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Overview	

Parents’ values 
and opinions of    
        ESR 



Rationale	
Early Storybook Reading 

(ESR)	
Advantages over other activities 

that aim to facilitate language 
and social communication skills. 	

Multimodal input   
(such as visual, 
kinesthetic and 

auditory; Fletcher & 
Reese, 2005).	

Fosters parent-child 
bonding and quality 

one-to-one time 
(Farrant & Zubrick, 

2013).	

Creates opportunities to 
learn about the world and 

“experience” activities 
beyond everyday life (such 
as flying to the moon; Bus 

et al., 1995).	

Language rich environment. 
More complex language 
used than everyday 
conversions, play and TV 
programs (Senechal et al., 
1996).	

Inclusive activity. 
Children of all ages 

and stages can 
participate 

(Dickinson et al., 
2012).	



 
 
Australian parents’ perspectives of ESR	

	 	    	 	Brown, Westerveld & Gillon, 2017 	
	
Findings indicated that a high percentage 
 of parents read with their baby from birth 
 and enjoyed ESR. 
 
 However experienced barriers with:	
	
§  Book Selection.	
§  Creating a stimulating home reading environment.	
§  Using strategies aimed at building pre-verbal and emerging  language 

skills. 
	

Rationale (continued)	



 
	
§  ESR at 8 months of age, predicted 

 language skills at 12 and 16 months of age (Karass & Braungart-
Rieker, 2005). 
	

§  Joint aiention abilities and ESR in first year of life (M=9 months) 
predicted later vocabulary abilities (M=58 months; Farrant & Zubrick, 
2013). 
	

§  The Let’s Read Trial (Goldfeld et a.l, 2011; Goldfeld et al., 2012). Large 
randomised control study. Inconclusive findings for á language and 
social communication skills.	

	 	Rationale (continued) 
 

ESR with Babies (0-12months)	



	
Are high intensity (HI) ESR intervention workshops comparatively 
more effective than low intensity (LI) ESR workshops for improving:	
	
§  Language skills 

	
§  Broader social communication   

	
§  Parents’ home reading practices 	

T1: Immediately post intervention  
T2: Three months post intervention 	
T3: 2 years of age	
	

Research Questions	



Participants:	
§  32 participants allocated into 2 intervention groups; 

- HI group: n=17	
    - LI group: n=15	
§  Typically developing babies (3- to 12-months-old; mean age: 6 

months).	
§  Relatively advantaged area in Brisbane.	

Measures:	
	
	
	

Methodology	

Preschool Language Scales – Fifth Edition (PLS-5).	

Communication and Symbolic Behavior Scales Developmental Profile (CSBS).	
	

Home Reading Checklist (HRC) scored using a video of the parent-child reading a 
storybook.	



Intervention 
Same key ESR strategies provided to both HI and LI group. 	



 
Reading Regularly to Reap the 

Rewards 
Importance of setting up an everyday 
reading routine (such as bedtime). 
 

       Best Books for Baby 
•  Board, cloth or plastic books. 
•  One big, bright colourful picture per 

page. 
•  1-2 sentences per page. 
•  Interactive books with lift the flap 

and/or tactile components.               

Intervention Strategies	
 

Setting up for a Successful 
Storytime	

•  Siiing face to face and at eye-
level to encourage eye-
contact.	

•  Offering baby a choice of two  
books.	

•  Smiling and cuddling baby 
whilst reading.	

•  Frequent and varied 
intonation.	

•  Baby allowed to hold the 
book and flick to pages of 
interest to him/her. 

 



Time, turns and teaching 
 

§  Make up a story using the pictures.   
§  Imitates baby. 
§  Pauses to encourage turn taking. 
§  Responds to baby’s verbal and non-

verbal interactions. 
§  Teach baby how to interact (such as 

hand-over-hand help to turn the 
page). 

Intervention Strategies (cont.)	

Sounds, actions and words 
 

§  Comment on most pages. 
§  Use short and simple sentences. 
§  Relate story to baby. 
§  Point to pictures. 
§  Expand baby’s utterance/ 

“interpret” babbling. 
§  á Inference questions, â testing 

questions (such as, “What’s that”). 



	 	 	Results 
T1 and T2 two-way (group and time) mixed ANOVA  
T3 Independent t-tests 

Language results (PLS-5)	
	

T1: HI group significantly greater 
progress than LI group with a large 
effect size (p = 0.007, partial η2 =0.216) 	
	
T2: No statistically significant 
difference (p = 0.108, partial η2 =0.084). 	
	
T3: HI group significantly greater 
progress than LI group (p = 0.022). 	



Broader Social Communication 
results (CSBS)	

	
T1: HI group significantly greater 
progress than LI group with a large 
effect size (p = 0.018, partial η2 = 0.173). 	
	
T2: HI group significantly greater 
progress than LI group with a large 
effect size (p = <0.001, partial η2 =0.389). 	
	
T3: HI group significantly greater 
progress than LI group (p = 0.021)	

Results (continued)	



Results (continued)	
§  No significant findings for home reading checklist. 

 	
§  100% of parents (HI & LI groups) enjoyed 

aiending the workshops. 
	

§  97% of parents (HI & LI groups) would 
recommend these workshops to a friend.	

	



Discussion & Implications	
§  HI ESR intervention comparatively more effective than LI intervention 

for á language and broader social communication skills.	
	
§  á  intervention time, support, demonstrations, videos and practice 

opportunities resulted in comparatively beier language and social 
communication scores.	

Limitations & Future Directions 
	
§  Small sample size from an advantaged area.	
§  HRC did not appear sensitive enough (and/or possible Hawthorne 

effect).	
§  Investigating benefits for children who are at risk of communication 

delays.	



Michelle Brown  
CPSP|PhD Candidate	
Griffith University 
	

	
	
	
	
	

mbspeechpathology@gmail.com	
	
hJps://www.researchgate.net/profile/Michelle_Brown36 
 
 
	

Questions & contact details	
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