “students do 

not seem to have good knowledge or confidence to work independently and require 
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frequent instructions” (Sup-18). They said frequent instructions of the supervisor add value 

to the student’s performance. Participants also pointed out that working independently 

without strict guidelines of the supervisor is not useful. A student participant said: “I 

learned a lot while being in touch with the supervisor all the time” (Std-20). However, it was 

also derived from the participants’ discussion that lack of autonomy means students needed 

frequent directions as they were not theoretically sound to perform practical work on their 

own. Some participants said that, to avoid mistakes and problems, supervisors had to be in 

touch all the time to monitor activities.  

In this connection, data revealed that supervisors had negative views of the abilities 

of practicum students. Such negative opinions were obvious in their comments when 

supervisors used to describe why directive approach was important. Their statements 

included: “Students do not have sufficient experience to suggest anything” (Sup-10), “I do 

not think they [students] have good theoretical knowledge” (Sup-17), and “our students lack 

confidence to take a decision on their own” (Sup-7). The negative opinion toward students 

might have indicated that students did not have sufficient knowledge and abilities; 

therefore, the directive approach was more suitable for their learning. Hence, the learning 

process was hindered by this negative belief, which might be the cause of the adverse 

perception of students that practicum is not beneficial to experiment new things and learn 

from the supervisor. For example, a few student participants explicitly indicated that they 

could not benefit from the practicum experience and their expectations were not fully met. 

Participants who spoke in favour of autonomy and freedom of students argued that the 

students wanted to enjoy independence and preferred to work without much intervention. 

The amount of freedom and independence, practiced by supervisors and experienced by 

students, is an important dimension of the directed approach to supervision.   
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4.4.2.3  Strict monitoring 

Another important dimension of the property of directed approach was participants’ 

discussion around mechanism of monitoring practicum activities. Based on differences in 

opinion, both groups (students and supervisors) debated strict monitoring mechanism 

during practicum supervision. The term strict monitoring here means observing students’ 

activities with over vigilance or adhering closely to specified rules/regulations.  Some 

supervisor participants asserted that observance to strict monitoring of students’ activities 

led to structured learning and enhanced performance, while others argued against this 

notion. One participant said: “I felt that he [student] needed direct instructions so I used to 

monitor him by observing his routine work directly. I could not let him do the work on his 

own” (Sup-12). Another participant added: “The work of the practicum student is not taken 

as professional output; therefore, it requires constant monitoring just for training” (Sup-7). 

Participants argued that the formal monitoring mechanism was useful not only for student 

learning but also for the management of the host organisation to be informed of the status of 

students; it constituted a base to assess performance in the practicum program.  

In contrast, some student participants asserted that strict monitoring was not fruitful 

for student learning. They said strictness is something that takes away learning capabilities 

of the students. Therefore, the appropriate method was to give them tasks and let them 

complete it with full liberty. A student participant expressed a preference by saying: 

“Rather, if someone stands on your shoulders and watches your every move, to spoon feed 

you is absolutely not desirable in my case” (Std-1). The topic of monitoring was discussed by 

the participants with contrary opinions. Some participants argued in favour of strict 

monitoring and said, “it enhances student learning and should be followed by the 
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supervisors” (Std-20). Other participants argued that strict monitoring limits the abilities of 

students to creativity and innovation.   

Data analysis revealed certain issues and challenges of directed approach of 

supervision. Participants highlighted that the strict monitoring mechanism involve 

threatening evaluation in terms of reporting practicum performance. For instance, 

completing a checklist or fulfilling a predefined criterion to complete practicum training was 

difficult for some students. As one student said: “There were a lot of performance 

measures… Most of us hardly fulfilled all criteria” (Std-7). Participants asserted that support 

from the supervisor is important for students to perform well and that there should be a fair 

balance between responsibilities and performance assessment of the practicum students.  

4.4.2.4  Summary of directed approach 

Data analysis revealed that one of the supervision approaches was purposefully 

directed, where supervisors intended and preferred to work in a precise manner by 

implementing strict rules and regulations. In the directed approach, the supervisor was the 

decision-maker, gave instructions, corrected mistakes, and set rules and policies. Students 

had less autonomy to work independently. And supervisors tended to monitor all activities 

as and when performed by the students. There were continuous and direct interventions by 

the supervisor to control the process and guide the student at each step. Similarly, a strict 

monitoring mechanism was deployed by the supervisor to monitor students’ performance.  

There were opposing views about the benefits and influence that a direct approach 

may have on student learning and evaluation, and whether supervisors need to keep in 

touch with them to avoid possible mistakes that could create problems. The participants felt 

that a directed approach is suitable when there is a need for interventions or frequent 
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instructions for a student to perform well. Other participants discussed an approach where 

the supervisor feels students should be given freedom and an open environment, as 

presented next. 

4.4.3 Nondirected approach 

The second property that emerged from the data analysis to shape the major 

category two, supervision style, was Nondirected approach, which refers to the supervisors’ 

belief in increased autonomy for the student to work independently. A philosophy 

underlying this approach was that students are professionals who must learn to make their 

own decisions to develop. Two dimensions formed this property: (a) increased autonomy and 

(b) extended support.  

4.4.3.1  Increased autonomy 

Some supervisor participants said that the students were given autonomy in the 

practicum experience. Supervisors facilitated and observed their work with less or no 

intervention, allowing them to work independently. One supervisor stated: “We do not 

consider them as students. They are our inexperienced colleagues and it is just a practice to 

support them to learn professional work” (Sup-3). Supervisor participants said they 

supported students in professional and non-professional work because they needed to 

develop their competence and to understand all aspects of LIS. Supervisors allowed freedom 

and the students worked independently. They believed that students must learn to make 

decisions and enhance their problem-solving skills. The focus, however, was on developing 

competence to understand and cope with difficult situations by themselves. As one 

supervisor said: “I leave them on the circulation counter unattended and ask them to deal 



LIS PRACTICUM SUPERVISION  143 

 

 

 

with library patrons. The way they [students] deal with users is their actual learning” (Sup-

8). It means that some supervisors believed independence and freedom are important for 

learning during practicum supervision.  

Although supervisor participants said independent work was encouraged, they also 

noted it was necessary to supervise students remotely or indirectly to avoid possible 

mistakes. A supervisor participant said: “I let students answer reference queries on their 

own, but also ensure that a staff member is there to handle any situation” (Sup-15). It was 

also noted, in the nondirected approach that, when problems were encountered, the 

supervisor used to encourage the student to explore possible solutions and come up with a 

suitable decision. This scenario was depicted by a student participant stating: “I contacted 

the supervisor and he told me that I had to handle the situation by myself … he said you are 

professional, you have to decide and that is how you will develop your skills” (Std-12). 

Referring to the nondirected approach, participants asserted students enjoyed 

working with freedom and with less intervention by the supervisors. They had to complete 

the tasks and report to the supervisor. Participants (both supervisors and students) reported 

that a certain degree of independence was important for student learning as it leads to 

positive effect of increased satisfaction. Findings also revealed that autonomy increased the 

motivation level of students when there was a competitive environment. A supervisor 

participant said: “Independent working is good and creates a sense of competition among 

students when they learn doing work themselves” (Sup-12). In comparison to the directed 

approach discussed earlier, it was noted that the degree of student learning varied in the 

nondirected approach. There were opposing views on whether autonomy is good for 

learning or otherwise. A supervisor participant said: “Independent working is a good 

motivation for students because they get the freedom to learn new things. However, I did 
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feel that some of them could not learn and became frustrated” (Sup-6). Such findings 

indicated that increased autonomy, which pertains to the nondirected supervision approach, 

may be needed to motivate students; however, it may not foster proper learning.  

4.4.3.2  Extended support 

The second dimension of the nondirected approach is extended support. It means 

supervision approach in which supervisor supported student learning and helped them to 

do work with minimum instructions. Data analysis showed that it was an important 

dimension of the nondirected approach. More than half of the participants (25 of 43 [53%]) 

said that support of the supervisor was appropriate for nondirected approach. A supervisor 

participant said: “We support them in technology use, as well as ethically and morally, to 

enhance their learning process and understand the broader scope of library and information 

science” (Sup-20). A student participant added: “I have been given a supportive and friendly 

environment by my supervisor and I felt confident to work with good level of freedom” 

(Std-2). There were similar comments in almost half of the interviews where participants 

said that the nondirected approach was appropriate when extended support was provided 

by the supervisor. Even though participants mentioned support as crucial for nondirected 

approach to supervision, elements such as flexibility, being cooperative, and some personal 

traits/attributes were also discussed with regards to being supportive to student learning. 

Statements such as “supervisors need to be facilitative”, “they should be courteous and 

cooperative,” and “gender-neutral language and tactful dealing with culturally diverse 

student is important for the supervisor” were commonly noted in the interviews. 

Findings also revealed that this approach may be appropriate for skilled students. 

For example, some participants asserted that it was not likely to deal with all students at the 
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same level of support. A student needed more directions than just support. As one 

supervisor participant said: “I usually have to assess whether the student is skillful to 

perform any activity (for example, data entry of books) independently or would need 

regular monitoring or supervision” (Sup-16). Participants said that personal support from 

the supervisor was good when students had sufficient skills to do a job. These findings 

indicated that nondirected approach of supervision may be workable in specific situations 

where the student has sufficient skills to do a job independently.  

Some participants referred to balancing learning style of the students, ensuring 

quality in work, and offering emotional support by the supervisor. Those who spoke in 

favour of nondirected approach stated that the check and balance system was maintained by 

the supervisor. Participants said that leaving students on their own was not workable when 

the supervisor was not aware of their learning style. One participant stated: “You cannot 

leave students on their own. I faced a lot of difficult situations when students make mistakes 

and I had to correct them” (Sup-15). Supervisor participants mentioned that students have 

different priorities and preferences; a supervisor needs to balance the situation before letting 

them work independently. A student participant remarked: “I think more important was the 

emotional support that I got from my supervisor… she motivated me to work 

independently” (Std-10). Discussion on extended support from the supervisor indicated a 

link between the supportive function (discussed in section 4.3.3) and the nondirected 

approach within the supervision style. This will be elaborated further in the next chapter of 

this thesis.  
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4.4.3.3  Summary of nondirected approach 

The second supervision approach derived from the participants’ discussion was the 

nondirected approach. In this approach, the supervisor provides maximum freedom and 

students work independently with little or no intervention. Students were free to make 

decisions and were encouraged to learn by themselves. As opposed to the directed 

approach, there were no frequent instructions by the supervisor and the intervention level 

was minimal. Usually, a supervisor used to give a task with basic directions and the student 

was required to report after completion. The progress was then discussed mutually to make 

the student understand the pros and cons of the activity. There was autonomy for the 

student and support by the supervisor instead of monitoring each activity.  

Findings show that the nondirected approach is workable where students have good 

theoretical knowledge and able to perform activities with minimal supervision. Supervisors 

need to maintain the check and balance system to keep track of the student’s learning. 

Similarly, they need to assess the student’s level of understanding before deploying the 

nondirected approach as it may not be suitable for group supervision where the cognitive 

level of understanding differs among members. Although cognitive level might not be 

relevant to the qualification, but it may be relevant to the learning style of the student. 

Extended support from the supervisor also indicated a link with the supportive function, as 

was discussed earlier in section 4.3. 

4.4.4 Progressive approach 

In addition to the directed and nondirected approaches discussed above, progressive 

approach emerged as the third property of supervision style. The term “progressive” was 

taken from the participants’ discussion and represents gradual improvement. The findings 
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revealed that some supervisors were focused on personal and professional development of 

the student; therefore, their supervision approach was different than the directed and 

nondirected approaches discussed above.  

This approach has two dimensions: (a) stepwise growth, and (b) adaptation to change.  

4.4.4.1 Stepwise growth 

Participant discussions revealed that some supervisors did not follow strict 

monitoring protocols (as in the directed approach) or provided extended support (as in the 

nondirected approach). Rather, their supervision was focused on students’ developmental 

needs. Stepwise growth refers to the gradual development of the professional competence of 

students. Participants said that supervisors used to evaluate students’ abilities and relevant 

tasks were assigned. One participant said: “My supervisor judged me for what I can do and 

then he used to assign another task, which was usually a complex one… I felt a stepwise 

growth towards professional competence” (Std-9). A supervisor participant noted: “After 

some time I felt that he [the student] developed expertise and I got confident that he can do 

the work nicely… here I could see a stepwise growth in the professional competence of the 

student” (Sup-2). The supervisor used to offer the student a choice from clearly defined 

alternative actions to develop professional and personal competencies. Supervisors focused 

on attitude and aptitude of the student rather than being prescriptive about technical and 

professional activities or discipline specific strategies. Participants said a major part of the 

practicum experience was around developing competencies gradually and that students 

were required to move from simple to more complex tasks. Some student participants 

reported that the focus of supervision was primarily around developmental preferences 

rather than functional and foundational skills. They developed their competence stepwise 
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rather than through a random selection of activities based either on the availability or ease of 

the supervisor. Thus, under this approach practicum experience became productive and 

long lasting in the sense that students were able to understand what was learned and what 

they had to do next.  

Another aspect of the progressive approach was work independence and novelty 

where students were allowed to try new things, but under the supervision of an expert 

colleague. The supervisor did not intervene directly but deputed someone to help the 

students to enhance their skills. Students enjoyed working freely and their performance was 

evaluated by a supporting staff or a colleague. As one participant observed:  

My job is to motivate the students; then I usually send them to my second in 

command. He takes care of training and skill development. The student works with a 

staff member and they help each other in completing the task. The staff is responsible 

to look after him/her, but they do not interfere directly. (Sup-19)  

Findings also show that by urging students to try new things, the supervisor aimed 

to develop their professional confidence and sense of responsibility. As one participant said: 

“I think it is important to develop a sense of responsibility in the student [PAUSE] a sense of 

sincerity with the work, profession, with colleagues, and the overall environment at the 

workplace” (Std-18). Similarly, some participants spoke about developing students’ 

confidence by facilitating them to learn the required competence. The competence level was 

observed at different intervals and the supervisor proceeded to assign complex tasks. The 

supervisor believed that students should be given the opportunity to find their strengths 

and weakness while learning diverse skills step-by-step. Some common aspects discussed by 

the participants were students’ familiarity with the workplace environment, learning 

procedures, and competence enhancement. One participant stated: 
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The aim is to facilitate the student get familiar with the workplace environment… I 

think the supervisor should teach according to the interest of the student. I was not 

interested to make a list of books; rather I wanted to learn more about how we 

present the library catalog on the Internet. (Std-13) 

Such findings indicated that the progressive approach to supervision was not only to 

facilitate students in developing competence stepwise but also to encourage their interests in 

assigned tasks. Supervisors attempted to teach and train students in the areas of their 

interests by helping them integrate into the workplace environment. Development of skills 

and expertise in students’ areas of interest was the focus of the supervision. 

4.4.4.2  Adaptation to change 

The second dimension of the progressive approach was adaptation to change. Some 

participants asserted the level of instructions and directiveness from the supervisor changes 

with the passage of time when the student gains sufficient confidence to do a job 

independently. The student is considered and treated as an inexperienced professional 

colleague and the supervisor needs to follow up with the change in attitude, knowledge, and 

skills. This scenario was nicely reported by a participant: “When I understand the student 

has gained sufficient knowledge and skills to work confidently, I change my approach 

because they only need to be observed to ensure they are not making any further mistakes” 

(Sup-13). This finding was important as it distinguished the progressive approach from 

other approaches in the sense that supervisors were concerned to keep track of the students’ 

adaption to professional and personal growth. 

Another important aspect of participants’ discussion was around assessment of the 

students. Findings revealed that regular assessment constituted an integral part of the 

progressive approach. Supervisors took regular assessments and followed up with different 
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requirements necessary to enhance students’ personal and professional growth. As 

elaborated by a participant:  

It is important to adopt an effective mechanism for assessment of the development of 

student where supervisor follows up with activities and moves from less complex 

tasks to more complex tasks. Initially, the student is trained to do data entry, then 

moves to online cataloguing and classification work. (Sup-20)  

The above discussion indicated that supervisors move from one stage of supervision 

to another as a gradual improvement in student learning was observed. This approach 

brought an opportunity to deploy a broad range of technical and professional skills. Some 

participants (both students and supervisors) strongly opposed the progressive approach. 

They spoke about challenges and hurdles that a supervisor might face while following up 

with adaption to change in each individual student. These concerns emphasised the need to 

maintain a balance between learning interests of students and teaching interests of 

supervisor, especially during a group supervision to effectively manage time and schedule 

activities. A participant noted: 

Looking at each individual students’ interest and assigning tasks accordingly may be 

workable when you supervise one student at a time … the supervisor would not be 

able to manage the whole group; rather it can be done in the individual supervision 

setup where the supervisor has one student only. This will also create a conflict of 

interest among the students. (Sup-15) 

A student participant added: “We used to do easy jobs in the beginning and later we 

were given difficult ones; however, I felt that students who were good in IT [information 

technology] were given more time and attention by the supervisor” (Std-16). Both 

statements indicated that taking care of the learning interests of students and time 

management are important for supervisors to ensure effective implementation of 

progressive approach. Another important aspect discussed by the participants was 
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scheduling of activities. It was pointed out that scheduling was important in terms of 

keeping track of students’ performance and gradual improvement. Participants identified 

this challenge “to follow up with students and assess whether or not they are learning; the 

supervisor needs to schedule practicum activities in a structured way, otherwise it is less 

useful [for students]” (Std-19). It can be inferred from the above discussion that the 

progressive approach is concerned with two major aspects of student learning: stepwise 

growth and adaptation to change in professionalism. Participants’ discussion illustrated that 

supervisors need to consider issues of managing students’ learning interests in group 

supervision, effective time management, and scheduling of activities. 

4.4.4.3  Summary of progressive approach 

The third supervision approach derived from the participants’ discussion was the 

progressive approach, where the primary focus of supervision was developmental 

preferences rather than functional and foundational skills. In this approach, students 

develop their competence stepwise rather than through a random selection of activities. 

Students enjoyed the liberty of working freely and were evaluated by a supporting staff or a 

colleague. According to participants, this approach was productive and long lasting in the 

sense that students appeared to move from less to more complex activities while getting full 

command of a range of skills.  

The findings show that, in the progressive approach, the supervisor looks at gradual 

improvement in students’ competencies and keeps track of how they adapt to changes. 

According to participants, change was visible not only in skills development but also in the 

attitude and aptitude of the student. Consequently, the supervisor observes rather than 

monitors and follows up with students on their professional development. Scheduling of 
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activities that correspond to gradual improvement in skills and knowledge, addressing and 

looking at students’ learning interests, and time management have been critical to adopting 

the progressive approach. 

4.4.5 Participatory approach 

The fourth property, participatory approach, that formed the major category two, 

supervision style, exemplified supervisors’ techniques of working collaboratively with the 

students by mutually developing learning goals and objectives. According to the 

participants, reflective thinking is important for student learning; therefore, supervision 

rests mainly on reflection and feedback mechanism. As one participant noted: “It is 

important for students to understand what they did, why they did it, and why was it 

important” (Std-15). Delegation of powers were mutually agreed on and the student worked 

as a subordinate staff member for a specific time. There were three dimensions of this 

property: (a) enabling environment, (b) collaborative work, and (c) work relationship. 

4.4.5.1  Enabling environment 

More than half the students (15 of 22 [68%]) said they worked together in a flexible 

environment where they learnt from each other. The following few quotes from the 

participants showed that enabling environment appeared to be more desirable among 

students.  

Table 4.7:  

Quotes from student participants who talked about enabling environment 

Participant code Comment 

Std-14 our supervisor created an enabling environment for learning this is 

how the student gain the confidence and wants to be in touch with the 

supervisor even after completion of practicum  
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Std-15 The good thing about supervision was that the environment was more 

comfortable, and I did not feel any anxiety or depression to perform 

any library activity.  

 

Std-19 a friendly environment between the supervisor and the student as they 

work together which creates a mutual understanding and good 

working relationship 

 

Std-20 supervisor should develop an enabling environment of 

companionship and he or she should be able to make the environment 

conducive for learning.  

 

Std-22 the most important thing that influenced me was the office 

environment and professional attitude of the supervisor…I always like 

to work in a collaborative environment and to collaborate with my 

colleagues. 

 

The supervisor worked as a collaborator and participated in all activities, tried to 

establish a fair balance between learning and direction, created a friendly and enabling 

environment, and encouraged participation of all students. The primary focus of the 

supervision was around responsiveness, feedback, and gaining a reflection of students on 

the given tasks or training activity. Supervisors worked as counsellors and advisors, sharing 

their experiences with students as an expert and provided positive feedback to foster 

learning and growth. Frequent feedback and a broad range of activities were considered 

important by the participants to enable a learning environment for students. Opportunities 

to attend professional development programs such as workshops and seminars were other 

aspects discussed by the participants in terms of the enabling environment. Some of the 

participants said that active participation in professional forums foster discussion and 

provide an enabling environment for students’ learning. As one student participant said: 

I have enjoyed working with my supervisor. We worked together on a project and it 

was very helpful for me to learn project management and execution. The supervisor 

provided a friendly and supportive environment and encouraged participation of all 
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students. He [supervisor] also asked for feedback from each student and it was 

interesting when we could point out the negative aspects of any activity. While 

working under his supervision, we as classmates built a good relationship with him. 

(Std-3) 

Participants supported the importance of enabling environment for student learning 

and had constructive views. Supervisor participants mentioned that professional 

environment adds value to the training and learning activities. Supervisors highlighted that 

a professional work environment is important for the students to learn professionalism and 

practicum training is about inculcating professional values. One supervisor argued in favour 

of participatory approach and said:  

In my opinion, flexibility and sharing culture foster professional environment at the 

workplace and enhances learning capacity of students. You can see when someone 

comes to this library, they feel the seriousness of the environment. The same happens 

with the [practicum] students. I believe a respectful and mature working 

environment produce highly competent professionals. (Sup-21)  

Participants also highlighted the importance of the feedback mechanism. The 

findings revealed that constructive feedback was vital to establish an enabling environment 

in the shape of performance appraisal, motivation, and a reward system; it helped in 

fostering the participatory approach. For example, a supervisor participant stated that those 

students who performed well in completing their assignments, were given an opportunity to 

win free registration, or to attend national level conferences as a reward. Similarly, such 

reward system fostered participatory approach among students. As one participant said: 

“When I ask for feedback from the student it is to analyse myself and to motivate the 

student to participate in the improvement process” (Sup-10). It was derived from 

participants’ discussion that supervisors used to get regular feedback from students and 

encouraged them to participate in constructive arguments. Supervisors said they asked for 
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feedback on positive and negative aspects of the supervision process and training aspects 

such as trust in supervisor, supervisors’ approaches to training, and process of interacting 

with students. Participants (both students and supervisors) spoke about encouragement and 

compensation in terms of the reward system to illustrate that feedback was important.  

Participants highlighted several instances of students’ motivation and 

encouragement. It is worth noticing that the feedback mechanism helped not only to 

increase motivation and encouragement but also to foster critical thinking among students. 

Given the importance of the enabling environment and feedback mechanism, one 

participant said:  

We value asking and learning how people [students] experience working with us… 

students are required to fill up the feedback form at each supervisory session because 

we believe in constructive feedback to keep modifying our training methods, 

strategies, and goals. Students’ reflection is vital and add to critical thinking of the 

staff and mine. (Sup-2)  

Such findings revealed that an enabling environment encouraged reflection, which in 

turn helped the students and supervisors to explore new avenues. It can be concluded that 

that they had been experiencing the participatory approach of supervision and were able to 

explore new areas of interest while working collaboratively.  

4.4.5.2  Collaborative work 

Discussion of the participants illustrated that working collaboratively enhanced their 

abilities to develop mutually agreed goals and understanding. Perceptions of the 

participants were that collaborative activities on mutually developed goals and objectives 

were vital for professionalism. It fostered continued learning and improved performance 
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when students and supervisors worked together on similar projects. This was pointed out 

by a participant:  

My supervisor and me worked together on a digitisation project, which developed 

not only my skills and understanding but it [collaboration] also helped create a 

friendly atmosphere to build learning objectives for other students as well. The 

experience of working on the project was amazing in terms of exploring new areas of 

interest such as digital preservation techniques. (Std-19) 

Some senior supervisor participants (who had more than 10 years of experience in 

supervising practicums) said they used to urge students to work collaboratively and 

preferred to work together to make them understand complexities of technical work. They 

said students felt comfortable when they understood the philosophy behind a particular 

training activity. It was useful for the supervisor to share past experiences with students to 

help them avoid common mistakes.  

From the above discourse, it appeared that, to work collaboratively, students and 

supervisors need to discuss and build activities in consultation with each other. Such 

collaboration, as inferred from the participants’ discussion, help students to develop 

understanding and reflect on their work. Discussions also revealed that, apart from working 

collaboratively with the supervisor, the participatory approach allows students to 

participate in group work. Supervisor participants explained that self-improvement of 

students was reliant on learning from each other. Working in groups enabled students to 

share their expertise and provided an opportunity to understand and reflect on their work. 

Similarly, supervisors acted as moderators to ensure every member was participating. 

Activities were developed to achieve a common goal. A supervisor participant stated: 

It is not necessary that I should always be involved in each activity. Rather, I discuss 

with a group of students, for example, to develop a subject heading for a newspaper 
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clipping, and then I ask them to build a consolidated list of these. They need to 

discuss their individual ideas with each other to develop the list. (Sup-13)  

Participants also highlighted that the ideas, skills, and opinions were shared among 

students when they worked together, which was vital for a successful practicum training. 

Emphasising the importance of collaborative work, participants (both students and 

supervisors) showed their preferences for a participatory approach. A student participant 

said: “I have worked with two different supervisors … I preferred the supervision style 

when I was supposed to be heard by my supervisor… when I could share my thinking and 

get an opinion” (Std-3). Another student participant said, “I am more comfortable when I 

am doing something collaboratively” (Std-11). A supervisor participant added:  

I prefer to give them [students] open space to exchange ideas and expertise with each 

other while working together … one of the practicum students had experience of 

working in Peachtree [an accounting software] so I learned that software while 

working on a project development task. (Sup-14) 

Overall, findings from the participants’ discussion revealed that collaborative work 

adds value to supervision approach. It also leads the group toward a higher success rate of 

achieving learning goals. A supervisor participant reported that “simply writing down goals 

did not prove to be useful. Students’ participation during activities had the potential to 

positively influence achieving learning objectives” (Sup-6). Another supervisor participant 

stated, “In collaboration with each other, the students discuss possibilities beyond what was 

actually asked by the supervisor…that increases achievement of learning goals” (Sup-11). 

Mutual understanding of students and supervisors, in developing goals and objectives of 

practicum, are important to inform participatory approach.   
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4.4.5.3  Working relationship 

Another dimension of the participatory approach to supervision was developing 

working relationship between students and supervisors. Participants’ discussed that one of 

the vital aspects of supervisory approach to supervision is establishing a sustainable and 

long-term working relationship between supervisors and students. They said that 

professional attachment was important for the growth of both. There were instances when 

participants spoke explicitly about establishing a good working relationship and said it was 

possible in an open, flexible, and friendly atmosphere where students and supervisors 

shared their expertise and knowledge. One of the participants shared: “I am still in touch 

with my supervisor with whom I did my practicum several years ago. I regularly seek his 

guidance and valued advice in different matters” (Sup-19).  

Data analysis revealed that working relationship is important and has an impact on 

the supervision process. With respect to working relationship, participants spoke about two 

aspects: what kind of working relationship was important and how could it be developed 

between students and supervisors. To provide a brief overview of the discussion of the 

participants, the following have been summed up to show that a working relationship was 

vital to: 

− develop understanding between students and supervisors, 

− seek professional and technical guidance from each other, 

− enhance productivity of students, 

− enable students to reflect on your [supervisor’s] work, (e.g., good working 

relationship provide better understanding to exchange ideas thus enabling students 

to discuss and reflect openly with supervisor about what went right or wrong)   

− make students your [supervisor’s] “second identity”, (the term “second identity” 

was used by a supervisor participant expressing an idea that usually students 
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represent and practice what they learn from their supervisors in practicum. Hence, 

the students become supervisor’s “second identity”).  

− help resolve complex issues within practicum, 

− increase confidence and courage in students, 

− promote learning environment, 

Apart from emphasising its potential use and importance, participants also 

highlighted ways of developing working relationships. Most participants said that a good 

working relationship could be developed if supervisors share their past experiences and 

students share their future prospects. The following points have been collected from the 

interviews to illustrate that a long-term and sustainable working relationship could be 

established and maintained between supervisors and students through: 

− active participation of the student and the supervisor, 

− professional development activities, professional grouping, and forums, 

− social media platforms, emails, and telephonic contacts, 

− projects jointly done by students and supervisors, 

− joint publications, reports by academia and industry, 

− formal mechanism, e.g., Alumni association, (participants stated that an alumni 

association would be helpful in establishing a working relationship between 

supervisors and students, even after the completion of practicum). 

− collaboration between library school and host organisation, 

− establishing code of conduct for practicum, 

− providing work opportunities to students at practicum site, 

− dedicated guidance of the supervisor, 

− prioritising students’ needs and wants by the supervisor, 

− building trust and confidence of students, 

− ensuring mutual trust, respect, and mindfulness of supervisor, 

− regular meetings and interaction between student and supervisor, 

− encouraging students to get membership of professional associations, 
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It may be considered from the above summary that a working relationship was an 

important dimension, which fostered participatory approach. 

4.4.5.4  Summary of participatory approach 

The participatory approach of practicum supervision refers to supervisors’ 

acceptance in an enabling environment, encouraging collaborative work, and developing 

good working relationship between students and supervisors. The underlying philosophy of 

the participatory approach to supervision lies in the premise that reflective thinking is 

important for student learning. Delegation of powers are mutually agreed among students 

and supervisors. Students work as subordinates for a specific time and develop skills in their 

own areas of interests. Establishing a good working relationship in an open, flexible, and 

friendly atmosphere is important where students and supervisors share their expertise and 

knowledge. The supervisor acts as a counsellor, sharing experiences (with the student as an 

expert) and provides positive feedback to foster learning and growth. Frequent feedback 

and a broad range of activities foster the continued learning and improved performance 

when students and supervisors work together on similar projects. 

4.4.6 Summary of major category two: supervision style 

Supervision style refers to different approaches, which supervisors adopt during 

practicum supervision. Findings revealed four different approaches – directed, nondirected, 

progressive, and participatory—together informs LIS practicum supervision style. The 

difference in these approaches was in terms of freedom and control that supervisors believe 

should exist in practicum supervision. Analysis revealed that the participatory approach 

fostered not only an enabling environment for students’ learning but also helped develop a 

good working relationship between students and supervisors. Findings also revealed that 
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supervisors believe in and adopt different approaches. However, it is worth noticing that 

while all approaches may be employed, and indeed supervisors do draw from a range of 

them according to their beliefs, one approach usually dominates the style of the supervisor. 

The participants agreed that the style of supervision may influence students’ performance 

and their future career. Student participants held the view that supervisors’ approaches 

have direct impact on the students’ performance, interest in a particular area of 

librarianship, and the choice of future career.  

Major category two, supervision style, is a critical element of LIS practicum 

supervision. It establishes a link between major category one, supervisory role, and major 

category three, supervision competencies. As perceived by the participants and discussed in 

this section, it appeared that supervision approaches are linked to supervisory functions. For 

example, acting as a counsellor indicated a participatory approach while performing as a 

facilitator illustrated progressive and nondirected approaches. Similarly, there are 

competencies linked to specific approaches, which will be discussed in the next section.  

4.5 Major category three: supervision competencies 

4.5.1 Section overview 

Major category three, supervision competencies, refers to knowledge, skills, and 

attributes (KSA) required for practicum supervision in LIS. Based on their experiences and 

perceptions, the majority of participants in this study discussed several attributes of the 

practicum supervisor. They also highlighted specific knowledge and skillsets for LIS 

practicum supervision. Five properties: (a) interactive, (b) management, (c) pedagogical, (d) 

professional, and (e) technological abilities, formed major category three, supervision 

competencies, as illustrated in Figure 4.4.  
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The first property, interactive abilities, comprises soft skills or personal traits that were 

discussed by the participants to elaborate on practicum supervision expertise. These skills 

are universal and not associated with any particular job or industry. The second property, 

management abilities, comprises the knowledge and abilities of an individual in a 

management position to fulfill managerial activities or tasks associated with practicum 

supervision. Property three, pedagogical abilities, includes the skills related to knowledge of 

teaching, training, and evaluation methods. The fourth, professional abilities, encompasses 

knowledge and skills acquired through experience and relates to technical activities of LIS. 

The fifth property, technological abilities, refers to hard skills or functional and transferable 

skills required for practicum supervision within LIS settings. These properties usually 

referred to as technology-related skills, where the ‘technology’ refers to, but is not limited to, 

computer technology. 

 

Figure 4.4: Major category three: Supervision competencies, its properties and dimensions 
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The key finding of major category three is that LIS practicum supervision requires a 

range of knowledge, skills, and attributes. These encompass interactive, pedagogical, 

managerial, technical, and professional abilities that characterises the LIS practicum 

supervision competencies. This section is organised according to five properties that 

emerged to form major category three, supervision competencies.  

4.5.2 Interactive abilities 

Interactive abilities is the first property of major category three, supervision 

competencies, which includes different dimensions of an individual’s soft skills or personal 

traits and attributes. Participants shared their experiences around supervisory skills, which 

were universal and not associated with any job or industry. According to participants, these 

skills and attributes were important for practicum supervisors and contribute to an effective 

experience from the perspectives of both supervisors and students. Attributes derived from 

participants’ discourse are loosely relevant to an individual’s natural or developed personal 

characteristics. Participants discussed a range of attributes, but collectively they appeared to 

form three dimensions and shaped the property of interactive abilities: (a) good rapport, (b) 

inclusivity, and (c) communication. 

4.5.2.1  Good rapport 

An overwhelming majority of participants (40 out of 43 [93%]) in this study stated 

that practicum supervision is concerned with building rapport between students and the 

supervisor. A harmonious relationship in which supervisor and student respect and 

understand each other’s ideas. They said through flexibility and cooperation, a supervisor 

develop rapport with the student, the library school, and management of the host 
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organisation. One participant noted: “This is important that you [supervisor] should build 

rapport with your students to help them get acquaintance with the environment of the 

library” (Sup-10). According to participants, the supervisor was a person who had good 

relationship with the management, and a rapport with all the students. The supervisor was 

viewed by the students as a senior colleague, not an administrator. Almost all participants 

viewed this attribute as mandatory for practicum supervision and associated other qualities 

with building rapport. They asserted qualities such as friendliness, cooperation, good 

behaviour, creativity and innovation are essential for supervisors to build rapport. In this 

regard, two quotes from the participants are presented below: 

In my opinion, the most important attribute of a practicum supervisor is that he/she 

should have a good rapport with the library school and the senior management 

within his organisation. I stress on building good rapport because it fosters other 

qualities such as being flexible, courteous, and down to earth in dealing with 

students. (Sup-20) 

A student participant added: 

What I have learnt from my supervisor was the need for good appearance, a friendly 

smiling face, empathy, and speaking appropriately. He used to share his past 

experiences and he had a good relationship with others. I must acknowledge that 

even if you have knowledge and skills, until you impress anyone with your 

personality and attitude, you cannot influence anyone with your thoughts. (Std-21)  

Given the importance of good rapport, participants further stated that good rapport 

is more important than the knowledge and skills that might be developed or acquired 

through experience. Participants expressed that, generally, practicum supervision needs to 

be characterised by positive attitude towards building a good working relationship. 

Participants explained that perception of closeness and bonding led to productive 

interactions between students and supervisors. A supervisor’s ability of building rapport 
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was vital for developing trust, connection, and emotional wellbeing of students. participants 

asserted good rapport encouraged creativity and innovation among students. For example, a 

participant stated: “You [a supervisor] can encourage creativity if you have a relationship of 

trust and confidence with the students” (Sup-12). Some said that—to develop a positive 

environment where students were motivated to participate in discussions, perform actively, 

and be innovative—a positive way was building a good rapport with them. One participant 

beautifully summed up this discussion:  

We always talk about technology, facilitation, modern gadgets, technically sound 

and knowledgeable person, but we forget or sometime just ignore to mention the 

importance of good rapport. I am not sure; it may be because it is intricate or may be 

its tricky to conceptualise when you talk about important attributes. (Sup-11) 

A few participants expressed that it is possible to assess if someone is capable of 

building rapport. For example, one participant stated: “The management should choose 

someone who is good in building rapport with the students and external organisations” 

(Std-16). Another participant stated: “You need to check appearance, communication level, 

interaction with other people, whether the person is willing to share experiences, empathy 

and other qualities shows that a person can develop good rapport with other people” (Sup-

5). These statements show that participants offered an assessment criterion to judge the 

ability of building rapport in employees before assigning them practicum supervision 

responsibilities.  

4.5.2.2  Inclusivity 

Inclusivity is the second dimension of property one, interactive abilities. This 

dimension emerged from the participants’ discussions as one of the important attributes of 

practicum supervisor. Participants emphasised the abilities of practicum supervisors to 
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embrace people from various backgrounds while working with multicultural groups. Many 

participants, especially students, highlighted that the supervisors’ ability to work with 

culturally diverse groups was one of the important attributes they experienced. Students 

said that supervisors had to acknowledge the differences of each member of a group. For 

example, difference in cultural values, language barriers, and gender differences were some 

of the issues that emerged from the participants’ discussion regarding supervisors’ ability to 

work in diverse setting. Supervisor participants also spoke about digital divide among 

students when they expressed their concerns in supervising practicum students. Students 

highlighted the issues of language barriers, cultural awareness, and fair treatment while 

talking about essential attributes they experienced in their supervisors. As one supervisor 

said: “Most of the students are not good in understanding IT-related concepts and that is 

why it is difficult sometimes to deal with them” (Sup-4).  

The findings revealed that supervisors’ ability to deal with potential biases 

contributed to perform well in culturally diverse settings. Participants asserted the 

importance of supervisor’s ability to work with culturally diverse group. Some participants 

spoke about unfair treatment based on gender or educational institute. Some students said 

that they were discriminated because of the institutions from where they came for 

practicum. Others reported incidents of gender discrimination by supervisors. While these 

statements were few, they showed that participants valued inclusivity as an important 

aspect for practicum supervision.  

Similarly, a few supervisor participants were concerned about assigning workloads 

to students based on gender difference. For example, a participant said: “It is sometimes 

difficult to assign the same workload to female students as we do for males” (Sup-11). A 

student participant pointed out that, “it was not easy for me to work with male colleagues in 
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the late hours at a lonely place” (Std-19). Such issues were raised by almost all participants 

while narrating what they experienced as necessary and important attributes of a practicum 

supervisor. Data analysis revealed that acceptance, inclusion, and fair treatment of students 

from all backgrounds were important attributes for a supervisor. Moreover, participants 

highlighted that taking care of ethnic, religious, cultural, and gender differences of students 

are vital for an effective practicum supervision to take place.  

Importantly, supervisor participants who spoke in favour of inclusiveness were 

positive towards achieving their goals and mentioned creativity in their supervision 

approach. Four supervisor participants (Sup-21, 10, 2, and 4) mentioned that they had 

initiated new projects while working with students from diverse cultural backgrounds. A 

participant cited an example:  

One of my students was from Parachinar [a remote area in the country] and she 

started to initiate information literacy program in her area for poor people during 

her practicum. I helped her and now she is working with an NGO to run a full-

fledged academy where she has a successful digital literacy program. (Sup-2)  

Similarly, another supervisor (who worked with a student on preservation of 

cultural heritage) said: 

Well, it was fun working on a preservation of cultural heritage project… a student 

was good in understanding Pashto [regional language] poetry but the problem was 

that he was not good in using a computer…we [student and myself] worked together 

and have been able to digitise the rare manuscripts of Rehman Baba [a cultural poet 

of the region]. (Sup-10)  

Such examples were useful to discover that social inclusion and dealing with 

culturally diverse groups in practicum supervision led to innovative and creative ideas, 

which in turn brought immediate and tangible benefits to the learnings of students and 

supervisors. Additionally, participants’ discussion revealed that, overall, improved cultural 
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awareness, increased productivity and creativity, and good reputation were achieved during 

practicum supervision with the ability of inclusiveness. They also showed that achieving 

inclusiveness is important to make use of the potential abilities of students and develop 

mutual respect and understanding among group members. Participants who spoke in 

favour of the participatory approach (see section 4.4.5) also highlighted the importance of 

inclusivity in practicum supervisors. Therefore, it can be inferred from data analysis that 

inclusivity is an essential attribute of a practicum supervisor to foster the participatory 

approach. 

4.5.2.3  Communication 

The majority of participants explicitly mentioned communication which formed the 

third dimension of property one interactive abilities. The use of effective communication skills 

at the workplace is a well-established concept. Participants of this study highlighted 

communication skills as one of the important abilities of practicum supervisors. 

Interviewees highlighted communication skills for practicum supervision in terms of 

speaking appropriately, effective presentation of ideas, varied vocabulary, listening 

carefully, and to be thoughtful in sharing experiences. These aspects were discussed with 

respect to how participants experienced their interaction with each other during practicum. 

Participants stressed that written and verbal communication skills were effective to 

delivering clearly understood and accurate information. They also mentioned that effective 

communication was one of the important skills they experienced. Besides the supervisor’s 

ability to speak appropriately, participants associated other abilities with communication 

skills such as use of gender-neutral language and careful listening. For example, one 

participant stated, “good communication means that you have to speak clearly and 
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appropriately. You have to take care by using gender-neutral language in dealing with 

students and be able to listen and honour their ideas and opinions too” (Std-16). Similarly, 

some pointed out the lack of communication skills and asserted that supervisors should be 

thoughtful when sharing their experiences with students. As one student participant 

expressed: “He [supervisor] did not bother what he was talking about…he always 

underestimated the abilities of female colleagues” (Std-14). Similarly, findings revealed that 

good communication between the supervisor and students helped reduce stress and fear at 

the workplace. Students mentioned that effective communication was helpful to manage 

stressful situations and excessive workload during practicum. A student participant said: 

“We used to discuss the stress situation with the supervisors to get guidance” (Std-13). 

Supervisors pointed out that discussion with active students had a positive impact on the 

overall outcome of practicum.  

Some participants said that nonverbal communication such as body language, eye 

contact, and gestures had direct impact on the effectiveness of interactions between students 

and supervisors. Participants asserted that nonverbal communication enhanced supervisor’s 

ability to engage in meaningful interaction with students. Data analysis also revealed that 

supervisors’ communication skills fostered structured and effective use of instructions 

where they aimed to give frequent directions to the students (directed approach, see section 

4.4.2). Also, body language and eye contact fostered clarity and interest of students when 

done properly. A participant remarked: 

You can express your confidence, motivation, and engagement with students when 

you speak with simplicity and interest. Body language and facial expressions are 

important to communicate your message, especially when you are giving out 

directions and instructions… you need to be openhearted, friendly, and welcoming 

before the students. (Std-13)  
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Also, there were several instances when participants spoke about nonverbal cues 

such as good appearance and facial expressions. For example, “my supervisor had a 

welcoming personality … I found him smiling always” (Std-2), and “I try to follow the dress 

code at the workplace and encourage my students to do the same” (Sup-12) were repeatedly 

noted in the interviews. In short, the discussions highlighted that verbal, nonverbal, and 

written communication contributed toward a good experience of practicum supervision. 

4.5.2.4  Summary of interactive abilities 

The first property, interactive abilities, comprises soft skills or personal traits and 

attributes that participants experienced in terms of supervision competencies. Most of the 

attributes that participants pointed out were universal and not associated with any 

particular job or industry; for example, flexibility, cooperation, friendliness, good behaviour, 

creativity and innovation. These attributes collectively referred to building rapport, which 

was discussed by most participants.  

Inclusivity was recognised as another essential attribute by the participants of this 

study. While sharing experiences about supervisors’ abilities, participants pointed out that 

they should be aware that multiculturalism exists among students, and that understanding 

the group dynamics are significant for supervision.  

4.5.3 Management abilities 

The second property, management abilities, emerged from the participants’ discussions 

which shaped the major category three, supervision competencies. An overwhelming majority 

of participants (39 of 43 [90%]) spoke about different aspects of management and 

administration of practicum supervision by sharing their experiences around practicum 
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supervision. Participants spoke about general supervisory knowledge and skills, which are 

usually based on experiences or developed throughout the individual’s career. Data analysis 

shows that participants experienced different situations where the supervisor had to 

demonstrate skills of handling difficult situations, problem-solving, and decision-making. 

This property has two dimensions: (a) tactful and (b) administrative. 

4.5.3.1  Tactful 

The first dimension, tactful, pertains to different skills that supervisors demonstrate 

in dealing with students gracefully as well as diplomatically. As derived from the data, the 

term tactful refers to participants’ discourse about using actions and decisions to handle the 

situation. The following quote seems to be representative of what participants asserted 

about tactfulness: “You can measure your own success by watching those who are working 

under your supervision… tactfulness is all about problem-solving, decision-making and 

having a balanced personality, I mean emotionally balanced” (Sup-20). Data analysis of the 

participants’ discussion revealed that being tactful means to be able to consider students’ 

feelings and reactions while making decisions, dealing with sensitive information, and using 

problem-solving techniques. Two supervisor participants indicated that emotional balance 

was important for practicum supervision. They shared their experiences of dealing with 

diverse students who had different learning, cognitive, and understanding levels, which 

required them to develop emotional competence. Therefore, as indicated by the participants, 

it was imperative to be emotionally balanced and be ready to take challenges. As one 

participant stated:  

Practicum supervisors need to listen to the students, stay cool under pressure, and 

never let their emotions get the best of them. They should have the ability to take 
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challenges, deal with stressful situations, take criticism and find a suitable solution to 

problems arising because of managing a diverse group. (Sup-11)  

Some participants highlighted other attributes such as self-awareness, compassion, 

courtesy, and honesty, which according to them, may influence supervisor’s ability to be 

tactful. However, most participants stated that being tactful meant being considerate about 

emotions, feelings, and reactions of students while leading and controlling the supervision 

process. To deal with students, supervisors said they needed to be self-aware, understand 

their strengths and weaknesses, and be willing to take an honest look at themselves. 

Becoming too angry or jealous impacted supervision negatively and led to making careless 

decisions. Some of the participants explained that supervisors had to pay attention to details 

about students’ work. They also shared that attention to details was important across the 

training program because detail-oriented tasks were more likely to develop students’ 

abilities, enabling them to avoid minor mistakes in their professional lives. In short, 

participants discussed attributes, knowledge, and skills largely relevant to tactfulness of the 

supervisor. One participant referred to the law of Ranganathan: “As the third law of 

librarianship ‘every book its reader,’ I would say being tactful is to say and do the right 

thing at the right time” (Sup-13).  

4.5.3.2  Administrative 

Another dimension was administrative where many participants spoke about 

knowledge and skills for effective administration of practicum. Coordination, planning and 

execution, time management, stress management, and conflict resolution were some of the 

attributes that participants experienced during practicum supervision. 
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As stated in section 4.3.3, most participants (35 out of 43 [85%]) spoke about 

coordination as a primary function of practicum supervision. Given the importance of the 

role of supervisor as the one who coordinates practicum activities within and outside the 

organisation, participants suggested that supervisors need to be skillful in the coordination 

and liaison processes. Supervisors expressed their frustrations by declaring that the level of 

coordination between the library school and the host organisation was unsatisfactory. 

Complaining about the responses from the library school, a supervisor participant said: 

“There is a clear gap in coordination between the library school and the practicum 

organisation and I would say that every [library] school is not flexible enough to coordinate 

willingly with the host organisation” (Sup-1). From the participants’ discourse, it appeared 

that the lack of coordination was connected not only with administrative activities such as 

scheduling and planning but also with consistency between LIS curriculum and practicum 

training. As a participant remarked:  

The connection is almost lost and as I said earlier every school has almost walked 

away from traditional librarianship. They are teaching big data, cyber infrastructure, 

cryptocurrency technology and so on, which I do not think is required in traditional 

librarianship. They should not expect me as a professional librarian to train students 

on the use of blockchain technology in libraries. (Sup-3) 

Supervisors said good coordination between library schools and practicum 

supervisors is possible through a positive attitude of supervisors. Participants also stated 

that supervisors need to have the necessary skills for such coordination along with skills in 

planning and execution of the practicum program. The majority of participants stated that 

planning, scheduling, and timely execution of practicum activities foster effective and timely 

decision-making abilities of the practicum supervisor. Also, it ensured appropriate 
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allocation of resources to support practicum supervision in an effective way. A participant 

shared views on these aspects:  

In my personal opinion one of the necessary skills for practicum supervision is 

effective planning both personally and professionally. The supervisor needs to be a 

good planner because it helps to achieve goals and use the resources timely and 

effectively. Scheduling is also part of this planning. I know that preparing content 

and making timetables are tricky things, but it saves your time and lets you proceed 

with a good point of departure and avoid unnecessary headaches. (Sup-5) 

According to participants (both students and supervisors), time management was an 

important skill for practicum supervision, as reflected in the above quote. Some said it was 

difficult for practicum supervisors to manage time effectively because of their heavy 

workloads. Most supervisor participants said that usually heavy workloads at libraries 

hindered the effective planning and scheduling of practicum activities. Hence, time 

management was considered by them to be an important skill for supervisors to handle 

multiple responsibilities in addition to their work as a librarian.  

Similarly, around half of the student participants reported the importance and need 

for time management. They were of the viewpoint that, most of the time, supervisors could 

not delegate appropriate time to training activities. Some participants also pointed out that 

effective time management skill was vital for learning and where unmanaged, the practicum 

was just a waste for them. A student participant declared explicitly: “One of my supervisors 

could not manage his time effectively and mostly we used to wait for him sitting idle” (Std-

12). Another student complained that:  

We had been suffering from the ignorance and absence of our supervisor because of 

his heavy workload in the library as well as outside. I would say that most of our 

time was wasted as we kept waiting for the supervisor. Supervisors should have to 

manage their time effectively. (Std-13)  
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As discussed in section 4.3.4, a practicum supervisor is responsible for taking care of 

the personal and professional issues of students. In this connection, the participants opined 

that skills in managing a stressful situation and resolving conflicts of interest are essential to 

practicum supervision. For example, participants asserted they faced stressful situations 

because of unclear policies to tackle ethical and legal issues during practicum supervision. 

Supervisors were expected to cope with the situation and address the issues in a proper 

way. As one participant said: “Stress is a common element in [practicum] students when 

they start doing practical work for the first time…sometimes it is because of low level of 

theoretical knowledge and sometimes because of poor management of the supervisor” (Sup-

21). Participants also spoke of other causes of stress while highlighting the skillfulness of the 

supervisor in dealing with administrative activities. Among others, workplace harassment 

and delegation of powers were highlighted by the participants. Students, who experienced 

strict monitoring from the supervisor, pointed out that one reason for the stressful situation 

was to meet deadlines. They said it was difficult to meet unrealistic deadlines given to them 

by the supervisors; the latter said lack of autonomy in decision making had been the main 

cause for the stressful situation. Similarly, it was reported by many supervisors that because 

of the absence of standard rules and guidelines for practicum supervision, they found it 

difficult to convince the management for necessary approvals regarding resource allocation, 

induction of practicum students, and reporting to library schools. Such issues highlighted by 

the participants indicated that skills relevant to effective administration are important for 

practicum supervision.  

While talking about the expertise of the practicum supervisor, the participants 

argued that supervisors should have sufficient skills and experience to manage anxiety at 

the workplace. Two students shared their experiences of workplace harassment and pointed 
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out incidents of bullying by fellow students and the rigid behaviour of the supervisor. 

Others discussed issues of workplace anxiety with respect to the absence of standard 

guidelines, rules, and regulations for practicum and its supervision. Students pointed out 

that they were not provided with any instructions by the library school for joining the 

practicum program and the sudden shift from the academic environment to the workplace 

was challenging. As one student participant said:  

I was totally confused when I arrived in the library for my practicum. I did not know 

where to go and to whom to report. I was just informed by my teacher that I had to 

go to the agriculture library for practicum… I mean there should have been a letter 

from the school or at least I should have been told the name of the librarian to whom 

I had to report…I faced punitive behaviour from the supervisor when I made 

mistakes. (Std-6)  

Similar experiences were shared by other student participants, which emphasised the 

importance of stress management skills for the supervisor to deal with students and 

situations sensitively. One participant seems to have summed up this discussion: 

Effective stress management ensures productivity among students. It helps you to 

get out of that pressure cooker environment, stay happier and healthier. A balanced 

life with appropriate time for work and relationships is a key to success and I would 

like to mention clearly that the supervisor should be a skillful stress manager because 

he/she is supposed to build the future generation. (Sup-17)  

In connection with administrative skills, few participants spoke about conflict 

resolution as an important skill for practicum supervision. Findings revealed that 

participants were concerned about conflicts of interest among students, and between 

students and supervisors. Participants argued that it was important for a practicum 

supervisor to be skillful in resolving any dispute or conflict of interest arising during 

practicum supervision. These arguments connect the discussion about progressive style of 

supervision where participants emphasised a balance between learning interests of students 
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and teaching interests of supervisor, especially as discussed in Section 4.4.4. Relationship 

between Supervision style and Supervision competencies is further elaborated later in 

Section 5.4.3 

4.5.3.3  Summary of management abilities 

Participants pointed out several skills relevant to management and administrative 

aspects of practicum supervision. These were identified from the participants’ discussion on 

what they experienced as important expertise for a practicum supervision process. 

Participants said a practicum supervisor needs to be tactful in dealing with students 

gracefully as well as diplomatically. Problem-solving and decision-making were also 

identified as essential attributes for practicum supervision. In terms of dealing with stressful 

situations, participants pointed out the supervisor needs to have a balanced personality. 

Other attributes and skills they spoke about were largely relevant to self-awareness, while 

recognising their own strengths and weaknesses. Participants also said that, while leading 

and controlling the supervision process, important attributes for a practicum supervisor are 

to be considerate about emotions, feelings and reactions of students. In terms of the 

administrative aspects of practicum supervision, skills relevant to good coordination, 

planning and execution, time and stress management, and conflict resolution were 

highlighted by the participants. 

4.5.4 Pedagogical abilities 

Data analysis revealed that, as a trainer, the supervisor was supposed to have well-

developed skills in teaching and training methods. Hence, the teaching and training abilities 

of practicum supervisors emerged as the third property of supervision competencies, i.e., 
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pedagogical abilities. The majority of participants (38 out of 43 [88%]) highlighted that 

teaching and training skills are no exceptions for supervisors. Other aspects of the 

pedagogical abilities that they spoke about were knowledge and skills relevant to 

presentations and demonstrations, understanding of learning styles of students, career 

development techniques, and skills in individual and group instruction. Participants used 

different terms such as “delivery and dissemination of knowledge”, “presentation of 

contents” and “use of teaching and training aids” to indicate the abilities they experienced 

during practicum supervision. Collectively, two dimensions—(a) teaching skills, and (b) 

training skills—shaped pedagogical abilities as the third property, i.e., supervision 

competencies.  

4.5.4.1  Teaching skills  

Participants of this study emphasised on the instructional context of practicum 

supervision during their discussions. Supervisor participants said they had been regularly 

involved in designing tasks, assessing performance, evaluating progress, providing 

feedback, and most importantly working to enhance students’ information literacy skills. 

Student participants spoke about motivation, presentation of content, ability to deliver and 

disseminate knowledge, and to monitor and evaluate performance. The majority of 

participants (35 out of 43 [81%]) stressed teaching skills for practicum supervision including 

a positive attitude and aptitude to attain them. As one of the participants said: “If aptitude 

and attitude [of supervisor] toward training or teaching is not positive then the process of 

supervision is compromised” (Sup-4). 

Participants pointed out that designing appropriate tasks for practicum programs 

was crucial. They shared their experiences by saying that inappropriately designed tasks 
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affected not only student learning but also caused problems in smooth running of practicum 

program. One participant stated: “I would say that supervisory skills for structured design 

of the program is important for practicum supervision” (Sup-20). A student participant 

complained: “I did feel that the process of building appropriate and relevant tasks for 

students’ learning was missing in my practicum experience” (Std-3). Such statements were 

common in other interviews, clearly indicating the importance of teaching skills for 

practicum supervision. Relevant to the design of practicums, discussions revealed ideas 

relating to curriculum and content, clarifying the context of a particular task or activity, 

choosing the method of presentation, and describing the sequence of activities. A participant 

shared experience about these:  

I have experienced how different aspects may influence the designing of an activity 

for practicum students. If the sequence of activities is not logical, you may fall into 

complexities to make your student understand what is happening, and why is it 

happening. (Sup-1)  

Another student participant said it was important for supervisors to teach in a 

structured way. And one participant said: “The first task was the data entry of books in the 

computer … later, the supervisor taught us manual cataloguing. I think they should know 

how to create sequence of these activities” (Std-10). According to participants, teaching skills 

were important to create a logical sequence of activities, and design appropriate and 

relevant content for practicum. Data analysis also revealed that participants were more 

concerned about, both the existence and bridging, the gap between theory and practice. 

They argued that teaching skills are significantly important for supervisors. 

Similarly, along with developing and designing relevant content, the skills for 

presentation and demonstration were also highlighted by the participants. For example, 

they have indicated the knowledge and skills relevant to supervisors’ interaction with 
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students, delivery of knowledge with clarity and in an engaging manner, and the ability to 

interpret and understand the learning styles of students.  

 

4.5.4.2  Training skills 

Participants distinguished between teaching skills and training skills for practicum 

supervision. One participant mentioned: “The practicum supervisor must be a trainer to 

train, guide, and advise students for their future career” (Sup-14). Another participant 

added: “Teaching is when you transfer knowledge to a student, while training is when you 

transform the student into a professional” (Sup-12). Participants spoke about abilities of the 

supervisor regarding training skills including adaptability, participatory training, use of 

audio-visual aids, in-depth understanding of best practices in the profession, project design 

and management, flexibility and creativity, and engaging personality.  

Referring to adaptability, participants spoke about supervisors’ ability, attitude, and 

confidence to adopt new learning strategies and material. A student participant noted: “I 

learned a lot from my supervisor because he was very keen to explore new things. We were 

also given several assignments on modern trends in libraries” (Std-17). Participants stressed 

the importance of adaptability and the attitude of the supervisor to keep abreast with 

modern trends in LIS because new concepts emerge rapidly. If the practicum supervisors do 

not update their knowledge and skills, it is likely that they will not be able to face students 

with confidence. As one participant said: “Nowadays students use social media websites 

frequently. They have far better knowledge than a traditional librarian … a supervisor 

should have ability to respond to them [to students] confidently” (Sup-9). The other ability 

for practicum supervision that most participants highlighted was the skill to positively 
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engage students in activities. According to participants, learning was through active 

involvement of students while supervisors had to demonstrate abilities of developing a 

sense of participation among them. Participants noted that developing motivation in a 

supportive environment encouraged student learning.  

According to them, it is imperative for a supervisor to have the ability and skills of 

using audio visual aid effectively during training, as they enhanced students’ learning and 

were important for training. To be an impactful trainer, the supervisor must use audio visual 

tools that help to improve students’ ability to retain the ideas better and for long. But there 

were some opposing views about the supervisor relying solely on visual presentations to 

train students. This perspective has already been discussed in section 4.3.2, where some 

student participants complained that supervisors should not rely solely on presentations 

and should engage them in practical work. 

Another important aspect of training skill includes in-depth knowledge of best 

practices. Students said their experiences were good when the supervisor had knowledge of 

best practices. Supervisor participants noted that sharing experiences of best practices with 

students helped to explain technical work in a better way. A participant stressed this aspect: 

“I think it is very important that you [supervisors] should have expertise in sharing your 

experiences of best practices with the students. I did share my experiences with students and 

even my failures in the field” (Sup-14). Some participants pointed out that skills relevant to 

project design and management were also useful to train students effectively. One 

supervisor pointed out that training and project management have similar features. This 

participant shared a novel experience of using project management skills in training 

management. The participant said: 
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I have been working as a project manager and I felt that project and training 

management are similar to each other. For example, in both you go through a 

systematic process for accomplishing project or training goals…. I have learnt a lot 

from my project management experience, which I have used in the training 

management for practicum programs. (Sup-20) 

The comment indicated that experience of project management can add value to 

training, and project management skills may be used in systematic creation and 

development of programs such as practicum. Other skills relevant to training, as indicated 

by some participants, were flexibility and creativity. Few students said their supervisors had 

an engaging personality, which was also an essential attribute for the practicum supervisor. 

Some connected the attribute of flexibility with adaptation. They said being able to adapt to 

situations and to incorporate new concepts that emerge means remaining flexible to 

acquiring knowledge, learning new perspectives, and adapting when required. Flexibility 

was highlighted by a limited number of participants in terms of personality traits or 

attributes of an individual. Creativity was also discussed as an ability to seek new and better 

ways of doing things.  

4.5.4.3  Summary of pedagogical abilities 

The need for teaching and training skills for practicum supervision was common in 

the participants’ discussion. Participants spoke about teaching and training skills they 

experienced during practicum supervision, and which were seen as important. Skills such as 

designing tasks, assessing performance, evaluating progress, providing feedback, and 

working to enhance students’ information literacy were noted in the discussion. Participants 

highlighted motivation, presentation of content, ability to deliver and disseminate 

knowledge, and to monitor and evaluate performance as important and useful for LIS 

practicum supervisors.  
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4.5.5 Professional abilities 

The fourth property, professional abilities, refers to competencies perceived as domain-

specific knowledge and skills for LIS professionals. Participants shared their understanding 

and experiences around knowledge and skills to perform technical and professional 

activities during practicum supervision – the philosophy and techniques of library 

operations. Competencies relevant to professional capabilities were derived from the 

participants’ discussion. This property has three dimensions: (a) technical knowledge, (b) 

professional ethics, and (c) conceptual clarity.  

4.5.5.1  Technical knowledge 

Domain-specific knowledge and skills such as technical operations of library 

activities (classification, cataloguing, and serial management) were discussed as being 

essential for LIS practicum supervision. Participants spoke about the shift from Anglo-

American Cataloguing Rules (AACR) to Resource Description and Access (RDA), and 

technical data management, research presentation, publishing guidelines, creation of 

institutional and knowledge repositories, and scholarly and open access environments.  

Participants said developing skills to use technology in imparting technical 

knowledge is imperative for practicum supervision. The majority of participants (36 out of 

43 [83%]) stated that hands-on practice in electronic classification instead of manual 

cataloguing was useful during the practicum. Similarly, web cataloguing has taken the place 

of traditional forms of cataloguing such as card catalogue. Supervisors asserted they had to 

update their knowledge and skills while focusing on modern approaches to train students. 

Some supervisors said, while technology brought many changes, routine housekeeping 

activities of conventional librarianship still needs to be taught at the basic level and skills 
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development in traditional methods such as classification and cataloguing is no exception. 

They argued that domain-specific knowledge and skills are primary factors driving LIS 

practicum supervision. Further discussion on technology-related skills required for 

practicum supervisors is provided later in Section 4.5.6.  

Given the importance of technical knowledge, participants spoke about knowledge 

of automation and digitisation. They said the supervisor should have knowledge of 

copyright issues, preservation of material, and serial management. However, participants 

said priority may be given to any task on the basis of students’ interest. A participant said:  

If a student is more interested in automation or digitisation or may show his or her 

interest in classification or cataloguing then the supervisor should focus on that… 

input of the students in the schedule of activities of the practicum is very much 

important in my personal view. (Sup-12)  

Technical knowledge for practicum supervision were seen by the participants as an 

essential set of knowledge and skills for LIS practicum supervision. Participants also 

highlighted specific skills such as creating institutional repositories, policy frameworks on 

publishing and research data management. In general, knowledge and skills required for 

work in libraries and information centres were emphasised by the participants as necessary 

for LIS practicum supervision.  

4.5.5.2  Professional ethics 

According to participants, competence in professional ethics is central to the basic 

knowledge for practicum supervision. Data revealed that practicum supervisors must keep 

abreast of professional ethics and a code of conduct. Knowledge of policies, standards, 

guidelines, protocols, and frameworks affecting the LIS profession was considered 

significant by supervisors for practicum training. They said involvement of students in 
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practicum training necessitated that the supervision process be strengthened with ethical 

values. Knowledge of relevant legal, ethical, or policy issues, and demonstrating ethical 

values within the supervision process, were discussed by the participants. As one 

participant said: 

I guess most of the supervisors are not well-aware of basic knowledge of the relevant 

code of conduct, the IFLA [International Federation of Library Associations and 

Institutions] Code of Ethics for Librarians… before starting other activities, the first 

lesson that I usually give to my students is to go through the relevant code of 

conduct because you cannot think of entering a profession when you do not know 

about the code of ethics which outlines the basic principles of that profession. (Sup-

21)  

Another aspect of the professional ethics that participants spoke about was skill 

development and training in ethical data handling and collection methods. Participants 

argued that it is the responsibility of the supervisor to educate students to gain public trust 

and for responsible use of personal information of the library patrons. Such ethical norms 

and values were mentioned by supervisors as significant in showcasing the importance of 

understanding good workflow. Data analysis indicated that according to the participants it 

was imperative for the supervisors to inculcate professional ethics in students. Knowledge 

about data protection, freedom of access to information, data privacy, and confidentiality 

were also highlighted by the participants in relationship to professional ethics.  

Some participants said that information ethics is one of the basic competencies for 

practicum supervision, which encompasses different facets of ethical standards and code of 

conduct concerning the information society. One participant said that “knowledge and skills 

in academic integrity also falls in the domain of LIS professional work; therefore, students 

should be trained in such areas as well because they will have to deal with these issues in 

their professional career” (Sup-3). Another participant summed: 
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This is not the time to talk about professional ethics, we should now consider 

information ethics as a whole bunch of standards required to deal with information 

in the LIS profession. Imagine a broad range of ethical considerations around 

research data, intellectual property rights, fair and lawful use of e-resources, 

plagiarism etc. (Sup-19) 

4.5.5.3  Conceptual clarity 

Another dimension of professional competence that participants spoke about was 

conceptual clarity—supervisor’s ability to clarify and explain LIS concepts effectively. Data 

analysis revealed that participants were concerned around recognising the importance of 

conceptual clarity during training and teaching practicum students. Supervisors argued that 

students develop the basic conceptual framework, which contributes to their attitude and 

future. It is, therefore, important that the supervisor should have strong theoretical 

foundations. As explained by one participant: 

Sometimes we do practice, but we do not have conceptual clarity of that activity, so I 

would strongly suggest that every supervisor should have theoretical foundation of 

any professional work that he or she is going to teach to the practicum student. (Sup-

9) 

Supervisor participants said that students usually have a theoretical knowledge of 

LIS and they come for practicum to materialise it. Hence, the conceptual clarity and 

theoretical knowledge of the supervisor is important to help bridge the gap between theory 

and practice. As a supervisor pointed out: “Their [students’] theoretical knowledge had been 

sketchy, and the supervisor is the one who helps them to make sense of what they have been 

through in the classroom…I had to make their concepts clear” (Sup-14).  

4.5.5.4  Summary of the professional abilities 

Professional abilities refer to generic skills in LIS field such as classification, 

cataloguing, and routine housekeeping activities of librarianship. Supervisors said LIS 
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practicum supervision requires a good understanding of new concepts to update technical 

knowledge. Participants focused on new developments in cataloguing, technical data 

management, research presentation, publishing guidelines, creation of institutional and 

knowledge repositories, and scholarly and open access environments. These were seen as 

important for LIS practicum supervision. 

Basic knowledge of relevant code of conduct, guidelines, and standards, skills and 

knowledge in data protection, freedom of access to information, data privacy, and 

confidentiality were also highlighted. Knowledge relevant to new trends in information 

science such as ethics and a broad range of ethical considerations around research data, 

intellectual property rights, fair and lawful use of e-resources, and plagiarism were 

discussed by the participants as important for LIS practicum supervision.  

4.5.6 Technological abilities 

The fifth and final property, technological abilities, emerged during data analysis 

which informed the major category three, supervision competencies. Supervisors said they 

were challenged to keep their skills updated with the industry’s increasing pace of change. 

Supervisor participants stressed that without being equipped with up-to-date skills in 

evolving technologies such as data science, digital curation, internet and social media, it 

became difficult for them to train students properly. They emphasised integration of ICT in 

the training and teaching process for practicum students. Participants also mentioned that 

practicum supervisors with increasingly strong technological skills had an edge over those 

who did not update themselves. Students said they had a better library experience with their 

practicum in technologically sound libraries. Discussions revealed that technologically 

skilled supervisors were successful in developing the interests of graduates during 
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practicum. Topics and practical knowledge such as cybercrimes, information and data 

security, and digitisation in libraries were commonly discussed by the participants. 

Similarly, participants highlighted other areas such as evolving social nature of the web and 

its relationship with LIS professionals as important topics for supervisors. Moreover, 

equitable and inclusive access to information through literacy and other programs were 

ideas that participants spoke about in terms of technology skills essential for LIS practicum 

supervisors. This property has three dimensions: (a) proficiency in ICT; (b) web and social 

media; and (c) emerging trends.  

4.5.6.1  Proficiency in ICT 

Participants mentioned a range of hard or functional skills necessary for practicum 

supervisors. These transferrable skills could be acquired through formal training and 

capacity building programs such as those in library management systems, Information and 

Communication Technology (ICT) tools and equipment, basic IT troubleshooting, 

networking and IT systems and services. A quote from a supervisor participant captured the 

importance of these skills: “Technological proficiency is no exception in todays’ 

world…students are more tech-savvy and you [practicum supervisor] must be cautious 

about it” (Sup-3). There were numerous instances when participants emphasised the 

importance of IT skills and proficiency in use of technology tools in LIS practicum 

supervision. Comments such as “full command on using or knowledge about the IT” (Std-

10) and “should have knowledge and skills in emerging trends and IT changes” (Sup-2) 

were common in interviews.  

As participants emphasised the importance of technology skills, they said, first 

supervisors are required to keep abreast with current technological advancement. Second, to 
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provide experiences that ensure students gain skills and familiarity with digitisation 

requirements in libraries. Third, access to digital content poses significant ethical, social, and 

policy questions that the student should be familiar with and trained to find suitable 

solutions. Therefore, practicum supervisors should have sufficient knowledge of current 

technology to train students. Consequently, some supervisors suggested inviting IT 

professionals to discuss these advances with practicum students. A participant remarked: “I 

would like to add that we invite IT people occasionally for a lecture or presentation. They 

provide an appropriate orientation and learning to our staff. This is useful when we 

supervise practicum students” (Sup-6).  

Another aspect of the discussion was capacity building of practicum supervisors in 

IT. They stressed a need for training programs for practicum supervisors at the national 

level, which should include the latest IT knowledge, skills, and opportunities to practice. 

Some participants said libraries do not have facilities to entertain technology training as 

most in the country are not well-equipped, however, this was not the case with all libraries.  

Some supervisors suggested that the library schools should consider those libraries, to send 

their students, which have the latest IT equipment and a good atmosphere. According to 

participants, training in IT equipped libraries is useful for the students to get familiar with 

required technology skills quickly.   

4.5.6.2  Web and social media 

Participants asserted most LIS services are transforming to web-based environments 

and, therefore, it is important for supervisors to update their knowledge and skills in the use 

of web and social media applications. Half of the participants (23 out of 43 [53%]) discussed 

the importance of the Internet and shared their experiences of the impact of web and social 
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media on practicum supervision and training of students. They felt it is imperative for 

supervisors to acquire knowledge and skills relevant to establishing and effectively running 

a web-based environment in libraries and information centres, which is vital for practicum 

supervision. As for knowledge and skills relevant to the use of Internet, participants’ 

discussion was mainly around the attitude and aptitude of the practicum supervisor. Data 

analysis revealed that, apart from developing functional skills, supervisors need to 

demonstrate a positive attitude toward using these services and also encourage students to 

benefit from the World Wide Web. The findings also revealed that supervisors who 

demonstrated a positive attitude toward social media platforms remained connected with 

the students even after completion of their practicums. Participants mentioned that positive 

attitude and values refine the way social media platforms are used to promote LIS 

profession. 

Some participants said that use of knowledge management strategies such as the 

methods relating to creating, sharing, using and managing the knowledge and information 

of an organisation had a positive impact on practicum supervision. A supervisor said: “I also 

used blogs and wikis to encourage students to participate… it was an exciting teaching 

experience for me” (Sup-13). One student participant stated that “Our supervisor used to 

train us on how to collect and manage organisational knowledge using online tools…that 

was a novel experience for me” (Std-13). However, participants’ focus was more on aptitude 

change toward using and training students in a web-oriented environment. Some 

participants spoke about mobile and wearable technologies and said that knowledge of 

practical and social implication of the use of mobile technologies in libraries added value to 

the overall competence of the practicum supervisor. A participant stated: “Wider societal 
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trends and use of mobile technologies in libraries is vital and we [supervisors] should have 

sufficient knowledge of these trends” (Sup-18).  

4.5.6.3  Emerging trends 

In addition to being proficient in using existing IT tools, the internet and social 

media, participants of this study spoke about supervisors’ knowledge about emerging 

trends. This dimension emerged from the discussion of participants on relevant technology 

competencies for LIS practicum supervision. Participants said that technological trends 

continue to rapidly transform the information landscape and create new concepts in LIS. 

Many multidisciplinary trends emerge because of the evolving nature of IT, they added. 

Some highlighted the importance of emerging IT trends and spoke about specific new 

technologies such as use of blockchain technology in libraries, big data, IoT (Internet of 

Things), graphic designing, cloud and fog computing, data analytics, and visualisation. A 

participant noted: “These modern, cutting-edge technologies are important for practicum 

supervisors because emerging trends will form the best practices and approaches in the 

future” (Sup-6). Theoretical knowledge to understand the digital environment, including the 

nature and trends of online scholarly communication, was also mentioned as crucial to 

prepare the students as a future LIS workforce. One participant said: “It is important [for the 

practicum supervisor] to train LIS graduates to foresee if any particular trend will have 

positive or negative impact on the LIS profession” (Sup-5). Participants also highlighted 

transferrable skills, which could be acquired through formal training and capacity-building 

programs such as a library management system, ICT tools and equipment, basic IT 

troubleshooting, and networking. 
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4.5.6.4  Summary of technological abilities 

Technology skills were regarded as an important skillset for the practicum 

supervisor by the participants of this study. Referring to up-to-date knowledge of evolving 

technologies such as data science and social media, participants emphasised integration of 

ICT in the training and teaching process. Overall, participants asserted understanding the 

integral role of ICT in LIS is important, which includes practical knowledge of information 

and data security, web and its relationship with the LIS profession, information literacy and 

other programs. 

Participants also mentioned that transition of the LIS profession from physical to 

digital world is a major concern and the services are rapidly transforming into web-based 

environment. Consequently, knowledge and skills in using the Internet, World Wide Web, 

and social media are important for practicum supervision. The use of modern concepts in 

practicum supervision such as blockchain technology in libraries, big data, IoT, graphic 

designing, cloud and fog computing, data analytics and visualisation were technology areas 

that participants mentioned. They also highlighted the need for capacity-building and 

professional development programs especially designed for LIS practicum supervisors. 

4.5.7 Summary of major category three: supervision competencies 

The major category three, supervision competencies, emerged from the data analysis 

referred to in the set of knowledge, skills, and attributes that the participants discussed 

while emphasising the required competencies for LIS practicum supervision. This major 

category had five properties which, together, formed supervision competencies required for 

LIS practicum supervision. These five properties included interactivity, management, 

pedagogy, professional, and technology competence. Looking at the knowledge, skills, and 
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attributes from an overall perspective, it appears that interactive and pedagogical abilities 

act as the foundation for LIS practicum supervision. Similarly, professional and technology 

abilities represent the knowledge, skills, and attributes that are needed for effective 

practicum supervision, which seem to be a specific blend of combining the concepts of 

emerging technologies with library professional activities. Management itself incorporates 

skills that aim to create a relationship between management and supervision by developing 

and planning a goal for what is to be done (management) and giving directions to achieving 

it (supervision). From the above, it appears that a wide range of personal and professional 

attributes were mentioned by the participants, which seem to be essential for LIS practicum 

supervision.  

4.6 Key elements of LIS practicum supervision 

4.6.1 Section overview 

As described earlier, the purpose of this CGT study was to explore the 

understandings and experiences of practicum supervisors and students about practicum 

supervision in library and information science. This section will present the substantive 

theory that emerged from data analysis. In a GT study, the core category or “a set of two or 

three core categories capable of integrating significant aspects of the investigation” is the 

main issue or studied phenomenon (Bryant, 2017, p. 97). Theoretical statements developed 

during GT research do not claim to be overarching, but rather are substantive theories, “a 

term that has a very precise meaning in grounded theory writing—that is, substantive 

theories are statements that draw upon and have theoretical power constrained by a specific 

context” (Bryant, 2017, p. 98). Moreover, “theory contains both positivist and interpretivist 

elements because it relies on empirical observations and depends on the researcher’s 
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constructions of them” (Charmaz, 2014, p. 231). Hence, grounded theory of the current study 

emerged as a description and explanation of key elements of the studied phenomenon, as 

well as the relationship between them. 

The studied phenomenon in this research was LIS practicum supervision. Three 

major categories (supervisory role, supervision style, and supervision competencies) formed 

the key elements of LIS practicum supervision. A functional relationship was revealed 

among its key elements that led toward the development of a theory grounded in data. The 

substantive theory proposed by this research explains that supervisors and students 

understand and experience LIS practicum supervision by explicating a relationship among 

its key elements. 

As mentioned earlier, in CGT research, substantive theory is defined as a set of 

theoretical statements about a phenomenon to show how constructs/concepts are related to 

each other within a set of boundary assumptions and constraints (Urquhart et al., 2010). 

Seminal research on theory development indicated four critical elements: “what; how; why; 

and who, where, when” to explain the relationship among variables within a theory 

(Whetten, 1989). First, what describes and determines the constructs, variables, or concepts to 

be considered to explain a specific phenomenon. Second, how addresses the question of 

relationship among theory elements. Concepts are typically introduced, and their 

relationships are described. Third, the why aspect justifies the selection of proposed 

relationships and defends the rationale behind theoretical assumptions. The fourth “who, 

where, when” places limitations on the proposed relationships, which result in a well-

grounded substantive theory that is contextually relevant. The next section presents the 

newly emerged grounded theory in light of these four critical elements: “what; how; why; 

and who, where, when”. 
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4.6.2 Theory of LIS practicum supervision 

The key elements of the studied phenomenon, LIS practicum supervision, and the 

relationship among them, provided the foundation for the proposed substantive theory. The 

grounded theory is explained through a set of integrated categories around the core or 

central category (Birks & Mills, 2015). In this thesis, three major categories—(a) supervisory 

role, (b) supervision style, and (c) supervision competencies—represented the key elements 

of the LIS practicum supervision. The central category encapsulates the overall studied 

phenomenon or main theme of the research study, LIS practicum supervision. These major 

categories have several properties (subcategories) and dimensions (instrumental categories) 

to organise and integrate the substantive theory.  

The new theory that emerged from the data is – Practicum supervision in the field of LIS 

is composed of three key elements - supervisory role, supervision style, and supervision competency - 

that are interconnected to inform each other. Specifically, the new grounded theory explains that 

supervisory role, supervision style, and supervision competencies are the key elements 

which are interconnected and together describe the LIS practicum supervision.  

Embedded in this grounded theory is the relationship between the key elements, 

which defines and describes LIS practicum supervision. The relationship between the key 

elements is not linear, rather they are linked to inform each other iteratively. Supervision 

style is formed on the basis of supervision competencies of the supervisor, which describes 

the supervisory role and vice-versa.  

The key elements of LIS practicum supervision emerged as the central category in this 

study because it explained how practicum supervision is experienced and understood by 

supervisors and students in LIS. This understanding is based on several distinct but 
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interrelated properties and dimensions encompassing the study’s three major categories as 

shown in Figure 4.5.  

 

Figure 4.5: Central category: Key elements of LIS practicum supervision with interconnected major 

categories and their properties. 

In GT, the central category explains how participants describe the main concern or 

central phenomenon, which in this study was LIS practicum supervision. The central 

category emerged as an explanation of the understanding and experiences of the 

participants by linking several properties and dimensions to interpret the three major 

categories. These properties are not mutually exclusive but have commonalities and were 

linked together to inform each other. For example, teaching and training abilities refer to the 

educational role of the supervisor.  

Participants linked their experiences and understanding of practicum supervision 

(main issue) by relating key elements (major categories) to describe and define practicum 

supervision within LIS. Therefore, the substantive theory proposed by this research explains 

that supervisors and students understand and experience practicum supervision through a 
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relationship among its key elements. Components of the newly emerged theory are 

described next.  

4.6.3 Relationship among major categories  

The second important aspect of a substantive theory generated from the CGT 

research pertains to answering the question as to how the theory elements relate to each 

other (Bamkin et al., 2016). Since the theory is based on qualitative data, relationships of 

theory elements are not described in mathematical terms but rather are “represented by a 

narrative, framework, diagrams or statements of hypotheses” (Bryant & Charmaz, 2019, p. 

92). Properties of each category have been described and defined in relevant sections of this 

thesis. However, the interconnectedness of the elements of the newly emerged grounded 

theory is elaborated here in terms of the relationship between major categories, as supported 

by the data. 

The central category, Key elements of LIS practicum supervision, is the explanation of 

the relationship and interconnectedness of major categories: supervisory role, supervision 

style, and supervision competencies. This relationship, however, is not linear but reciprocal 

in nature that corresponds to each other such that supervision competencies correspond to 

specific roles adopted by the supervisors, while supervision styles tend to develop a link 

between supervisory role and supervision competencies. Figure 4.6 shows this relationship 

using coloured lines.  
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Figure 4.6: Interconnectedness between properties of major categories  

Note: Red, black, and green lines show connection between properties of style and competencies, style 

and role, and role and competencies, respectively. 

A holistic approach to understand the interconnectedness among major concepts of 

the newly emerged grounded theory might be understood through considering direct 

relationships, indirect relationships, and latent relationships. Direct relationship was visible 

in the data where when participants spoke about and identified an explicit relationship 

among categories in their comments. Indirect relationship was noticeable from the data 

when an association was found in the participants comments to relate two or more 

categories. Latent relationship was derived from the data where participants’ comments and 

their preferences appeared to relate supervisory role, style, and competencies with each 

other. Finally, the relationship among major categories is not linear but reciprocal in nature 

and is further explained as under. It is also worthwhile to note that not all supervision 

approaches relate to all supervisory functions or skills as shown in Figure 4.6 above. Further 

discussion on these relationships is presented later in Section 5.4.   
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4.6.3.1 Supervision style and supervisory role 

Data analysis revealed the interconnectedness of supervision style and supervisory 

role. Supervision style is associated with supervisory role in a sense that different 

supervision approaches seem to be the best predictors of supervisory functions to meet 

students’ learning needs. For example, nondirected approach was exemplified by increased 

autonomy and extended support that typified supportive function in which supervisors 

were viewed as facilitators and motivators. This association is evident from a participant’s 

comment: “You can adopt a participatory method of supervision, but you need to build 

rapport with the student first…I believe in facilitative role and in sharing responsibilities 

with the students” (Sup-21). There were other instances where supervisor participants 

showed interconnectedness between their supervisory approaches and supervision 

functions such as “I used to give them [students] written test on arrival … they are required 

to follow a schedule of activities” (Sup-8). Such comments indicated that supervision style 

may have direct influence on supervisory role and vice versa.  

Another association between these two, as revealed from participants’ discussion, is 

that supervision style indicates what supervisors are supposed to do, which eventually 

describes their role. A student participant stated that “the exact role of the supervisor differs 

depending on their [supervision] methods to deal with students…one of my supervisors 

preferred lecturing because we asked him to do so” (Std-14). A supervisor participant said 

that “in my personal opinion, your [supervisor’s] approach to lead the supervision process 

is linked with your teaching and training strategies…you may be a good administrator, but 

your strategies may not be good to teach the student” (Sup-12). Such statements are 
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indicative of the direct link between supervision style and supervisory role. Similarly, data 

analysis shows interconnectedness of supervision style and supervision competencies.  

4.6.3.2 Supervision competencies and supervision style 

Data analysis revealed interdependence between supervision competencies and 

supervision style. Participants’ discourse suggested that individual competencies of the 

supervisors are vital to inform supervision style. For example, one participant said: “I 

usually use different methods to supervise. However, it depends on the nature of the job 

and relevant skills to get the job done” (Sup-2). This means that the supervision style may 

change by gaining new competencies and experiences.  

The relationship between supervision competencies and supervision style surfaced 

from the participants’ discourse on change in supervision approach based on experience and 

enhanced competencies. For example, data analysis suggested that gaining more experience 

and developing new skills informed supervision approach of a supervisor. As one 

participant indicated: “Your style depends on your experience… the more you get 

experience of supervising students, the more you can manipulate and transform your 

approach to best suit the needs of the students” (Sup-4). Another participant asserted: “I 

think method and technique of supervision is influenced by the knowledge and skills they 

[supervisors] have” (Std-11).  

4.6.3.3 Supervision competencies and supervisory role 

The relationship between supervision competencies and supervisory role was also 

evident from the data. Participants’ discussion suggested that supervisors chose practicum 

activities that matched their individual abilities. For example, a participant indicated that 
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“they [supervisors] teach you according to their knowledge and skills…if they are good in 

IT, they train you in automation” (Std-9). Another participant added: “Skills are important 

because you know your strength and choose relevant activities to train students” (Sup-7). 

These comments suggest that specific supervision competencies may influence the 

supervisory role. Therefore, supervisors tended to adopt functions that were aligned with 

their abilities.  

Additional evidence of the relationship between competence and role is associated 

with a connection between participants’ likes and dislikes. For example, participants who 

advocated pedagogical and technological abilities for practicum supervision also spoke 

about the educational function. During interviews, participants of this study repeatedly 

indicated specific ability to describe a particular supervisory function. Data also showed that 

a particular function that supervisors adopt depends on their abilities to do that task. For 

example, teaching and training skills (pedagogical competencies) indicated a link to 

lecturing, teaching, and demonstrating (educational function). 

Similarly, participants who advocated pedagogical abilities also spoke about the 

supervisor's teaching and training activities, which showed a strong perception of the 

participants to link supervision competencies with supervisory role. As one participant 

asserted: “Understanding your abilities is important to determine your role as practicum 

supervisor” (Sup-12). Similarly, another participant linked “communication” (interactive 

abilities) with the “individual preferences” (educational function) during discussion. The 

participant said: “Friendly discussion help me understand students’ learning preferences” 

(Sup-8).   
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4.6.4 Justification of proposed relationship among major categories  

The rationale and explanation of the newly emerged theory's contextual boundaries 

are important because it distinguishes the phenomenon (i.e., LIS practicum supervision) 

from similar phenomena in other fields (Corley, 2015). Two aspects were considered to 

deepen the contextual boundaries of the newly emerged theory: (a) sense-making within the 

research domain from the participants’ perspectives (i.e., combining students’ and 

supervisors’ perspectives to reach a conclusion), and (b) interdisciplinary comparison of the 

key elements and theoretical prepositions.  

As data were collected from two groups of participants, the proposed relationship 

among major categories appeared to be characterised by the perspectives of students and 

supervisors. The relationships among major categories were derived from combining 

perspectives from students and supervisors that brought multiple insights together in a 

clear, cohesive, and consistent whole (Charmaz, 2014. P. 41). The students’ perspective 

showed that the role of the supervisor is described in terms of their expectations from the 

latter. Supervisors’ perspective illustrated that their role is indicative of students’ needs and 

wants. Therefore, similarities among students’ expectations and supervisors’ beliefs 

suggested that education, support, and custodianship were commonly understood and 

experienced by both groups. Hence, collectively constituted the major category one—

supervisory role.  

Comparing major categories with extant literature revealed that—although basic 

principles of supervision apply equally to practicum supervision—the role of the supervisor, 

supervision style, and supervision competencies in LIS settings are different in many 

important ways. A unique role of practicum supervisors is to carry out work in libraries 



LIS PRACTICUM SUPERVISION  203 

 

 

 

through technical operations (cataloguing and classification) and professional tasks 

(frontline services such as dealing with clients), while counselling and guiding students; 

such roles may not be a part of practicum supervision in other disciplines. 

Interconnectedness of supervisory role, style, and competencies identified in this GT study 

is unique to the context of the LIS setting as stated above regarding specifics of the LIS 

practicum. Required competencies, students' expectations, and supervisors’ approaches to 

supervision may differ from those required elsewhere. Recognising these differences, the 

major categories that emerged in the current study are unique to LIS practicum supervision. 

Further details of cross-comparison with extant literature are provided in the discussion 

chapter of this thesis.  

4.6.5 Summary of central category 

The three major categories (supervisory role, supervision style, and supervision 

competencies), which emerged in this GT study represented the three key elements of LIS 

practicum supervision. The specific terms “supervisory role, supervision style, and 

supervision competencies” appeared verbatim in 16 interviews with the participants of this 

study. Moreover, findings indicated that the key elements of LIS practicum supervision are 

interrelated. Data analysis indicated this association where participants’ discussions 

revealed a visible link between supervisory role and supervision style, as well as between 

supervision competencies and supervisory role.  

Three key elements of LIS practicum supervision were seen to explain the what, how, 

and why aspects of theory building. Major categories were introduced to address the what 

question of a well-grounded theory. Interconnectedness of major categories was explained 

to answer the how question. While contextual boundaries of the theory were determined by 
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discussing the rationale and justification of proposed relationship among major categories to 

answer the why question of theory development. 
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Chapter 5: Discussion 

5.1 Chapter overview 

This chapter offers a discussion based on the findings presented in chapter 4, 

addressing the research questions and the literature relevant to this study. It also examines 

the literature, from LIS and non-LIS research, to situate the newly emerged theory of LIS 

practicum supervision within the existing body of knowledge on supervision and 

practicum. 

An essential aspect of CGT is intermingling existing literature with the emergent 

grounded theory (Charmaz, 2014). According to Charmaz (2014), researchers can claim that 

they made an original contribution to the literature when “they provide 1) an analysis of a 

new area, 2) an original treatise in an established or fading area, or 3) an expansion of 

current ideas” (p. 289). This research study addresses the first and third points in that it 

analyses a new area while and expanding on current ideas. Although there is a vast body of 

literature on LIS practicums and similar experiential learning programs, specific aspects of 

LIS practicum supervision and key elements that emerged during the analysis of data in the 

current study had not been explored in pre-existing literature. There is limited information 

on supervision aspects in the LIS practicum literature and the current study provides an 

analysis of a relatively new area, that is, practicum supervision in the field of library and 

information science. The development of a grounded theory in the current study helps 

establish a relationship among key elements of LIS practicum supervision and explores how 

practicum supervision is experienced and understood by supervisors and students.  
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Section 5.2 outlines and revisits the purpose of this study, while the emergent theory 

is revisited in section 5.3. Section 5.4 outlines and discusses the components of the emergent 

grounded theory. Section 5.5 highlights the implication of the current study with respect to 

professional practice, research and scholarship, and policy implementations. The study’s 

strengths and limitations are outlined in sections 5.6 and 5.7 respectively. 

5.2 Revisiting the topic and purpose of this study 

As noted in the literature review, the practicum is the most powerful intervention in 

professional preparation and practicum supervision constitutes one of its important parts 

(Bird, 2011; Brannon, 2015; Khan & Qayyum, 2019). The identified research gap—lack of 

theoretical knowledge on LIS practicum supervision—and importance of supervision in LIS 

practicums suggested a need for greater understanding of it. By addressing the scarcity of 

research into how supervisors and students understand and experience practicum 

supervision in LIS, this qualitative investigation achieved two major objectives. First, the 

study explored participants’ views around the main concept, i.e., LIS practicum supervision, 

and identified its key elements—supervisory role, supervision style, and supervision 

competencies. In addition, by exploring the views of the participants, this study provided 

much needed qualitative data that explained the key elements of LIS practicum supervision. 

Second, based on identified key elements, the study generated a substantive theory for LIS 

practicum supervision. By presenting detailed description around interconnectedness of key 

elements, the study provided a rationale behind the newly emerged substantive theory of 

LIS practicum supervision.  
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5.3 Revisiting the key findings and the emergent grounded theory 

Forty-three semi-structured interviews were conducted with practicum supervisors 

and students enrolled in 13 LIS schools throughout Pakistan to address the broad research 

question: How do supervisors and students understand and experience practicum supervision in the 

field of library and information sciences? The following three key findings emerged from data 

analysis of participants’ discussions:  

 

Key Finding 1: There are three significant functions of LIS practicum supervision—

educational, supportive, and custodianship.  

 

Key Finding II: Four distinct supervision approaches are used by LIS practicum 

supervisors—directed, nondirected, participatory, and progressive—

that collectively inform the LIS practicum supervision style. 

 

Key Finding III: LIS practicum supervision requires a range of competencies, which 

encompass interactive, management, pedagogical, professional, and 

technological abilities. 

 

The previous chapter illustrated these three key findings by exemplifying the data, 

which was organised into categories and presented in a coherent narrative (Charmaz, 2006, 

p. 124). Three major themes captured the essence of these three key findings and resulted in 

an overarching substantive theory that emerged from the data: Practicum supervision in the 

field of LIS is composed of three key elements—supervisory role, supervision style, and supervision 

competency—that are interconnected to inform each other. This newly emerged theory is well 

grounded in the interconnectedness of supervisory role, supervision style, and supervision 

competencies—the key elements of LIS practicum supervision. Their interconnectedness has 

been theorised from evidence existing in the data and is explained later in section 5.4.4. 
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In line with the interpretivist paradigm where “interpretivists seek to learn specific 

meanings in the context of their production without expectation of generalisability” 

(Charmaz, 2014, p. 336), and a CGT approach, this chapter provides an interpretation of this 

newly emerged theory. Discussion leads through considering the wider literature on the 

three key elements, constituting the central phenomenon of this study, which is LIS 

practicum supervision. While chapter 4 analysed the data in depth to tell the story of the 

research in chunks, this chapter attempts to reconstruct the narrative to develop a more 

holistic approach, and to explain how supervisors and students understand and experience 

practicum supervision in LIS.  

5.4 Discussion on components of the emergent grounded theory 

The newly emerged grounded theory, as depicted in Figure 5.1, showed that LIS 

practicum supervision is comprised of three key elements: supervisory role, supervision 

style, and supervision competencies.  

 

 

Figure 5.1: Relationship model of main concepts of newly emerged grounded theory 
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As outlined in chapter 4, the three elements of the newly emerged grounded theory 

and their interconnectedness describe practicum supervision within LIS. These three key 

elements of LIS practicum supervision have roots in the existing LIS and non-LIS literature.  

5.4.1 Supervisory role 

The first key finding that emerged from the current study was that there were three 

significant functions (educational, supportive, and custodianship), which together described 

the role of LIS practicum supervisors. These functions encompass the tasks and 

responsibilities of teaching and training, professional support, and personal wellbeing of the 

student, as discussed in the previous chapter.  

The supervisory role, which emerged in the current study, has similarities with the 

roles of practicum supervisors from the fields of education, management, and health, and 

described in the literature. There is much in common regarding the functions and 

obligations of the practicum supervisor across disciplines such as teaching, training, 

coordinating, and counselling. However, the role of the LIS practicum supervisor diverges 

in many ways from that of practicum supervisors in other fields such as education, health, 

and management. The practicum supervisor is viewed as a collaborator and colleague in 

teacher education literature (Beck & Kosnik, 2002), because the role entails more of a 

collegial relationship between supervisors and student during practicums in the teaching 

profession (Millwater & Ehrich, 2008). Supervisory role, which emerged in the current 

study, is to facilitate, support, and train the student.  In the health profession, the role of 

practicum supervisor is generally hierarchical, which pertains to an “obvious power 

imbalance between the student and supervisor” (Johnston, 2006, p. 313). This role is different 
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from the role of LIS practicum supervisor where the supervisor was viewed as trainer and 

facilitator rather than as an administrator. 

Alongside the differences described above, there are also some commonalities 

between the supervisory role that emerged in the current study and that of the role of 

practicum supervisor in other fields. For instance, the role of practicum supervisor in 

education incorporates the abilities to assess and evaluate students’ performance (Hall et al., 

2008), which was a common function of the role of LIS practicum supervisor, as discussed in 

section 4.3.2.3. In business, law, and management literature, the focus of the supervisory role 

is primarily on management of routine experiences of administrative and managerial 

activities (McNamarra, 2008), which also resembles the supportive function of the 

supervisory role that emerged in the current study (see section 4.3.3). The comparison 

presented above shows that the supervisory role in LIS practicums bear a partial 

resemblance to supervisory roles in other fields of study. This resemblance is illustrated by 

comparing the three functions of LIS practicum supervisors with the functions of practicum 

supervisors in other disciplines.  

The first two supervisory functions of the LIS practicum supervisor (educational and 

supportive) partially resemble Inskipp and Proctor’s (1993) two functions of the supervisor: 

formative (educational) and restorative (supportive). Inskipp and Proctor’s model is broadly 

applicable in health education, particularly nursing and counselling (Sheppard, 2018). The 

formative role in Inskipp and Proctor’s model illustrates the functions of learning and 

growth of a supervisee, whereas the restorative role of the supervisor emphasises the 

responsibilities of personal and professional support extended by the former to the 

supervisee. Likewise, the educational function of the LIS practicum supervisor emphasised 

various teaching and training activities such as teaching and training. The educational and 
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supportive functions of the role of LIS practicum supervisor were portrayed by the 

participants in terms of personal and professional development of the student, which is 

similar to Inskipp and Proctor’s formative and restorative roles.  

In terms of the supportive function of the LIS practicum supervisor, participants of 

the current study indicated that practicum supervision was to support the learning process; 

and to facilitate, motivate, and empower the students to work independently. The LIS 

practicum supervisor was viewed as a coordinator—who acted as an intermediary to 

coordinate and address the interest of the host organisation as well as the interest of the 

library school. The supportive function of the practicum supervisor has been widely 

discussed in non-LIS literature and is often termed as a supportive role of the supervisor. 

Researchers such as Bray and Nettleton (2007), Gray and Smith (2000), McNamara (2007), 

and Rothman (2007) offered detailed investigations into the supportive role of the 

supervisor. These studies concluded that practicum supervisors are expected to nurture the 

wellbeing of the students by offering professional support and guidance to them. Likewise, 

the findings of the current study indicated that the LIS practicum supervisor was viewed as 

a facilitator to support student learning by providing an enabling environment to develop 

expertise around professional work of LIS. These findings illustrate a wider contribution of 

the LIS practicum supervisor to act in different capacities such as facilitator and coordinator 

to support, lead, and control the practicum activities. Such wider contribution illustrates that 

the overall role of the LIS practicum supervisor encompasses many functions making it 

different from the supervisory role in other fields of study.  

The third function of the supervisory role, custodianship, is somewhat similar to the 

findings of Rowe et al.’s (2012) categorisation of supervisory role, termed as “guardianship.” 

Rowe et al.’s conceptual framework of the functions of supervisor is based on literature from 
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education, health, and management where, according to Rowe et al., guardianship is one of 

the commonly expected roles of the supervisor. According to Rowe et al., the guardianship 

role pertains to two key functions—acting as a gatekeeper for the profession and guiding the 

inexperienced professionals. The custodianship function of the LIS practicum supervisor 

bears resemblance to the guardianship role where participants viewed LIS practicum 

supervisor contributing to the future of the profession by guiding, advising, and counselling 

students on personal and professional matters. Although there is similarity in the 

custodianship function of the LIS practicum supervisor and that of guardianship role of the 

supervisor in other fields, findings of the current study indicated that the functions of 

custodianship are more than just a guardian. The LIS practicum supervisor was viewed as 

one who was responsible for contributing to the future of the profession. Additionally, the 

supervisor was responsible for providing emotional support, assist students to reduce their 

stress and anxiety, and to help them integrate well into the workplace environment (see 

section 4.3.4). 

The above discussion revealed two major points. First, the supervisory role that 

emerged in the current study was parallel to that of supervisory roles in other disciplines in 

terms of obligations and responsibilities. Second, despite the fact that there was much in 

common regarding the responsibilities of the practicum supervisor across disciplines, the 

supervisory role of the LIS practicum supervisor did vary in many ways. Diverse and 

specialised functions of LIS practicum supervisors, as identified by participants of the 

current study, makes the emergent supervisory role different from the ones existing in other 

disciplines.  
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5.4.2 Supervision style 

Various characteristics of supervisors, and their various approaches to supervision, 

emerged as the second key element of the LIS practicum supervision. Findings of the current 

study revealed four different supervision approaches of the LIS practicum supervisors—

directed, nondirected, progressive, and participatory—as described in section 4.4 of this 

thesis. These approaches are collectively referred to as LIS practicum supervision style. The 

difference between supervisors’ approaches to supervision has been discussed in other 

disciplines. However, findings of the current study show that, in terms of purpose, the LIS 

practicum supervision style is different than the ones found in other disciplines. In non-LIS 

literature, supervision style is a diverse concept and built primarily on the context of 

supervision. For example, supervision context in management science and social work is 

relatively administrative, hence, supervision style relates to employees’ performance 

appraisal, goal setting and feedback (Peetoom & Nuttgens, 2019). These supervision styles 

are different from the supervision style that emerged in the current study, which is academic 

in purpose rather than administrative.  

Similarly, supervision approaches indicated in the counselling literature (telling, 

teaching, supporting, and delegating) illustrate techniques involved to extend direction and 

support to the supervisee by the supervisor (Ibrahim, 2013). These supervision approaches 

(referred to as supervision styles in counselling literature) are built on the adaptive 

counselling therapy model (Dow, 2009). For example, “telling” involves high direction and 

low support provided by the supervisor, “teaching” refers to high direction and high 

support from the supervisor, “supporting” consists of low direction and high support, while 

“delegating” includes low direction and low support (An, 2020). Each style is based on the 



1

214 

LIS PRACTICUM SUPERVISION  214 

 

 

direction and support displayed by the counsellor to the client. Moreover, supervision style 

in counselling literature is based on the relationship among the experienced counsellor 

(supervisor), inexperienced counsellor (supervisee), and their interaction with client (patient 

or customer). The four supervision approaches of LIS practicum supervision style 

corresponded to the levels of freedom and control that the supervisor believed should exist 

in practicum supervision. In the directed approach, the supervisor believed in a prescriptive 

technique and tended to work in a precise manner following strict rules and regulations. The 

supervisor was the one who made decisions, gave instructions, corrected mistakes, set rules 

and policies, and had direct intervention in all activities of the practicum students 

(controlled environment). There were no opportunities for the students to make their own 

decisions or have the freedom to work independently (lack of autonomy). There were 

increased and direct interventions by the supervisor to control the process and guide the 

student at each and every step. Similarly, there was strict monitoring done by the supervisor 

to monitor students’ performance. These dimensions, as discussed in section 4.4.2, showed 

that the primary concern of difference in supervisors’ approach was the level of freedom 

and control that a supervisor intended to have on the student and activities during the 

practicum supervision process. Hence, the directed approach that emerged in the current 

study is partially similar to the “telling” style of supervision in the field of education. 

The second approach of the LIS practicum supervision style, the nondirected 

approach, is different to the directed approach where the supervisor believed in providing 

more independence to students at the workplace. This approach is parallel to the supporting 

style of supervision (a low direction and high support) found in psychology and education. 

For example, literature from clinical psychology describes three supervision styles: 

attractive, interpersonally sensitive, and task-oriented (Ladany & Bradley, 2001). These 
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styles mainly depict the professional characteristics of the supervisor; for example, those 

who adopt an attractive style tend to be open, friendly, and supportive (Wierda, 2016). The 

supportive approach of the LIS practicum supervisor is quite similar to the attractive style of 

supervision that exists in clinical psychology, where the supervisor tends to provide 

maximum freedom to students to work independently with little or no intervention (see, 

Ladany et al., 2013). The student is purposefully free to make decisions and follow the trial 

and error method to learn. As opposed to the directed approach, there were no such 

frequent instructions given by the supervisor and the intervention level was minimal (see 

section 4.4.3). The supervisor gave a task to the students with basic directions and the 

student was required to report after completion. Regardless of differences in classifications 

or representations, consistency was found between the LIS practicum supervision style 

(which emerged in the current study) and that of coaching and guiding supervision styles 

(Akkurt, Ng & Kolbert, 2018) from education field. Findings of the current study also 

indicated that LIS practicum supervisors, who depicted a nondirected approach to 

supervision, believed in increased autonomy and extended support for the student. The 

students’ progresses and performances were discussed to enable them to understand the 

pros and cons of the activity instead of monitoring them consistently. 

The third, progressive approach, parallels Stoltenberg and McNeill (2011) 

developmental supervision model from clinical supervision. Developmental supervision 

focuses the change and growth experienced by supervisees as they gain competence while 

being supervised through various stages or processes of development (Bernard & Goodyear, 

2004). There are two types of developmental supervision described by Bernard and 

Goodyear (2004): stage development and process development. In this context, the 

progressive supervision approach, which emerged in the current study, relates to the 
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process development type of clinical supervision where the supervisee goes through various 

processes within a limited period. Rather than “stage development” where the supervisee 

moves through various stages. Students develop their competence stepwise rather than 

through random selection of activities (Poncy, 2020). Findings of the current study also 

showed that, supervisors gave full liberty to students to work independently in the 

progressive approach. Progress was then evaluated or followed up by a staff member or 

colleague. Discussion on progressive approach in supervision style (see section 4.4.4) 

showed that the supervisor looked at gradual improvement in students’ competencies and 

evaluated how the student adapted to changes. This approach is aligned with the primary 

assumption underlying developmental supervision, i.e., ongoing growth of the supervisee, 

where adaptation to change is depicted from skill enhancement and from attitude and 

aptitude of the student (Göksoy, 2018). The supervisor observed the progress rather than 

simply monitoring activities, and followed up with student on professional growth.  

The fourth and final approach of the LIS practicum supervisor that emerged from the 

participants’ discussion was the participatory approach. This approach mainly reflected the 

adoption of techniques to work collaboratively by developing mutually agreed learning 

goals and objectives. Participatory approach partially resembles the laissez-faire supervision 

style, usually termed as delegative leadership in management, and driven by the principle 

“hands-off” (Tarsik et al., 2014, p. 3), where the supervisor allows the supervisee to make 

decisions, develop mutual goals, and work collaboratively. In the participatory approach of 

LIS practicum supervision, emerged in this study, the supervisors were focused on reflective 

thinking of the student and believed that supervision rests primarily on reflection and 

feedback. The delegation of powers was mutually agreed on and the student was required 

to work as a subordinate staff member—similar to the laissez-faire supervision style. The 
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supervisor was responsible for providing an enabling environment and helping the student 

develop good workplace relationship. These findings are similar to underlying assumption 

of the laissez-faire supervision style, that there should be minimum interference by the 

supervisor and maximum freedom to supervisees (Strebel et al., 2019), including 

encouragement of developing problem-solving skills (Tarsik et al., 2014). Although the 

participatory approach of LIS practicum supervision resembles the laissez-faire style, 

however, difference between them lies in accepting and incorporating comments, 

suggestions, and ideas to encourage input from the supervisee/student. In the participatory 

approach, the supervisor encourages the student to reflect on activities and to give feedback 

and suggestions, which is absent in the laissez-faire supervision style. 

The above discussion revealed two main points. First, LIS supervision style partially 

resembles the supervision styles that exist in other disciplines and indicates an academic 

scope similar to a “distinctive manner of approaching and responding to trainees and of 

implementing supervision” (Shaffer & Friedlander, 2017, p. 167). This kind of supervision 

style is specific only to practicum supervision. The second point is that the four approaches 

(directed, nondirected, progressive, and participatory) emerging from the current study 

present a clear picture and distinct features of the LIS practicum supervision style, which do 

not exist in the literature on LIS practicums.  

5.4.3 Supervision competencies 

As Figure 5.1 indicates, the third key element of LIS practicum supervision that 

emerged in the current study was supervision competencies. Supervision competencies 

referred to the existence and importance of supervisory knowledge, skills, and attributes 

required for supervising practicum students. As discussed in chapter 2, recent literature on 
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LIS practicum shows that there has been an increasing interest in the supervision of 

practicum programs from the supervisors’ perspectives (Brannon, 2015; Huggins, 2017). The 

current study investigated both the supervisors’ and the students’ perspectives on practicum 

supervision, which resulted in identifying (among other elements) areas and levels of 

competence required for LIS practicum supervision. The five areas of LIS practicum 

supervision competencies emerging from the current study were interactive, management, 

pedagogical, professional, and technological abilities. These abilities, collectively referred to 

as supervision competencies, were central to LIS practicum supervision—as described by 

the participants of this study. 

Practicum supervision competencies identified in the current study are not new to 

LIS. There is a wide literature focusing on general, functional, and foundational 

competencies required for LIS professionals. The literature, however, lacks discussion on LIS 

practicum supervision competencies in particular. Historically, LIS literature on 

competencies has focused on the leadership and management competencies (Thomas et al., 

2019; Ugwu & Okore, 2020), emerging trends and ICT related competencies (Ayoku & 

Okafor, 2015; Heinrichs & Lim, 2009), digital and information literacy, social networking, 

and professional and technological competencies (see, for example, Hicks, 2018; Izuagbe et 

al., 2019; Moonasar & Underwood, 2018) for LIS professionals. There is limited information 

commenting on specific competencies required for LIS practicum supervision. By 

identifying five distinct areas of LIS practicum supervision competencies, the current study 

addressed a significant gap in the literature. 

Five areas of LIS practicum supervision competencies (interactive, management, 

pedagogical, professional, and technological) constitute a conceptual framework of 

integrated knowledge, skills, and attributes needed for LIS practicum supervision, as 
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perceived and experienced by the participants of this study. This conceptual framework 

(termed as practicum supervision competency framework [PSCF]) encompasses both scale 

(soft and hard skills) and contexts (personal attributes, professional development, and 

management) of the LIS practicum. Each area of the LIS practicum supervision competency 

framework is discussed further in relation to the extant literature.  

The first set of abilities for LIS practicum supervision that emerged in the current 

study was interactive abilities, which referred to soft skills or personal traits and attributes. 

These knowledge, skills, and attributes are universal and not associated with any particular 

job or industry. Supervisors’ abilities such as innovation and creativity, rapport building, 

multiculturalism, workplace and cultural diversity, flexibility and cooperation collectively 

formed the interactive competencies, as presented in section 4.5.2. These competencies have 

been sparsely discussed in the LIS literature. For example, different authors discussed soft 

skills or personal traits/attributes such as understanding the value of innovation and 

creativity (Farooq, 2016), multiculturalism, workplace and cultural diversity (Kreitz, 2008), 

blended or soft skills, and social and emotional intelligence (Ahmad, 2021; Cobb, 2015; 

Khan, 2017; Lucas, 2020; Reeves, 2010). However, the contexts of these research studies are 

different from the supervision or practicum. The focus of research on soft skills, personal 

traits, and innovation and creativity was to highlight general competencies required of LIS 

professionals in academic or public libraries. Similarly, other studies on soft skills have 

focused on its relationship with job satisfaction, leadership, organisational commitment, 

literacy, and user education. No previous research has focused on soft skills or general 

attributes of a supervisor required for supervision of LIS practicums. 

The second set of practicum supervision competencies emerged in current study 

comprises managerial and administrative abilities such as decision-making, delegation, 
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problem-solving, leadership, time management, and conflict resolution (see section 4.5.3). 

Although existing literature does not talk about competencies for practicum supervisors; 

however, management and administrative skills are very common in LIS literature 

(Bernhard, 2015). These are considered fundamental and essential competencies for LIS 

professionals. Therefore, managerial competencies have been discussed in many research 

studies such as knowledge and skills relevant to data management, information 

management, general management, and knowledge management (de Súmar & Ibarra, 2011). 

As management competencies are not new to LIS field, many researchers have emphasised 

managerial and administrative skills and attributes for LIS professionals (Ifijeh, 2012; Zhang, 

2020). Management competencies that emerged in the current study are congruous with the 

ones found in the existing literature and further adds to the body of knowledge on skills 

required in the LIS field. Additionally, the importance of individual components of 

management competencies such as decision-making, delegation, and problem-solving, 

which emerged in this study are also supported by existing literature. There is a large body 

of literature emphasising decision-making skills, delegation, problem-solving and 

leadership skills, and time management skills (Ifijeh, 2012; Oakleaf, 2007; Toane, 2018; 

Zhang, 2020). However, these skills and attributes have been discussed generally around 

their significance for LIS and not in the context of practicum supervision specifically. Hence, 

the current study is likely to fill the research gap in the literature by identifying and 

interpreting LIS practicum supervision competencies.  

The third set of abilities for LIS practicum supervision that emerged in the current 

study was pedagogical. These included skills and knowledge around teaching, training, 

assessment, and evaluation methods. Findings of the current study indicated that LIS 

practicum supervisors were required to have sound competency in designing tasks, 
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assessing performance, evaluating progress, providing feedback, and enhancing students’ 

information literacy skills. This finding is consistent with the extant literature, where the 

growing importance of pedagogical and instruction competencies for LIS has been 

recognised by researchers (Kenton & Blummer, 2010; McTavish, 2020). Much of the 

literature emphasised these teaching and training abilities regarding information, digital, 

and cultural literacies for the LIS profession (Bailey, 2010; Torras, 2016).  

The current study also highlighted that specific skills such as motivation, 

presentation of content, ability to deliver and disseminate knowledge, and the ability to 

monitor and evaluate performance (pedagogical), are needed for LIS practicum supervision. 

The need for such skills and knowledge for LIS professionals is evident from the literature. 

Literature also show that information literacy instruction is growing in prominence across 

LIS professionals’ roles (Fontichiaro, 2012). Researchers emphasise that training for future 

librarians should begin with a need’s assessment of students and defining training objectives 

(Shupe & Pung, 2011). The process of conducting a needs assessment and defining training 

objectives necessitates specific skills of teaching, training, evaluation, assessment, and 

monitoring (Sproles, 2008). The same have been identified by the participants of the current 

study as essential skills for professionals who are working as LIS practicum supervisors. In 

this connection, pedagogical abilities, which emerged in the current study, support the 

argument by Nichols (2014) that “information literacy and teaching/instructional experience 

are considered essential in the training of future librarians” (p. 286). For practicum 

supervisors, being in a unique position of instructional librarians, it is relevant to consider 

teaching and training skills (Nichols, 2014, p. 284).  

The professional abilities—fourth set of knowledge and skills—referred to 

knowledge and skills needed to perform technical operations, routine housekeeping 
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activities, and to bring conceptual clarity in professional work of LIS. These abilities also 

include supervisors’ knowledge relevant to ethical and legal foundation of the profession. 

Moreover, findings revealed that fair use of information, knowledge of relevant laws, 

policies, and procedures, were imperative to practicum supervision. Such issues have been 

highlighted by other researchers in terms of essential competencies for LIS professionals 

such as Townsend et al. (2017) spoke about knowledge of relevant laws and policies 

including equality that underpins professional competence. Similarly, recent LIS research 

(Kaku, 2019; Khan, 2020; and Lazarus, 2019) has specifically discusses the importance of 

professional competencies for LIS professionals in general, which are relevant to LIS 

practicum supervisors and supports the findings of this study. Since LIS practicum 

supervisors are positioned as part of the wider LIS profession, professional competence 

identified in the current study are in line with the present-day competencies required for LIS 

professionals have been identified by accrediting bodies such as American Library 

Association (ALA) and Australian Library and Information Association (ALIA).  

Similarly, core knowledge relevant to modern trends in information science—such as 

information ethics and a broad range of ethical considerations around research data, 

intellectual property rights, fair and lawful use of e-resources, and plagiarism—were also 

identified as important and essential skills and knowledge for practicum supervisors (see 

section 4.5.5). The relevance of these knowledge and skills for LIS practicum supervision 

underpins other research, which stresses the need of professionalism and standardised 

practices in LIS (Frederick, 2020; Pressman, 2008). Similarly, relevant guidelines and policies, 

professional ethics, and laws related to freedom of access to information have been 

identified as essential knowledge and skills for librarians in the literature (Brown, 2020; 

Trushina, 2004). Importantly, apart from LIS literature, non-LIS literature also emphasises 
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that as a trainer, a practicum supervisor should have knowledge of standards including 

requirement of accrediting bodies and state licensing boards of the respective field 

(Newman, 2020; Russell, 2017).  

The fifth and final set of knowledge and skills for LIS practicum supervision was 

technology related abilities. This study revealed that LIS practicum supervisors were 

challenged to keep up with the skills needed for the industry’s increasing rate of change, 

especially in terms of emerging technologies. Participants of the current study highlighted 

integration of ICT in the training and teaching process for practicum students. It is 

imperative to notice that even the most recent LIS research (Julien, 2020; Okike, 2019; Ren, 

2020) continued to focus the significance of the use of technology in the teaching and 

training contexts in libraries. Participants of the current study also stressed that practicum 

supervisors, with increasingly strong technological skills, may be able to provide a better 

library experience for practicum students (see section 4.5.6). LIS literature is continually 

evolving to emphasising technology-related competencies for LIS professionals (for 

example, Quinney, 2010; Riley-Huff, 2011; Uche & Udo-Anyanwu, 2019). Therefore, findings 

of this study are supportive of the ongoing development in LIS research on the importance 

of technology related competencies for LIS professionals generally and for LIS practicum 

supervisors specifically. Hence, by discovering and elaborating on technology-related 

competencies for LIS practicum supervisors, current study underpins the growing literature 

on required competencies for LIS professionals.  

Overall, the above discussion revealed four key points. First, a set of knowledge and 

skills identified in the current study addresses a gap in LIS literature regarding 

competencies required for LIS practicum supervision. Second, the LIS practicum supervision 

competencies are rightly aligned with the purpose and objective of the LIS practicum 
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because these competencies have been derived from the participants’ voices, who were 

either at the delivery end (supervisors) or at the recipient end (practicum students). Third, 

the wider literature on LIS competencies indicated the importance of the five areas (i.e., 

interactive, management, pedagogical, professional, and technological) identified in the 

current study. Fourth, non-LIS literature also discusses the relevant skills and knowledge as 

an essential part of practicum supervision. Hence, LIS practicum supervision competencies 

expand on the set of capabilities required for LIS professionals recognised in the existing 

literature. 

5.4.4 Newly emerged grounded theory explained 

This section seeks to explain the emergent theory and describes the relationships that 

exist among its various parts. As stated earlier in section 5.3, this newly emerged grounded 

theory stated that the Practicum supervision in the field of LIS is composed of three key elements—

supervisory role, supervision style, and supervision competency—that are interconnected to inform 

each other. The relationship among the key elements of this theory is not linear but reciprocal 

in nature, as illustrated earlier in Figure 4.6 and reproduced here as Figure 5.2.  
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Figure 5.2: Interconnectedness among properties of major categories 

Embedded in this substantive theory is the interconnectedness of supervisory role, 

supervision style, and supervision competencies that describes LIS practicum supervision. 

The interconnectedness among key elements of the newly emerged theory refers to an 

interconnected relationship between supervisory role, supervision style, and supervision 

competencies. These relationships have been described and supported from the data in 

section 4.6.3. Here the relationships are discussed in connection with the existing literature. 

Although there is limited literature to comment on relationships among supervisory 

role, supervision style, and supervision competencies, a few studies from education and 

social work show the interconnectedness of these elements of supervision. For example, 

some studies suggest that there are common factors regarding supervisory role and 

supervision style. Adkins (2012), and McCallin (2012), from education, discussed 

supervision in the context of teaching and argued that supervision style had an influence on 

how the processes were managed by the supervisor in a particular role. Similarly, a few 

studies from social work illustrated supervision style as an approach used by the supervisor 

to carry out their functions of supervision (see, for example, Oretade, 2011; Wolfsfeld & Haj-
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Yahia, 2010). The interconnectedness among the properties of major category one 

(supervisory role) and major category two (supervision style) was discussed in section 

4.6.3.1.  

Association between supervision competencies and supervision style, as indicated by 

the data analysis of the current study, is suggested by the extant literature on counselling. 

Eisenhard and Muse-Burke (2015) from counselling supervision stated that “supervisors 

who exhibit good human skills and interpersonal sensitivity in their supervisory style were 

most effective in meeting supervisees’ needs” (p, 67). Findings of the current study also 

suggested that the style and competence are interconnected; for example, supervisory style 

may be influenced by the specific supervision competencies. Also, supervision style may 

change because of different set of competencies acquired through experiences (see section 

4.6.3.2). The idea of connection between supervision style and competence has been 

discussed in other studies such as Bright (2019), from clinical supervision, who reflected that 

the style of the supervisor challenged the identification of supervision competencies and 

best practices. Similarly, Borders (2014) stated that best practices in supervision were 

complementary to supervision competencies whereas best practices “describe when and 

how declarative knowledge is applied, or what a supervisor does during supervision” (p. 

152). Looking at Border’s statement and findings of the current study, it can be concluded 

that supervision competencies are reflective of what a supervisor does during supervision 

and are indicative of supervision style.  

The connection between supervisory role and competencies was explicit from the 

findings of the current study, where data analysis showed that supervisors speak about 

specific functions that were aligned with the knowledge and skills they possessed. Muda 

(2020), from the education field, mentioned that “supervisors possessed the skills and 



1

227 

LIS PRACTICUM SUPERVISION  227 

 

 

practices of behavioural supervision competencies at an adequate level to perform their 

roles effectively” (p. 770). It means that the supervisory role may be influenced by the 

specific supervision competencies. And that individual competencies of the supervisor are 

vital to inform the supervisory role, as suggested by the findings of the current study (see 

section 4.6.3.3).  

5.4.5 Summary of discussion 

Overall, the above discussion suggests that the supervisory role, which emerged 

from the data analysis in this study, was matching to those existing in education, health, and 

management in terms of obligations and responsibilities. There is much in common 

regarding the responsibilities of practicum supervisor across disciplines. However, the role 

of the LIS practicum supervisor varied in many ways from that of practicum supervisors in 

other fields of study. Supervisory role of the LIS practicum supervisor encompasses three 

specialised functions—educational, supportive, and custodianship—presented as a coherent 

narrative in this study, which are absent from the previous literature. 

This study revealed four different supervision approaches of supervisors: directed, 

nondirected, progressive, and participatory that describe LIS practicum supervision style. 

The four approaches present a clear picture and distinct features of the LIS practicum 

supervision style, which is presently non-existent in LIS literature. Studies in psychology, 

education, and counselling have portrayed supervision styles differently and is one of the 

widely researched areas within supervision literature. LIS practicum supervision style, 

however, bears partial resemblance to the supervision styles existing in other fields.  

LIS practicum supervision competencies refer to the existence and importance of 

supervisory knowledge, skills, and attributes required for supervising practicum students. 
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Literature on LIS practicums show limited information on the competencies required for LIS 

practicum supervision. The current study addresses this knowledge gap and outlines five 

areas of competencies derived from the participants’ discussion and central to the 

requirements of practicum supervision in LIS settings. Five areas of LIS practicum 

supervision competencies are the interactive, management, pedagogical, professional, and 

technological competencies required of LIS practicum supervisors. Most of these areas of 

competence are not new to LIS but not adequately recognised in practicum supervision. LIS 

practicum supervision competencies, which emerged in the current study, simply expands 

on the set of required competencies for LIS professionals recognised in the existing 

literature.  

Additionally, the key elements of LIS practicum supervision are supported by 

existing supervision models from non-LIS literature. As discussed in section 2.3 of this 

thesis, the developmental models of supervision were focused on techniques that change 

with the different stages of supervisee development. Psychotherapy-based supervision 

models were focused on the competencies of students and supervisors to work 

collaboratively and facilitate learning environment. The integrative models of supervision 

focus on the changing roles of supervisors across different sessions of training to meet the 

learning and developmental needs of the student. Therefore, collectively, supervision style, 

supervisory role, and competency as key elements are well supported from the non-LIS 

literature.  

5.5 Implications of the findings of current study 

This study offered a substantive theory of LIS practicum supervision and provided a 

“thick description” (Charmaz, 2006, p. 14) of the key elements (supervisory roles, 
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supervision styles, and supervision competencies) of the newly emerged theory. This “thick 

description” helps not only to describe the potential role of the LIS practicum supervisor, 

style and areas of competencies for LIS practicum supervision, but also could possibly 

establish that practicum supervisors occupy a unique and important position in libraries, 

information centres, and in the LIS education as well. Themes emerging from across the key 

findings show that the practicum supervisor has a special role to solidify the supervision 

process and to effectively execute LIS practicum programs. As this study established, the 

absence of a clearly articulated supervisory role had implications for practicum supervision. 

Without supervisory role clarification, supervisors tended to espouse their own individual 

methods and techniques of supervising students, which may lack required knowledge and 

practices. Similarly, individual competencies of the supervisors are vital to inform 

supervisory role and style of practicum supervision within LIS settings.  

The newly emerged theory allows the LIS practicum supervisors to move beyond 

focusing solely on their activities and considers their role in relationship with supervision 

style and the supervision competencies. Findings of this study have implications for 

professional practice, research and scholarship, and policy that are discussed below in detail.  

5.5.1 Professional practice 

In terms of professional practice, this study has identified a range of functions of the 

LIS practicum supervisor, which helped establish a clearly articulated role. The dearth of 

knowledge around supervisory role in the LIS practicum has resulted in a lack of 

understanding and realisation of best practices in practicum supervision. Hence, findings 

from this research not only provided insights to supervisory role in practicums but also 

detailed description of each function may be helpful for informational professionals to better 
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acknowledge and understand their role in similar situation. Relevant to professional 

practice, this study provided evidence for the higher management of the host organisation to 

define and assign appropriate job description for those LIS professionals who are working as 

practicum supervisors. To foster professional practice, findings of the current study have 

implications for the host organisations to select and depute suitably skilled and competent 

professionals for practicum supervision. Moreover, the identification of functions and 

responsibilities of the role of supervisor is important for LIS schools in ensuring best 

practices for designing and conducting practicums. For example, an informed supervisory 

role may be characterised by an attitude of serious commitment to supervision, informed 

practice, clearly articulated tasks, and attention to student learning, which are some of the 

factors contributing to effective practicum experience as highlighted by recent studies 

(Musonda et al., 2020; Przeworski, 2020; Sharun, 2021).  

As discussed earlier, due to the lack of theoretical knowledge of supervision style in 

LIS practicums, supervisors tended to espouse their own methods and techniques to 

supervise students. Also, because of the scarcity of research, there was limited information 

available to inform professional practices of the LIS practicum supervision. Hence, 

prescribed or accepted supervision approaches, as identified in this research, might be 

useful for the practicum supervisors to revisit their supervision methods/techniques. 

Another implication for professional practices for LIS practicum is in developing suitable 

supervision style by considering the needs and expectations of the practicum students. The 

supervision style, exemplified in the current study, is based on experiences and 

understanding of the practicum supervisors and students. Therefore, it provides a set of 

supervision approaches for the LIS professionals finding themselves in similar supervisory 

situations. These approaches can assist practicum supervisors in deploying appropriate 
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supervision style under varying circumstances. Thus, supervision approaches reported in 

the current study may be helpful for LIS practitioners to revisit their supervision style 

corresponding to the students’ needs and wants. Understanding different dimensions and 

theoretical knowledge of supervision style are helpful not only to encourage best practices 

but also to materialise increased coordination with academia in structuring the process of 

LIS practicum supervision. As several recent studies suggested, practicing librarians need to 

be skillful and well-trained in assuming pedagogical responsibilities and strengthening 

industry-academia relationship (Bowler & Thompson, 2019; Pandey & Kumar, 2020; 

Shillington, 2018).  

Additionally, as suggested by the participants, this study provides a way forward for 

relevant professional bodies (i.e., LIS associations) to develop standards for LIS practicum 

supervision. The findings suggest that the professional bodies need to design professional 

development programs for practicum supervisors in LIS. Discussion in section 5.4.3 referred 

to this need by highlighting that there has been significant focus in literature on establishing 

different competencies for LIS professionals (Khan & Parveen, 2020), neglected was LIS 

practicum supervision competencies. The said knowledge gap has been filled by the current 

study, identifying practicum supervision competencies for LIS professionals. Five areas of 

competencies provide a theoretical framework, which can be used to determine the scope of 

LIS practicum supervision by focusing on specific knowledge and skills relevant to 

practicum supervision in a similar situation. In a broader context, implications of this study 

for professional practice are numerous as the results are useful to foster industry-academia 

connection by drawing links among practicum supervisors, LIS school, professional bodies, 

and the host organisations.  
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5.5.2 Research and scholarship 

In terms of research and scholarship, the implications are to augment the knowledge 

and thinking of practicum supervisors by contributing to the academic debate around 

effectiveness of LIS practicums, with particular emphasis on practicum supervision. Based 

on the perspectives and experiences of the practicum supervisors and students, and 

considering the lack of knowledge on LIS practicum supervision, this study has given a 

fresh look at the current research evidence by identifying key elements of practicum 

supervision in the LIS settings. This elaboration and description of key elements of LIS 

practicum supervision is likely to guide the academic debate and scholarship with respect to 

LIS education, competencies, and supervision of practicums in LIS.  

As discussed in the literature review chapter, empirically, there was limited evidence 

on how the supervisors and students understand and experience LIS practicum supervision. 

By presenting detailed discussions on LIS practicum supervision, this study contributes to 

the existing body of literature and adds to the new area of research and scholarship, i.e., 

relationship between supervisory role, supervision style, and supervision competencies and 

their connection to inform LIS practicum supervision. The findings also provide an 

opportunity for researchers to examine the relationship between supervisory role, 

supervision style, and competence and their influence on each other.  

LIS practicum supervision competency areas that emerged in the current study 

provide a framework to analyse competency gap within LIS professionals working as 

practicum supervisors. Results of the current study add to the recent scholarship around 

needed competencies for LIS professionals. Competency areas may contribute to 

recommendations for students’ learning and professional development of supervisors. 
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Similarly, in terms of research and scholarship, the results of this study add to the ongoing 

discussion between LIS schools and practitioners on benefits and advantages of LIS 

practicums.  

5.5.3 Policy implications 

This study contributes to a way forward in framing a structured policy for LIS 

practicum supervision by revealing that obligations of the practicum supervisors are not 

spelled out in writing. Although individual LIS schools may have written statements about 

what is expected of supervisors, they are usually not discussed with host institutions nor 

made a part of their practicum supervision policy. Such statements may exist only for use by 

the LIS schools to guide their staff and students rather than to be followed by the 

supervisors as a policy. Hence, it is challenging to ascertain a clearly articulated supervisory 

role in the absence of a written job description (see section 4.3.4.3). This finding 

demonstrates the importance of the fact that policymakers (such as professional associations 

and governing bodies for LIS profession) may consider ensuring policies that are accepted or 

prescribed as effective for practicum supervision practices across LIS discipline. For 

instance, clearly defined standards for selection and recruitment of practicum supervisors 

among LIS professionals. There is emphasis in literature around prescribed or accepted 

supervision practices in LIS practicums, but it is lacking in terms of discussing required 

protocols and components. This study provides much-needed data for policy formulation 

regarding practicum supervision. It also highlights the need for such policy and provides 

basis to establish prescribed or accepted practices of LIS practicum supervision. For 

example, as perceived and experienced by the participants, the responsibilities of 
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stakeholders, regulations, code of conduct for supervisors and students, and a structured 

framework for practicum supervision were important for standardisation.  

Also, the findings illustrate and discuss possible and potential involvement of 

stakeholders in the process of policy making in the context of regulations. This involvement 

is important for the stakeholders (library school and host organisation) to consider revisiting 

the practicum supervision based on mutually agreed terms to maximise the benefits of 

practicum training. Stakeholders’ response to research-based information would likely bring 

change in the methods and processes of LIS practicum supervision. Insights from this 

research study also suggest shifting traditional housekeeping responsibilities of the 

professionals to a more active participating and contributing professional. 

To sum up, findings of the current study provide data for policy formulation (i.e., 

code of conduct and guidelines for LIS practicum supervision), implementation (i.e., 

inclusion of practicum supervision in the job description of LIS professionals) to suggest 

prescribed practices for practicum supervision across the LIS discipline. By highlighting 

responsibilities of the supervisors, these findings attempt to ensuring their contributions to 

the LIS profession. 

5.6 Strengths of the study 

 The strength of this study lies in the data gathering from two populations to 

combine the perspectives of service providers (supervisors) and clients (students). Data 

gathering from two populations provided a holistic view of how LIS practicum supervision 

was being viewed from two different perspectives.  

The use of in-depth interviewing technique for data gathering is a strength in itself. 

In-depth interviews allowed the researcher to probe participants and elicit their 
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understanding and experiences of LIS practicum supervision (Charmaz, 2008, p. 410), which 

otherwise would not have been possible using other forms of data collection such as 

observation or surveys. Also, conversation with the participants allowed the researcher to 

“enter into the other person’s perspective” (Patton, 2005, p. 341), while using an interview 

guide approach helped the researcher to remain focused on the topic. 

Another strength of this study is its use of a wide ranging and diverse sample of 

participants. Participants from all over the country were involved in this study, which 

provided an opportunity to collect data from a demographically varied group of people. The 

theoretical sampling process yielded by the GT method enabled the researcher to travel 

further afield than originally anticipated. As a result, data collection occurred in a variety of 

locations across Pakistan, which included students from 13 LIS schools and supervisors from 

different geographical regions. Data from a diverse range of participants proved to be a 

strength of this study as the findings provided insights from a range of public, special, and 

academic libraries. Collection of data from different types of libraries may have greater 

chance of transferability of results to similar information sector organisations across the 

country and perhaps even internationally. 

Another strength of this study is the participants’ experience and strong attachment 

with the studied phenomenon. The supervisors’ professional experience, ranging from five 

to 20 years of working as practicum supervisors, helped to glean rich information. Similarly, 

for student participants, the completion of practicum within the last six months was one of 

the eligibility criteria, which proved to be significant in eliciting fresh information and 

discussion on the topic. Both the rich information from supervisor participants and fresh 

data from the students added to the quality of the study. As a result, a substantive theory 
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was developed which not only identified the key elements of the LIS practicum supervision 

but also explained the relationship among them. 

5.7 Limitations of the study 

Creswell (2007) defined limitations as problems or potential weaknesses identified 

by a researcher in a specific study. In qualitative investigations, such limitations serve to 

identify the potential for a degree to which results can be generalised to other populations. 

Moreover, clarifying limitations of a study allows a reader to comprehend how they may 

have an impact on research findings.  

This research is limited due to certain demographic characteristics of the 

participants. Although basic demographic data such as age, gender, and work experience 

were collected from the participants, limited statistical testing was carried out on 

demographics as that was not the main focus of study. Hence, demographic data did not 

provide comprehensive and accurate information, which may influence results of the 

current study. Such data describing the characteristics of the participants may have been 

valuable to provide insights into findings. For example, if there was any gender difference 

or variations in a certain types of information sector organisation in terms of supervisory 

role, supervision style, or competencies required for LIS practicum supervision. 

Similarly, all participants in the current study were from one country, Pakistan, and 

likely to have similar cultural factors that may have influenced their views and discourse on 

practicums and dealing with the supervision activities that they have experienced. This 

research only addresses and gives voice to a small subset and does not claim to be 

representative of the LIS landscape as a whole.  
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Another potential limitation of the current study is that the emergent theory is 

constrained by a specific context. Theories developed using the GT approach pertain to the 

area being investigated. Therefore, the substantive theory presented in the current study 

should be viewed as emergent and not a fully developed formal theory, as suggested by 

Urquhart (2019). Due to the resources and time constraints of conducting a dissertation 

rather than a full research project, the researcher did not attempt to test the newly emergent 

theory. However, the scope and generalisability of the emergent theory can be extended by 

theoretical sampling and collection of data from other parts of the world.  

Despite the identified limitations stated above, the categories and the substantive 

theory provided valuable insights into what practicum supervisors and students understood 

and experienced during practicum supervision. This study has provided not only a new 

theoretical understanding of the LIS practicum supervision but also a starting point for 

further research on the topic.  
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Chapter 6: Conclusion and recommendations 

6.1 Chapter overview 

The aim of this study was to explore the understandings and experiences of 

practicum supervisors and students around practicum supervision in the field of LIS. 

Results of this study address the gaps in current knowledge and professional practices for 

LIS schools and faculty in general. In particular, findings of this study are useful for LIS 

professionals who are working, or intend to work, as practicum supervisors in the future. 

Current research study resulted in developing a theoretical lens for understanding LIS 

practicum supervision with respect to its key elements and the relationships among them. 

The new grounded theory has addressed the diverse and manifold day-to-day interactions 

between practicum supervisors and students. The study has also provided a springboard for 

future research in the field of LIS practicums.  

Section 6.2 of this chapter outlines contributions of the current research to broader 

knowledge. Being mindful of the findings of this study, some recommendations relevant to 

professional practice, policy, and professional development are offered at length in section 

6.3. Future research opportunities are discussed in section 6.4. Section 6.5 presents the final 

reflections of the researcher of the current study.  

6.2 Contribution of the study 

The major contribution of this study is the development of a substantive theory and 

the launch of a theoretical model for LIS practicum supervision. As previously stated, there 

is a dearth of research on LIS practicum supervision. More specifically, no studies have 

examined how LIS practicum supervision has been conducted. This GT study provides 
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insight into the key elements that shape practicum supervision in the field of LIS by 

investigating the perspectives of supervisors and students.  

Moreover, despite abundant research on LIS practicums, there is a paucity of 

research on its supervision. Hence, there were no adequate frameworks to apply in this 

study. By identifying key elements of LIS practicum supervision, the current study 

contributes to establishing a framework for future researchers, thereby contributing to 

broader knowledge by providing adequate information to explain the development and 

relationship of key elements of LIS practicum supervision. 

A methodological contribution of this research is the use of a coding paradigm from 

the Straussian version of GT in CGT. Use of the Conditional Relationship Guide and 

Reflective Coding Matrix (see section 3.8.3) meticulously identified properties of the 

emergent categories during data analysis. In the past, researchers have made several 

attempts to approach GT methodology using different tools and techniques including slight 

modifications in the data analysis procedures (see, for example, Akiko, 2018; Cutcliffe, 2006; 

Edwards & Kennelly, 2004; Qureshi & Ünlü, 2020). The current study exemplified the use of 

the coding paradigm espoused by Corbin and Strauss (2008), which offers a tool and a 

framework to help researchers identify the relationship among emergent categories. The 

coding paradigm fulfils the same function as Charmaz’s (2014) focused coding. However, by 

offering a procedure and framework, the coding paradigm takes a slightly structured 

approach to identifying the relationships among emergent categories. The use of a coding 

paradigm as a tool in the current study sets an example that may shape other GT studies.  

Findings of the current study also contribute to strengthening the industry–academia 

relationship by providing a policy to achieve increased coordination between LIS schools 

and the host organisation. In doing so, this study contributes to structuring the process and 
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practices of practicum supervision. Moreover, it contributes to enhancing understanding of 

library professionals by providing adequate information on LIS practicum supervision. 

Moreover, detailed discussions on supervisory functions, approaches, and competencies 

may help practicum supervisors to realise greater awareness around supervision and ensure 

effective supervision practices. 

6.3 Recommendations 

Based on the findings, three recommendations in the areas of professional practice 

and policy emerged from the current study.  

Recommendation One: Provide professional development opportunities and guidelines for 

practicum supervisors to focus on improving supervision style and skills. Such an 

enhancement will facilitate improved learning and professional competence, as well as 

promote workplace integration both for the students and for the supervisors. 

All practicum supervisors in the current study revealed that they had not received 

any formal training in supervising practicums. The literature review also revealed a lack of 

empirical study on the professional development opportunities for practicum supervision. 

Findings of the current study provide strong evidence in favour of providing professional 

development opportunities for LIS practicum supervisors to focus on improvements in 

supervision style and required competencies. LIS researchers broadly agree that having 

competent practicum supervisors is important for achieving a higher quality of 

professionalism in practicum programs (Brannon, 2015). However, because of the dearth of 

literature on supervisors’ perspectives in the field of LIS, it was difficult to compare 

conclusions from different studies. Hence, because of limited empirical evidence around the 

relationship between competence enhancement and effective LIS practicum supervision, 

much less is known about the training needs of practicum supervisors. The results of this 
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study strongly suggest that specific skills such as interactivity, management, pedagogy, 

information technology, and technical expertise may be considered in designing programs 

for skill development, thus potentially influencing the best practices in LIS practicum 

supervision. 

Findings showed that supervisors applied and discussed different supervision 

approaches to inform their supervision style. However, a few differences remain in 

supervisors’ approaches. In practice, professional development programs may be useful for 

brainstorming with practicum supervisors about suitable supervision approaches relevant to 

their competencies. It is recommended that LIS practicum supervisors be provided 

guidelines based on the salient features of different supervision approaches (Table 6.1) that 

emerged in the current study to make sense of their supervision style.  

Table 6.1:  

Salient features and description of four supervision approaches 

Supervision 

approach 

Features Description 

Directed 

approach 

Controlled environment 

Lack of autonomy 

Strict monitoring 

Supervisors make decisions, give instructions, 

correct mistakes, and set rules and policies. 

Student have no autonomy to work 

independently. 

 

Nondirected 

approach 

Increased autonomy 

Extended support 

Supervisors provide maximum freedom to 

students to work independently with little or 

no intervention at all. Students have 

independence to make decisions and follow 

the trial-and-error policy to learn on their own. 

 

Progressive 

approach 

Stepwise growth 

Adaptation to change 

Supervisors look at gradual improvement in 

students’ competencies and keeps track of how 

students adapt to changes. This adaptation to 

change is seen not only in the skill 

enhancement but also in the attitude and 

aptitude of each student. 
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Participatory 

approach 

Enabling environment 

Collaborative work 

Workplace relationship 

Supervisors act as counsellors, share 

experiences with the student as experts and 

provides positive feedback to foster learning 

and growth. 

 

The features of each supervision approach in Table 6.1 provide an opportunity for 

supervisors to engage in reflexive thinking to assess their preferences in terms of 

supervision techniques while working with students. The supervisory approaches in Table 

6.1 were derived from the data provided by the participants of the current study. 

Supervisors are not expected to apply each approach distinctly. However, a thinking tool of 

this kind may serve as a starting point for practicum supervisors to inform their supervision 

style and for professional bodies to design capacity-building programs.  

Recommendation Two: Establishment of a policy to support a partnership between the host 

organisation and the library school. Such a partnership will facilitate open communication, 

shared responsibilities, and strong liaisons among the stakeholders of the LIS practicum. 

Discussion among the participants in the current study revealed the lack of a 

systematic approach in providing clear guidelines to inform practicum supervision in the 

field of LIS. An overview of the policies and procedures of LIS practicums undertaken for 

this study also revealed the non-existence of clear guidelines for practicum supervisors on 

how to supervise students. Moreover, recent studies in the non-LIS literature suggest that 

practicum supervision should be regular; structured; related to mutual learning objectives; 

and include teaching and research, management and administration, interpersonal skills, 

personal development, and reflection (Wierda, 2016). A well-defined policy of practicum 

supervision clarifying its structure, learning objectives, teaching, training, and research 

would provide a critical opportunity to shape professional education and training in the 
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field of LIS. Within this context, Table 6.2 offers a proposed policy for LIS practicum 

supervision to be considered by the policy makers and LIS professional bodies.  

Table 6.2:  

Proposed policy for LIS practicum supervision 

Sample policy for LIS practicum supervision may include the following points. 

LIS practicum supervisors should: 

1. Receive an opportunity to integrate theoretical knowledge with applied 

professional experiences as LIS professionals. This opportunity may include 

sharing knowledge with the faculty and publishing their experiences.  

2. Obtain continuing feedback from the faculty and library school related to 

updated course content and readiness for professional training.  

3. Receive a preparatory training opportunity from experienced colleagues in the 

design and delivery of practicum training. The training experiences may also 

include standards, guidelines, policies, and procedures related to professional 

work in the field of LIS. 

4. Receive an opportunity to participate in curriculum development meetings, 

planning, and placement consultations with the LIS schools. Such participation 

may also include obtaining a certification or recognition from professional 

bodies to perform as a certified LIS practicum supervisor. 

5. Undergo mandatory professional training on ethical and legal considerations 

of practicum supervision, including quality standards for the practicum 

supervision in general.  

6. Explore the implications for LIS professional practice by conducting research 

on the complexities of LIS practicum supervision.  

7. Be exposed to experience professional mentor–mentee relationships and role 

models in the LIS practicum supervision, specifically, through working or 

observing under an experienced colleague. 

8. Receive a performance evaluation from the faculty as well as from the students 

regarding areas of weakness and strength affecting the delivery of practicum 

supervision.  

 

Although not exhaustive by any means, aspects of the above proposed policy for 

practicum supervision are derived from the participants’ discussion and supported by the 

key elements of LIS practicum supervision that have emerged in the current study. The 

proposed policy may have implications for clarifying the practicum supervisor's role by 

supporting a partnership between library schools and host organisations. This partnership 
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might be useful not only in recognising the supervision style by evaluation and assessment 

procedures but also in establishing competencies of the practicum supervisor through 

professional development.  

Recommendation Three: Formalise consistent procedures of practicum supervision by the 

LIS accrediting bodies to promote understanding of the supervisory role, supervision style, 

and required competence among practicum supervisors. Such understanding will help 

promote standard practices of LIS practicum supervision across the LIS field.  

Practicum supervision standards and requirements are usually established by 

accrediting bodies and state licensing boards in non-LIS disciplines. Training in supervision 

skills is becoming a recognised concept as a distinct field (Lambie & Sias, 2009). In a similar 

vein, it is recommended that formal procedures and guidelines may be helpful in the job 

description of LIS professionals to promote understanding of the supervisory role, style, and 

competence required of practicum supervision. Additionally, clear identification of 

responsibilities and functions may help encourage best practices across the LIS field. Some 

of the participants in the current study also suggested a need for standard practices of LIS 

practicum supervision. Policy recommendations for establishing standard practices for the 

LIS practicum supervision may include a consistent approach across the LIS field to cater to 

practicum supervisors' intellectual and professional needs. Professional standards are 

important to encourage best practices for LIS practicum supervision and to keep pace with a 

diverse and rapidly changing information sector. 

Discussion on supervision models in section 2.3 revealed that generic models of 

supervision were more context-specific and offered a limited scope of applicability to 

practicum supervision in LIS settings. The current study provides the much needed 

information on the key elements of LIS practicum supervision, which can facilitate basic 

theoretical knowledge and further theoretical development. Hence, it adds to the current 
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knowledge base of practicum supervision. It is recommended that the LIS practicum 

supervision model be developed considering roles and responsibilities of different 

stakeholders, for example, library schools, host organisations, students, LIS professionals, 

and associations. Stakeholders be involved in developing the model so that their concerns, 

preferences, and interests are addressed appropriately.  

6.4 Future directions 

The current study supports and opens new avenues of continuing research in the 

area of LIS practicum supervision. By illustrating the key elements of LIS practicum 

supervision, this study has provided a starting point for a thorough investigation of these 

key elements to answer some further questions of potential importance to professional 

practice and policy implications. The supervisory role, identified and discussed in the 

current study, offers much scope for future research; for example, examining the effect of a 

supervisory role on acquired or potential supervision competencies. This is important to 

answer how a supervisory role may be aligned with organisational and individual learning 

needs and objectives which may be of interest to the host organisation that offers practicum 

supervision for LIS students.  

Building on the empirical evidence of the relationship among supervisory role, style, 

and competencies, this study provides an opportunity for researchers to ask other questions, 

such as:  

• How does a particular supervisory function (educational, supportive, 

custodianship) provide the best experience for practicum students, in terms 

of career development? 

• How does a particular supervision approach (directed, nondirected, 

participatory, progressive) influence students’ performance?  

• What factors may contribute to influencing a particular supervision approach 

of the supervisor in a different setting?  
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A detailed investigation into the use of identified approaches of supervision offers an 

in-depth understanding. Such an understanding is vital for the practicum supervisors and 

for the management of the host organisation to select and depute suitably motivated and 

skilled staff for practicum supervision in libraries and information centres. Future 

researchers may also consider supervision approaches identified in the current study (see 

Table 6.1) to investigate how LIS professionals use these approaches during practicum 

supervision. It may also be worth examining which of the approaches are useful for students 

to develop professional competencies quickly.  

Five distinct areas of LIS practicum supervision competencies (see Figure 5.1) that 

emerged in the current study provide a framework to examine existing and required 

competencies of the practicum supervisors. Components of this framework may be used to 

examine the current status of practicum supervision competencies of LIS professionals and 

to inform deficiencies, if any. Another line of research may be to devise a supervision 

competency model for LIS practicums. By refining the supervision competency framework 

(see Figure 4.4), an inventory of practicum supervision competencies may be developed to 

assess the competency level of new LIS professionals who intend to work as practicum and 

internship supervisors in the future. Nevertheless, the present researcher recognises that this 

work is but a first step in a continuing effort to address practicum supervision competencies 

in the field of LIS. Accordingly, conducting a training needs assessment of LIS practicum 

supervisors may add value to designing future training for supervisors.  

6.5 Researcher’s final reflections 

Supervision is one of the significant factors of a successful practicum experience for 

students. Hence, it is timely to reflect on the importance of LIS practicum supervision. The 
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research site for the current study was Pakistan, where the number of LIS graduates is 

increasing exponentially each year. In 2020, approximately 13,000 students were enrolled 

across the 13 LIS schools. It is estimated that most LIS professionals and students may be 

experiencing the stress and impact of inadequate practicum supervision because of the 

absence of a theoretical and practical knowledge base. Such a large number of students 

poses a unique challenge, as well as an opportunity, for the LIS professionals to provide 

adequate and high-quality practicum supervision. Current and future practicum supervisors 

are ideally situated to make a difference in the professional competency development of LIS 

graduates by constructing and developing a structured approach to practicum supervision.  

This study has provided a detailed description of the key elements of LIS practicum 

supervision. It has been instrumental in developing a theory and identifying a clearly 

articulated role and style, and the competencies required for practicum supervision in LIS. 

No doubt this study is a starting point in the investigation into LIS practicum supervision. It 

is expected that supervisors can make a considerable difference in their approach to 

practicum supervision by gaining insights from this study. This study will continue to 

contribute to the common aim of ensuring professional competence among the LIS 

professionals.  
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Appendices 

Appendix A: Email for voluntary participation (supervisor) 

Email for voluntary participation (SUPERVISORS) 

(to be sent to individual email addresses and also to be shared on yahoo mailing list i.e. 

https://groups.yahoo.com/neo/groups/plagpk/info) 
 

Dear Colleagues. 

 
Hope this email finds you well. I am currently pursuing my PhD in Information Studies from 

the School of Information Studies, Charles Sturt University, Australia. My PhD dissertation topic is 

“An investigation of practicum supervision in library and information science”.  

 

This is a mixed method study and I am currently looking to recruit participants for qualitative 

interviews to collect data on practicum supervision in the field of library and information science. 

Eligible participants include those library professionals who are/have been actively involved in 

practicum programmes and supervising LIS students/graduates at their respective libraries. If you are 

the one, I will be looking forward to having your valued consent for voluntary participation in this 

study. Please feel free to reply me on this email or contact number given below. 

 

Please do not hesitate to reach me for further information or any questions that you may have 

regarding this research or your participation. 

 

Thanking you, 

 

Sincerely, 

 

Arif Khan 

PhD student, Charles Sturt University, Australia 

Address: 10-12 Brisbane Ave, Kingston, ACT 2604, Australia. 

Email: akhan@csu.edu.au  

Mobile: +61 412 381 716 
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Appendix B: Participant information sheet (supervisor) 

 
 

Participant Information Sheet for Supervisors 

 

Title of research 

An investigation of practicum supervision in the field of library and information science 

   

PRINCIPAL INVESTIGATOR  

Name: Arif Khan (PhD student) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles Sturt University, 10-12 Brisbane Avenue, Canberra, ACT, 

2401, Australia 

Phone: (Pak) +92-321-9181716 Email: Khan, Arif akhan@csu.edu.au  

 

PROJECT SUPERVISOR  

Name: Dr. Asim Qayyum (Lecturer) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles Sturt University, 10-12 Brisbane Avenue, Canberra, ACT, 

2401, Australia 

Phone +61 2 6933 2186 – Email: Qayyum, Asim aqayyum@csu.edu.au  

 

Invitation  

You are invited to participate in a research study of an investigation of practicum supervision in library and 

information science. The study is being conducted by Mr. Arif Khan from the School of Information Studies at 

the Charles Sturt University. Before you decide whether or not you wish to participate in this study, it is 

important for you to understand why the research is being done and what it will involve. Please take the time to 

read the following information carefully and discuss it with others if you wish.  

 

What is the purpose of this study?  

The purpose of this study is to explore the understanding of professional librarians working as practicum 

supervisors in public, academic, special, and school libraries across Pakistan. Previous research on practicums in 

libraries has shown that since the 1990s, only ten out of 479 research articles on practicums in libraries have 

discussed practicum supervision. Literature review for this study identified some of the key elements of 

practicum supervision from the non-LIS literature. These key elements are based on the models of supervision 

from the fields of psychology, education, management, and medical science. Though many recent LIS studies 

have identified supervision of practicum as an important component in determining the quality of the practicum 

experience. Most focus thus far in the LIS practicum literature has been on students’ learning during the 

practicums and inadequate information is available on the role of supervisor, supervision styles, and 

competencies required to supervise LIS practicum students. LIS practicum supervisors need to focus on these 

areas because they have a strong evidence base from the non-LIS literature to support their relevance and inform 

supervision of practicums in libraries. 

 

Why have you been invited to participate in this study?  

To be eligible, you must have at least five years of working as a qualified librarian in any academic, public, or 

special library in Pakistan and have been involved in supervising practicum students. In addition, you should 

have supervised at least two practicums in the last two years. If you are not currently supervising practicum 

students in your library, or have not supervised practicum students after June 2017 then unfortunately you 

cannot participate in this research study because it require participants to be currently working as practicum 

supervisors in libraries, or having recently supervised LIS practicum students.  

 

What does this study involve?  
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If you agree to participate, you will be asked to participate in an interview with the researcher where you will be 

asked questions about your experiences of working as practicum supervisor. The interview will take place face-

to-face at a place that is easy and applicable in your settings. The interview will be between 45 minutes to one 

hour of duration and will be conducted by the researcher himself. The interview will be audio recorded on 

researcher’s personal mobile. No video recording of the interview will take place. After completion of the 

interview, audio will be transcribed in text. You will be given the opportunity to review the interview transcript 

and to mark for deletion any portion which you feel is irrelevant, or not in context of the question. 

 

Are there risks and benefits to you in taking part in this study?  

The researcher cannot promise you any direct benefit from participating in this research. However, participants 

of this study will get a copy of the outcome of this study. Moreover, outcome of the study has direct impact on 

practicum programs in libraries by identifying supervisory role, supervision styles, and competencies required to 

supervise practicum students in libraries. Also, the study will have rich future prospects for those who plan to 

become practicum supervisors in the field of LIS. There is no potential risk or discomfort for the participants for 

participating in this study.  

 

How is this study being paid for?  

PhD study of the researcher is funded by the Australian Government Research Training Programme (AGRTP).  

 

What if you don't want to take part in this study?  

Participation in this research is entirely your choice. Only those people who give their informed consent will be 

included in the project. Whether or not you decide to participate is your decision and will not disadvantage you.   

 

What if you participate and want to withdraw later? 

Participation in this research study is purely voluntary and all participants have the right to withdraw their data 

from the study. However, data cannot be withdrawn after December 15, 2019 because the data analysis will 

after that date.  

 

How will your confidentiality be protected? 

Any information collected by the researcher that might identify you will be stored securely and will be accessed 

by the researcher only unless you consent otherwise. The voice recording will be transcribed into textual data 

and any portion of Urdu discussion will be translated into English language by the researcher himself or a 

professional transcription and translation services will be hired. In case of hiring a professional transcription and 

translation services, the personal information will not be disclosed and only voice recording will be provided for 

textual conversion. Presentation of data and analysis in publications will be anonymous and it will not be 

possible to identify you from your responses.  

  

Data will be retained for at least 5 years at Cloudstor® provided by the Charles Sturt University for research 

conducted by University. However, the identifiable information (i.e., names, addresses, and contact numbers) 

will be replaced with numerical codes to ensure anonymity of the participant. 

 

What will happen to the information that you give to the researcher?    

Results of data analysis will be presented in the thesis submitted by Mr. Arif Khan (Principal Investigator) for 

the Ph.D degree. The results may also be presented in papers in the scientific journals. Individual participants 

will not be identified in any reports arising from the project.  

 

What should you do if you want to discuss this study further before you decide?  

If you would like further information you can write or talk to:  

 

Mr. Arif Khan, PhD student,  

School of Information Studies, 10-12 Brisbane Avenue, ACT 2401, Australia. 

Email: akhan@csu.edu.au  

Phone number: (Pak) +92-321-918-1716 
 

'Who should I contact if I have concerns about the conduct of this study?'  

Charles Sturt University’s Human Research Ethics Committee has approved this project. If you have any 

complaints or reservations about the ethical conduct of this project, you may contact the Committee through the 

Ethics and Compliance Unit via the following contact details: 
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The Governance Officer 

Human Research Ethics Committee 

Ethics and Compliance Unit 

Locked Bag 588 

Wagga Wagga NSW 2678, Australia 

Tell: +61 (02) 6933 4628 

Email: ethics@csu.edu.au                  
  

Any issues you raise will be treated in confidence and investigated fully and you will be informed of the 

outcome.  

 

Thank you for considering this invitation. This information sheet is for you to keep. 
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Appendix C: Participant consent form (supervisor) 

 
Participant Consent Form for Supervisors 

 

Title of research 

An investigation of practicum supervision in the field of library and information science 

 

 

PRINCIPAL INVESTIGATOR  

Name: Arif Khan (PhD student) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles 

Sturt University, 10-12 Brisbane Avenue, Canberra, 

ACT, 2401, Australia 

Phone: (Pak) +92-321-9181716  

Email: Khan, Arif akhan@csu.edu.au  

 

PROJECT SUPERVISOR  

Name: Dr. Asim Qayyum (Lecturer) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles 

Sturt University, 10-12 Brisbane Avenue, Canberra, 

ACT, 2401, Australia 

Phone +61 2 6933 2186 – Email: Qayyum, Asim 

aqayyum@csu.edu.au  

 

CONSENT 

I agree to participate in the above research project and give my consent freely. I understand that the project will 

be conducted as described in the Participant Information Statement, a copy of which I have retained.  

I consent to:   

• participating in an interview and having it recorded;  

• having my voice recording transcribed into textual format, and given to me for a review to 

recheck the transcriptions; and 

I have had the opportunity to have my questions answered to my satisfaction.  

Print Name: 

__________________________________________________________________________________________ 

Date of recently completed practicum: 

_____________________________________________________________________________ 

Library type (aca, pub, spe, sch): ____________________________________ Designation: ________________ 

Signature with date: _________________________________________________________________________ 

Save & Submit
 

Note: Charles Sturt University’s Human Research Ethics Committee has approved this project. If you have any 

complaints or reservations about the ethical conduct of this project, you may contact the Committee through the 

Ethics and Compliance Unit via the following contact details: 

 

The Governance Officer 

Human Research Ethics Committee 

Ethics and Compliance Unit 

Locked Bag 588, Wagga Wagga NSW 2678 

Tell: +61 (02) 6933 4628 

Email: ethics@csu.edu.au                  

  

Any issues you raise will be treated in confidence and investigated fully and you will be informed of the 

outcome.  
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Appendix D: Notice for voluntary participation (student) 

Notice for voluntary participation in a research study (STUDENTS) 

(displayed on notice boards of LIS schools) 

Dear Students 

 

Hope you are enjoying your studies as LIS students. I am currently pursuing my PhD in Information 

Studies from the School of Information Studies, Charles Sturt University, Australia. My PhD dissertation topic is 

“An investigation of practicum supervision in library and information science”.  

 

I am currently looking to recruit participants for qualitative interviews to collect data on experiences and 

understanding of LIS students about practicum and its supervision process. Eligible participants include those 

students who have recently completed their practicum in one of academic, public, or special libraries. If you are 

the one, I will be looking forward to having your consent for voluntary participation in this study. The interview 

will be around 45 minutes to one hour of duration. Location, time, and other arrangements are flexible and will 

be decided in due consultation with the willing participants. Please feel free to reply me on the email address or 

contact numbers given below if you are willing to participate. 

 

Please do not hesitate to reach me for further information or any questions that you should have 

regarding this research or your participation. 

 

Thanking you, 

 

Faithfully, 

 

Arif Khan 

PhD student, Charles Sturt University, Australia 

Address: 10-12 Brisbane Ave, Kingston, ACT 2604, Australia. 

Email: akhan@csu.edu.au   

Mobile: +61 412 381 716 

Whatsapp: +92 321 9181716 
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Appendix E: Participant information sheet (student) 

 

 
 

Participant Information Sheet for Students 

 

Title of research 

An investigation of practicum supervision in the field of library and information science 

   

PRINCIPAL INVESTIGATOR  

Name: Arif Khan (PhD student) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles Sturt University, 10-12 Brisbane Avenue, Canberra, ACT, 

2401, Australia 

Phone: (Pak) +92-321-9181716 Email: Khan, Arif akhan@csu.edu.au  

 

PROJECT SUPERVISOR  

Name: Dr. Asim Qayyum (Lecturer) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles Sturt University, 10-12 Brisbane Avenue, Canberra, ACT, 

2401, Australia 

Phone +61 2 6933 2186 – Email: Qayyum, Asim aqayyum@csu.edu.au  

 

Invitation  

You are invited to participate in a research study of an investigation of practicum supervision in library and 

information science. The study is being conducted by Mr. Arif Khan from the School of Information Studies at 

the Charles Sturt University. Before you decide whether or not you wish to participate in this study, it is 

important for you to understand why the research is being done and what it will involve. Please take the time to 

read the following information carefully and discuss it with others if you wish.  

 

What is the purpose of this study? 

The purpose of this study is to explore the understanding of professional librarians working as practicum 

supervisors in public, academic, special, and school libraries across Pakistan. Previous research on practicums in 

libraries has shown that since the 1990s, only ten out of 479 research articles on practicums in libraries have 

discussed practicum supervision. Literature review for this study identified some of the key elements of 

practicum supervision from the non-LIS literature. These key elements are based on the models of supervision 

from the fields of psychology, education, management, and medical science. Though many recent LIS studies 

have identified supervision of practicum as an important component in determining the quality of the practicum 

experience. Most focus thus far in the LIS practicum literature has been on students’ learning during the 

practicums and inadequate information is available on the role of supervisor, supervision styles, and 

competencies required to supervise LIS practicum students. LIS practicum supervisors need to focus on these 

areas because they have a strong evidence base from the non- LIS literature to support their relevance and 

inform supervision of practicums in libraries. 

 

Why have you been invited to participate in this study? 

Eligible participants for this research study include undergraduate and graduate level Library and Information 

Science (LIS) students who have recently completed their practicum in any of the public, special, academic, or 

school libraries in Pakistan. The participant must have completed his/her practicum within last six months. If 

you are not currently enrolled in LIS school or have completed your practicum before December 2018 then 

unfortunately you cannot participate in this research study because it require participants to be currently enrolled 

in any undergraduate or graduate level LIS program in Pakistan and has undergone practicum experience 

recently. Your name and email address were provided by your institution where you are currently enrolled in 

LIS program. 
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What does this study involve? 

If you agree to participate, you will be asked to participate in an interview with the researcher where you will be 

asked questions about your experiences of working as practicum supervisor. The interview will take place face-

to-face at a place that is easy and applicable in your settings. The interview will be between 45 minutes to one 

hour of duration and will be conducted by the researcher himself. The interview will be audio recorded on 

researcher’s personal mobile. No video recording of the interview will take place. After completion of the 

interview, audio will be transcribed in text. You will be given the opportunity to review the interview transcript 

and to mark for deletion any portion which you feel is irrelevant, or not in context of the question. 

 

Are there risks and benefits to you in taking part in this study? 

The researcher cannot promise you any direct benefit from participating in this research. However, participants 

of this study will get a copy of the outcome of this study. Moreover, outcome of the study has direct impact on 

practicum programs in libraries by identifying supervisory role, supervision styles, and competencies required to 

supervise practicum students in libraries. Also, the study will have rich prospects for those LIS students who 

plan to become practicum supervisors as a professional librarian in future. There is no potential risk or 

discomfort for the participants for participating in this study. 

 

How is this study being paid for? 

PhD study of the researcher is funded by the Australian Government Research Training Program (AGRTP). 

 

What if you don't want to take part in this study? 

Participation in this research is entirely your choice. Only those people who give their informed consent will be 

included in the project. Whether or not you decide to participate is your decision and will not disadvantage you. 

 

What if you participate and want to withdraw later? 

Participation in this research study is purely voluntary and all participants have the right to withdraw their data 

from the study. However, data cannot be withdrawn after December 15, 2019 because the data analysis will 

after that date. 

 

How will your confidentiality be protected? 

Any information collected by the researcher that might identify you will be stored securely and will be accessed 

by the researcher only unless you consent otherwise. The voice recording will be transcribed into textual data 

and any portion of Urdu discussion will be translated into English language by the researcher himself or a 

professional transcription and translation services will be hired. In case of hiring a professional transcription and 

translation services, the personal information will not be disclosed and only voice recording will be provided for 

textual conversion. Presentation of data and analysis in publications will be anonymous and it will not be 

possible to identify you from your responses. 

 

Data will be retained for at least 5 years at Cloudstor® provided by the Charles Sturt University for research 

conducted by University. However, the identifiable information (i.e., names, addresses, and contact numbers) 

will be replaced with numerical codes to ensure anonymity of the participant. 

 

What will happen to the information that you give to the researcher? 

Results of data analysis will be presented in the thesis submitted by Mr. Arif Khan (Principal Investigator) for 

the Ph.D degree. The results may also be presented in papers in the scientific journals. Individual participants 

will not be identified in any reports arising from the project. 

 

What should you do if you want to discuss this study further before you decide? 

If you would like further information you can write or talk to: 

 

Mr. Arif Khan, PhD student,  

School of Information Studies, 10-12 Brisbane Avenue, ACT 2401, Australia. 

Email: akhan@csu.edu.au  

Phone number: (Pak) +92-321-918-1716 
 

 
'Who  should  I  contact  if  I  have  concerns  about  the  conduct  of  this study?' 

Chairman/Head of Department (HoD) of your LIS school has permitted for data collection from the 

students. If you have any complaints or reservations about the ethical conduct of this project, you may 
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address your concerns to the Chairman/HoD of your department. In case you are not satisfied from 

response of the Chairman/HoD, you may contact the Charles Sturt University’s Human Research 

Ethics Committee through the Ethics and Compliance Unit via the following contact details: 
 

The Governance Officer 

Human Research Ethics Committee 

Ethics and Compliance Unit 

Locked Bag 588 

Wagga Wagga NSW 2678, Australia 

Tell: +61 (02) 6933 4628 

Email: ethics@csu.edu.au                  
  
 

Any issues you raise will  be  treated  in  confidence  and  investigated  fully  and  you  will  be  

informed of the outcome. 

 

Thank you for considering this invitation. This information sheet is for you to keep. 
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Appendix F: Participant consent form (student) 

 
Participant Consent Form for Student 

 

Title of research 

An investigation of practicum supervision in the field of library and information science 

 

 

PRINCIPAL INVESTIGATOR  

Name: Arif Khan (PhD student) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles 

Sturt University, 10-12 Brisbane Avenue, Canberra, 

ACT, 2401, Australia 

Phone: (Pak) +92-321-9181716  

Email: Khan, Arif akhan@csu.edu.au  

 

PROJECT SUPERVISOR  

Name: Dr. Asim Qayyum (Lecturer) 

Department: School of Information Studies 

Address: Faculty of Arts and Education, Charles 

Sturt University, 10-12 Brisbane Avenue, Canberra, 

ACT, 2401, Australia 

Phone +61 2 6933 2186 – Email: Qayyum, Asim 

aqayyum@csu.edu.au  

 

CONSENT 

I agree to participate in the above research project and give my consent freely. I understand that the project will 

be conducted as described in the Participant Information Statement, a copy of which I have retained.  

I consent to:   

• participating in an interview and having it recorded;  

• having my voice recording transcribed into textual format, and given to me for a review to 

recheck the transcriptions; and 

I have had the opportunity to have my questions answered to my satisfaction.  

 

Print Name: ________________________________________________________________________________ 

 

Practicum completion date:____________________________________________________________________ 

 

Library type (academic, public, special, school): ___________________________________________________  

 

Signature with date: _________________________________________________________________________ 

Save & Submit
 

 

Note: Charles Sturt University’s Human Research Ethics Committee has approved this project. If you have any 

complaints or reservations about the ethical conduct of this project, you may contact the Committee through the 

Ethics and Compliance Unit via the following contact details: 

 

The Governance Officer 

Human Research Ethics Committee 

Ethics and Compliance Unit 

Locked Bag 588, Wagga Wagga NSW 2678 

Tell: +61 (02) 6933 4628 

Email: ethics@csu.edu.au                  

  

Any issues you raise will be treated in confidence and investigated fully and you will be informed of the 

outcome.  
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Appendix G: Interview guide (supervisors) 

Interview Guide for Supervisor participants 

 

1. Tell me about how do you start a practicum program? 

2. Tell me about what influenced you to start supervising practicum students? 

3. Tell me about your job description 

4. Tell me about your supervision of first practicum experience?  

a. If you recall, what were you thinking then?  

b. How did you happen to deal with students?  

5. How would you describe how you viewed the supervision activities?  

a. How, if at all, has your view of supervision process changed? 

6. How do you engage in supervising practicum? 

a. How do you supervise practicum students? 

7. Think of a situation where you have made changes to your methods of supervising students? 

8. Do you have a practicum supervision plan? If so, what is it all about? 

9. What changes, if any, would improve your experience with a practicum supervision? 

a. What critical factors do you think influence your supervision? 

10. What factors related to supervision do you think influence the learning of a practicum 

student? 

11. What challenges do you face while supervising practicum students? 

12. What you want to suggest for the LIS practicum supervision? 

13. Do you do anything significant to make the supervision experience more persuasive for 

students? Tell me more about it.  

14. What additional services or resources would help support your practicum supervision needs? 

15. How, if at all, have your thoughts and feelings about supervision changed since you started 

practicums in your library? 

16. What positive changes, if any, have occurred in your professional life because of supervising 

practicum? 

17. What negative changes, if any, have occurred in your professional life because of supervising 

practicum students? 

18. Tell me how you go about assessing students’ performance? What do you do? 

19. Could you describe a typical day for you when you face any challenge or problem in 

supervising practicum student? 

20. Could I ask you to describe the most important lessons you learned through supervising 

practicum students? 

21. As practicum supervisor, where do you see yourself in coming two years?  

22. What helps you to manage linkage between your organisation and the students’ organisation? 

What problems do you encounter?  

23. Has any individual or organisation been helpful to you in supervising practicum or learning 

about it?  

24. What do you think are the most important ways to deal with practicum students?  

25. In terms of being a skilful person, what do you most value about yourself now?  

26. What do you think of others most value in you? 

27. Do you have anything to say about becoming a practicum supervisor? 

28. After having PS experiences, what advice would you give to someone who has just started 

thinking to become a practicum supervisor? 
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Appendix H: Interview guide (students) 

Interview Guide for Student participants 

 

1. Tell me about how was your first day in a practicum program? 

2. Tell me about what happened in your practicum experience?  

a. If you recall, what were you thinking then?  

b. How did you happen to deal with the situation?  

3. How would you describe the activities of your supervisor?  

4. Tell me about which activities influenced you mostly? 

5. Tell me about your working responsibilities in the practicum 

6. Tell me about your experiences of learning from your practicum supervisor. 

a. In your opinion, how supervisors should train practicum students? 

7. Tell me about monitoring process? 

a. How your supervisor monitored your work 

8. Tell me about your experiences of interaction with your practicum supervisor 

9. Tell me about your good experiences with your supervisor, if any? 

10. Tell me about your bad experiences with your supervisor, if any? 

11. Tell me about any discussion that took place with your supervisor about your career interests? 

a. What did you discuss?  

12. What motivators and/or de-motivators did you find in your practicum supervisor?  

13. What expertise did you expect in your practicum supervisor? 

14. How skilful was your supervisor?  

a. Could you mention few skills that you noticed in your supervisor?  

b. How will you comment on overall attitude of your supervisor? 

15. Could you tell me about your thoughts and feelings about supervision process? 

16. Could you tell me about your interaction with your supervisor?  

17. What positive changes, if any, have occurred in your life because of your practicum training? 

18. What negative changes, if any, have occurred in your life because of your practicum training? 

19. Tell me how your performance in the practicum was assessed? 

20. Could you describe a typical day for you when you face any challenge or problem with your 

supervisor or activities? 

21. Could I ask you to describe the most important lessons you learned from your supervisor? 

22. Which expertise of your supervisor, do you think, influenced you?  

23. In terms of skills and knowledge, how would you describe your supervisor?  

a. What you think was lacking? What would you recommend? 

24. Do you have anything to say about supervision process in practicum? 
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Appendix I: Early memos (example) 
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Appendix J: Initial coding using pen-paper strategy (example) 
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Appendix K: Ethics approval Charles Sturt University 
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Appendix L: Research data management plan 
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