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Preface

Dear colleagues, INCIng started in 2013 and is a growing, dynamic and evolving network; our memberships,
collaborators and partners are interested in researching topics in education, health and human services sectors.
Each person and their insights are invaluable; they contribute unique perspectives to inquiries and help answer

complex questions.

INCIng members repeatedly are asked by interested parties for information regarding our network - specifically
its vision, aims and purpose. In response to the requests, a subgroup comprising Dr Louise Whitaker and Dr
Monica Short was formed; they planned a series of group vision meeting sessions that informed this foundational
document. Other key people involved in the planning at the time were: Dr Erica Russ, Emma Pascoe, Mark
Woolven, Robyn Fitzroy, Brenda Morris, Joanne Rose and Dr. Carmel Halton. On 1-3 February 2022, a series of
vision-setting meetings were held; utilising a Program Logic Framework, which had been identified by Dr Louise

Whitaker. The members established the aims, purpose and details listed in this document.

With the continuing expansion of INCIng’s membership and collaborators, this document, in addition to our
website, publications and meetings, facilitates the sharing of members' voices, the current vision of INCIng and
our outputs regarding research. Using the program logic framework, INCIng’s vision was formulated with
consideration of the impact, influence and translation of the outputs on the members of INCIng and the

education, health and human services sectors. Our vision is three-fold:

1. Creating and nurturing supportive, safe and inclusive research environments and inquiry opportunities
where questions can be answered and professional wisdom shared.
2. Educating people in the co-operative inquiry methodology and growing the network.

3. The generation and regeneration of researchers in industry and academia.
This document presents this vision in detail.
Yours sincerely,
Emma Pascoe - INCIng industry partner and researcher, and, Dr Monica Short - academic and facilitator of INCInq.

(On behalf of the International Network of Co-operative Inquirers)



Background information: Introducing the International Network of

Co-operative Inquirers (INCInq) and our research

What is INCIng? Our vision, aim and purpose.

The International Network of Co-operative Inquirers (INCIng) is an international research network whose vision is
to utilise and promote the utility of co-operative inquiry for answering research questions significant for the
education, health and human services sectors. All members are researchers and are drawn from industry and

academia. Our aims are to:

e (ollaborate and investigate a range of research topics related to education, health and human services

e Share the methodology and our emerging associated research wisdom with emerging researchers within
industry and academia

e Promote the confidence and grow the competency of researchers from a range of disciplines in using

co-operative inquiry as a primary research methodology.
Our purpose is twofold:

e To promote participatory research and to co-create, co-design and co-produce research by writing and
researching with people rather than about people (Reason, 1994; Reason & Heron, 1995), and,
e As Dr Carmel Halton states, to generate and regenerate the members so people can engage in

transformational research and grow.

We are an open network of colleagues from industry and academia, all researchers, with the following

qualifications: social work, teaching, philosophy, science, geography, education and psychology.

How did INCInq start?

In 2013 Dr John Healy, Cass Hearn and Dr Monica Short conducted a co-operative inquiry on the topic of
believing in students living with disabilities; this inquiry inspired other ones. From 2014 to 2018, colleagues
started approaching Monica, requesting training about the methodology and for professional development
opportunities where they could transfer their practice wisdom and epistemologies into theory and research

opportunities to answer key questions relevant to their fields of practice; for example regarding personhood,



applying case studies within the workplace, rural supervision, field education and church-based community

engagements.
On completion of the inquiries, we would ask each other, “When is the next one?”.

In 2017-2018, a research network was organically started, with the pioneers being, in alphabetical order, Rohena
Duncombe, Dr Carmel Halton, Sara Hitchin, Brenda Morris, Natalie Morton, Dr Emma Rush, Dr Erica Russ, Dr
Monica Short, Angela Whitby, Dr Louise Whitaker, and Mark Woolven. Additional inquiries emerged. Dr Monica
Short, Sue Trembath, Rohena Duncombe, Dr Louise Whitaker and Gregory Wiman, collaborated throughout 2017,
benchmarking and collectively critically reflecting on current approaches to teaching case management. In 2018,
Dr. Erica Russ and Dr. Monica Short led discussions regarding professional development events utilising
co-operative inquiries within workplace learning. For example, the Combined University Field Education Group
(CUFEG) and Australian Association of Social Workers (AASW) NSW Branch hosted in 2018 a workshop facilitated
by Monica: Brief introduction to co-operative inquiry. Sydney, Australia. In 2020, Louise Whitaker, Fiona Smith,
Associate Professor Melissa Petrakis, and Professor Lisa Brophy collectively critically reflected on what educators

are preparing students for when they teach mental health social work (Whitaker et al., 2022).

In 2019, INCIng became formalised. We now have 35 members from across 5 countries, with newer colleagues

including Caroline Walters, Dr Carmel Halton, Joanne Rose and Dr Caroline Lambert. For a full list of members

please visit our website https://incing.csu.domains/our-people/

So far, we have completed more than 20 human service related projects and publications using the co-operative
inquiry methodology. These include collective, international, multidisciplinary and inter-institutional INCIng

projects.

What is co-operative inquiry?

Co-operative inquiry is a participatory and inclusive method, pioneered by Reason and Heron (Reason, 1994;
Reason & Heron, 1995), which supports in-depth conversations about a focus area. The co-operative inquiry
process offers a space for transformational learning, inclusivity, the sharing of power and the promotion of
diverse voices through the recording and dissemination of qualitative data. Because of these reasons, INCing
members have been drawn to the co-operative inquiry approach. INCIng utilises co-operative inquiry for research

in the education, health and human services sectors.
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The four phases of co-operative inquiry are outlined below in Figure 1. An alternative figure representing the four

phases can be seen in Appendix E.
Figure 1

A co-designed graphic representation of the four phases of co-operative inquiry. Based on Reason & Heron,
(2016) and Short & Healy, (2017).

Phase 1:

Establish
the inquiry

Phase 4: Phase 2:
Finalise & Collect
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the inquiry

These four phases are cycled through iteratively.

Phase 1- Includes forming a research group where all members are equal as co-researchers, co-participants and

co-authors. The group spends time getting to know each other and agreeing on group functions and guidelines.



Key ideas and a focus area begin to emerge through inclusive and democratic discussions (Heron & Reason,
2016; Short & Healy, 2017).

Phase 2- Co-participants will discuss and reflect on the research focus, this might include the formulation of a
research question. Participants will also start collating resources and literature which will inform discussions

(Heron & Reason, 2016; Short & Healy, 2017).

Phase 3- As the inquiry unfolds, participants will become immersed in the topic area - adding dimension and
richness to the data (Short, 2018). Themes may emerge and action may be taken regarding the research. This

might include presenting preliminary research to a wider community for feedback. Deep reflection continues.

Phase 4- Reflection on the research focus continues, changes may be made depending on the themes and ideas
that emerge. Through the further cycling of phases, an agreement may be reached. Participants become
co-authors and deliver their findings through the development of a publication such as a journal article,

conference presentation, or other outputs (Heron & Reason, 2016; Short & Healy, 2017).

The cycles may be repeated or researchers may double back to an earlier phase throughout the inquiry process.

What does INCinq do?

Annual large INCIng inquiries

Each year, as a large group, we mutually agree on at least one field of investigation. One of our goals is to turn
practice wisdom, emic research epistemologies and lived experience into theory, and to share this publicly. We
strive to collect a spectrum of thinking about the intersection between industry and academia rather than
consensus. This is done democratically. It is no quilt research, where people do what they can when they can, and
as often as they can. All ideas count. Difference and diverse thinking are embraced. We do not shy away from
hard thinking regarding the field being researched. For example, regarding education, we have researched and
continue to explore topics focusing on innovative workplace learning (WPL) practices across distances where

distance is both geographically and sociologically defined.

INClng satellite inquiries

Parallel to the large INCIng group inquiries, subgroups of the network have formed as ‘'satellite’ projects such as

the student-led and rural-focussed, transnational, inter-institutional co-operative inquiries. Satellite projects are



encouraged and are easy to start. An individual member formulates a field of inquiry and sends messages around
the Network, inviting colleagues to form a co-operative inquiry group. The person initiating establishes a reqular
meeting schedule and creates a shared Google Doc ® for all involved to contribute to. Members not involved
cheer on the satellite group and are available as resource people when and if required. In all satellite inquiries,

power is shared.

Two examples of inquiries

Example one. A large INCIng inquiry: Enablers, markers, and aspects of quality innovative placements across

distance: insights from a co-operative inquiry

From 2019 to 2022, sixteen colleagues and collaborators concerned about the global situation of workplace
learning inquired into innovative placements in four countries: Aotearoa - New Zealand, Australia, Canada and

Ireland. Table 1 lists the details of the members involved in this inquiry and their locations.
Table 1:

Academics and students participating in the ‘Enablers, markers and aspects of quality innovative placements

across distance’ co-operative inquiry

Reference:
Short, M., Halton, C., Morris, B., Rose, J., Whitaker, L., Russ, E., Fitzroy, R., Appleton, C., Adamson, C.,
Woolven, M., Rush, E., Ivory, N., Berger, L., Morton, N., Duncombe, R., & Boyd. B., (2022). Enablers, markers,
and aspects of quality innovative placements across distance: insights from a co-operative inquiry, Social
Work Education, DOI: 10.1080/02615479.2022.2060959

Name University/Organisation Country

Dr Monica Short Charles Sturt University Australia

Dr Carmel Halton University College Cork Ireland

Brenda Morris Carleton University Canada

Joanne Rose University College Cork Ireland

Dr Louise Whitaker Southern Cross University Australia

Dr Erica Russ Southern Cross University Australia

Robyn Fitzroy University Centre for Rural Health - | Australia

University of Sydney
Cherie Appleton Auckland University Aotearoa - New Zealand




Dr Carole Adamson Auckland University Aotearoa - New Zealand
Mark Woolven Saraha Services Australia
Dr Emma Rush Charles Sturt University Australia
Dr Nicola Ivory Charles Sturt University Australia
Lynn Berger Southern Cross University Australia
Natalie Morton Australian Catholic University Australia
Rohena Duncombe Charles Sturt University Australia
Professor Bill Boyd Southern Cross University Australia

This international, inter-institutional and multidisciplinary co-operative inquiry described four placements that
were undertaken at locations that were physically distanced from the four placing universities. The factors
enabling these placements included: respecting Indigenous (First Nations) cultures and being culturally
appropriate, respecting the realities and complexities of the workplace and the work, identifying the impact of
geographical and professional distance, acknowledging the roles of traditional and non-traditional placement
modes and engaging technological affordances. Colleagues involved in the inquiry utilised the findings to inform
their approach to workplace learning during and since the international pandemic lockdowns. Figure 2 represents

the locations and focus of the inquiry.
Figure 2:

Presenting the quality innovative placements across distance inquiry.
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Example two. A satellite inquiry: Student-led, rural-focussed inquiries: Embracing co-design, co-creation and

co-production

Since 2020, three student-led, rural-focussed co-operative inquiries have been completed, comprising people

from Ireland and Australia who are studying social work. Please see Table 2 below for a list of these inquiries.

Table 2: Universities, academics and students participating in the student-led, rural-focussed inquiries

Year Student-led, rural-focussed inquiry University Led by the Academic
following Names
students

2020- | Experiences of social work students CSu, SCu, Georgina Dr Nicola

2021 | undertaking a remote research-based UNE, UCRH - | Lomas, Laura Ivory,

placement during a global pandemic. University of | Gerstenberg, Dr Louise
DOI: 10.1080/02615479.2022.2054980 Sydney Emma Whitaker,
Kennedy, Kelly | Dr Erica Russ,
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Fletcher Robyn Fitzroy,
Dr Monica
Short.
2021- | A New Perspective Regarding the Impact of | UCC, Amy Rosealie
2022 Rural Disadvantage on Accessing Services: CSu, SCu, McLaughlin, Kennedy, Dr
Hearing the Australian and Irish Social Work | UNE, UCRH - | Emma Pascoe, | Nicola Ivory,
Student Voice University of | Jessica Lawson, | Dr Louise
Sydney Lizzy Parker, Morley, Dr
Toni Whalan, Carmel
Tayyaba Safdar, | Halton, Dr
Georgia Beeton | Erica Russ, Dr
Scott
Gartshore, Dr
Monica Short
2022- | Atransnational student-led, rural-focussed | UCC, Sara, Dr Louise
2023 | inquiry: Social work educational competency | CSU, SCU, Donnarumma, | Morley,
in disaster management UNE, UCRH - | Kim Doyle, Dr Erica Russ,
University of | Macey Peter
Sydney Anderson, Hawkins,
Emma Pascoe, | Dr Monica
Kathryn Stoyle, | Short,
David McDaid | Pearl Doyle

The three student-led, rural-focused research inquiries are funded by the University Centre for Rural Health

(UCRH) and University of Sydney in Australia and University College Cork in Ireland, with additional funding and

contracted supervision and leadership from Charles Sturt University (CSU). The UCRH also provides

multidisciplinary professional development training and rural health orientations, focussing on the social

determinants of health for each inquirer. Academics from the UCRH, CSU and other participating universities

guide students in building knowledge around rural practice contexts and discipline-specific practice skills and

developing professional identities. The people studying are provided with mentoring and the opportunity to

produce high-quality research outputs regarding education and rural issues.

People participating in these inquiries have had the opportunity to be connected to an international research

network, present their work at international conferences and have been supported to publish their work in
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academic journals. The inquiries have supported people who are studying social work and their career
development, particularly those practising or interested in practising in rural locations. Please see Figure 3 for a
presentation of the quality innovative placements across distance inquiries. Please see Appendix C and Appendix

D for a sample of our student’s work.
Figure 3:

Presenting the quality innovative placements across distance inquiries

What were the \ How does rural /How can sw curricula
author’s experience of advantage and support emerging social
undertaking a remote disadvantage impact workers in developing their
research-based 4 access to services from + sompetency for working in
placement in regional an Australian and Irish disaster-affected rural
Australia during a social work student communities to enable
global pandemic? perspective? resilience?

Three student-led, rural-focussed co-operative inquiries

Methodology- Program Logic Model

The program logic model structured our vision planning process. We recognised that the utility of program logic
models is contested. However, they can assist with planning and evaluation processes by developing insights
related to the connection between objectives and outcomes and their impact (Mills et al., 2019). The program
logic approach can build clarity, provide an opportunity to think about change and offer guidance on the future of
the projects (Peyton & Scicchitano, 2017). For the purpose of this vision planning process, the following program

logic model was applied (Figure 4).

Figure 4:
Program logical model. Adapted from Peyton and Scicchitano (2017).
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INCIng members participated in three planning mornings via Zoom (8.30 am, 1st, 2nd and 3rd February 2022) to

discuss and work through the subsections of the program logic model. The data collected from those meetings

informed this report.

Inputs

Since its inception and inspired by Heron and Reason’s foundational work of writing with people, INCIng has been
growing research resources about co-operative inquiry. INCInq has facilitated over 20 inquiries and associated
outputs with each output becoming an input for future inquiries. Members come together as a community sharing
goodwill and resources. Members spend their time collaborating on mutually identified research inquiries,
co-producing materials, and supporting each other - with the aim of generating and regenerating their awareness
of and/or engagement with the field of research inquiry. Our main meeting is the first Thursday of every month at
7.30am, Canberra, Australia time. These meetings are a large group inquiry where members participate in peer
supervision regarding satellite inquiries and work on building the network. Additional meetings occur when
needed and for specific satellite projects/inquiries. These are generally conducted online to increase accessibility

as members are geographically separated.

Members volunteer their time, knowledge and skills, contributing what they can, when they can, as often as they
can. Apart from individual contributions, we have received resources and tangible support from Charles Sturt
University - Australia, University College Cork - Ireland and the University Centre for Rural Health, University of

Sydney - Australia.

This is no quilt research. New members are always welcome. INCIng values student, practitioner,
lived-experience and academic perspectives. It supports the learning of emerging practitioners and the ongoing

development of more experienced practitioners and researchers.

INCIng, supported by Charles Sturt University and University Centre for Rural Health, has developed a website

https://incing.csu.domains/ that has freely available resources, including information about co-operative inquiry

and completed research outputs and partnerships. For example, the site hosts resources for the student-led,

14


https://incinq.csu.domains/

rural-focused co-operative inquiries. It is common for one co-operative inquiry project to generate multiple

outputs, and each project often leads to further research and collaborative working relationships.

Funding and Support

INCInq received three lots of funding and professional development opportunities from UCRH - University of
Sydney in 2021, 2022 and 2023. UCRH contracted Charles Sturt University to facilitate three student-led
rural-focused research inquiries and coordinate the student supervision. Two of these student-led projects have
become transnational, including staff and students from University College Cork, who also provided funding.

Some inquiries have also received a small funding grant from Charles Sturt University.

Membership

INCIng is unique. We are international, based in cities and rural/regional locations and have a vast array of
knowledge and skills that span different industries involved in the education, health and human services sectors,
from local communities to academia. Our members are valued for their unique contributions and practice
wisdom. INCIng continues to consistently expand its membership which is adaptive. INCIng’s membership has a
strong foundation but its strength is in its ability to be collaborative and deal with changeable membership. For a

list of current members please visit https://incing.csu.domains/our-people/.

Figure 5 provides an overview of our member profile as at June 2023.
Figure 5:

December, 2022 INCIng member profile
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Values, characteristics and virtues embodied by INCIng and its members

Our values are informed by the codes of ethics of the professions of members, such as the Australian Association
of Social Workers [AASW], Irish Association of Social Workers Code of Ethics and Social Workers Registration
Board Code of Professional Conduct and Ethics (AASW, 2020, IASW 2020, SWRB, 2019), and by the characteristics
and virtues foundational to participatory research. Projects are not micro-managed, and we do not aim for

consensus. Rather we engage with a spectrum of thinking, and we see the process as important as the output.

The inquiries are sometimes described as slow research (similar to slow television, slow cooking etc.). This is
because the emphasis is on people actively listening to every member, and ensuring that all people have the
opportunity to speak before moving on to the next point of discussion. In this way, power is shared,
transformational thinking can be nurtured, and all voices involved in an inquiry are valued and respected.
Reflexive and critical self-reflection is encouraged. Uncomfortable or unpopular thinking is embraced, even if it is
different to what most of the inquiry members think. Members have listed the following values and virtues they

perceive as important for INCIng when undertaking a co-operative inquiry, please see Figure 6.
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Figure 6.

Our values and virtues
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Describing our activities, which are grounded in ethics - What we do

INCIng primarily communicates virtually and conversations are shared using Google Docs ® and Zoom ©. All our
inquiries are assessed for the level of ethical risks to ensure compliance with the ethical requirements of the
universities and countries where the researchers are located. Our inquiries and other activities are kind,
democratic and power is shared. Inquiries happen through meetings and online written communications. The
minutes of the meetings and the written communications are our data. We do not do research on people or
animals and we do not collect incidental, second or third-party data, hence most of our projects tend to be nil to

negligible ethical risk.

Collective/overarching inquiries are held regularly. Interested INCIng members are invited to participate, people
opt in to join an inquiry and there is no compulsion to join one. This is no guilt research, people contribute to an
inquiry what they can, when they can, and as often as they can. The contribution and research of each inquirer

participating is respected and valued.

The network also facilitates and provides support to satellite inquiry projects attached by INCIng network
membership, and involves additional inquirers representing a range of roles relevant to the research focus of
these groups. Satellite projects function autonomously on schedules of their own, and provide regular updates

and requests for or offers of support at INCIng network meetings.
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We develop resources that are publicly shared and enhance knowledge regarding co-operative inquiry, research
practices and fields of practice relevant to the education, health and human services sectors, such as the teaching
and learning of social workers. We provide people with platforms where they can share their practice wisdom and

extend related theoretical thinking about their fields of practice.

Outputs

Current outputs

Our current outputs are listed in Figure 7 and include published research articles, conference presentations and
workshops. Our website has evolved to include training resources and key information regarding the co-operative
inquiry method. Our students have engaged in training to increase their research skills and have produced a
number of works, including presenting at international conferences and publishing peer-reviewed articles. Figure

7 below represents an overview of our current research outputs.
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Figure 7:

2022 research outputs.
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Dreams for the future

Members of the network have many ideas for future research. Our network is committed to continuing to research
with people and to generating knowledge collaboratively and participatively (Reason, 1994; Reason & Heron,
1995). The network will continue to share practice wisdoms, emic research epistemologies and lived experiences,

as it strives to bring clarity to areas of concern within the human and health services.
QOur list of short term dreams

e (ontinue with our approach, such as recognising we undertake no quilt research.



e Advocate for the inclusion of co-operative inquiry methodology in research curricula of social work and
other programs.

e Promote more student-led inquiries.

e Promote more rural-focussed research.

e Increase access to the co-operative inquiry methodology.

e Increase student and emerging practitioner's capacity and confidence to undertake research.

e Expand our reach to include different disciplines and develop multidisciplinary practice groups.

e In the spirit of co-operative inquiry, to rise above our personal interests and promote positive outcomes
for researchers.

e Expand our network to include a diversity of members, disciplines and industries.
Our list of long term dreams

e Publish a research book about co-operative inquiry for education, health and human services sector
professionals.

e Extend the reach of the research and publication outputs so as to promote change in social work and
other discipline’s curricula and in structures and practices within the industry/employing agencies.

e Source long term funding stream/s.

e (Continue with satellite groups researching and publishing on behalf of INCIng to extend the reach of the
group.

e Promote the value of co-operative inquiry as a participatory action research methodology within

education, health and human services sectors.

List of outcomes - current and emerging

Short term

e  Promotion (via website and conferences) and development of co-operative inquiry as a methodology that
employs the embodiment of social work and other professions principles of respect, social justice and
non-violence.

e  Envision INCIng as a community of practice’ that supports large group core and satellite projects

concerning the education, health and human services sectors.
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e  Provision of research mentorship and support to members.

e  The commencement of co-operative inquiry into workplaces that make strategic decisions with the
community.

e  Authoring our experiences of the methodology, using critical perspectives to highlight values framework
and alignment with human rights and justice.

e  Using co-operative inquiry to explore current, strategic practice-based issues impacting education,
health and human services sector delivery issues.

e  (apturing the impact of our research - using co-operative unity as well as traditional methods and
metrics.

e  Discussing how INCIng defines impact.

e  Articulating the utility of the methodology and the contribution it brings.

e  Enhancing how we explain and position the research we do.

e  Deconstruct ‘the Monica factor, further uncovering processes of leadership as well as sifting, analysing
and interpreting data (cycles of inquiry).

e  Maintain the flexibility of the methodology and be accessible, regardless of tensions, for example, the

academy’s requirements regarding research.

Longer term

INCIng is a dynamic network. We wish to acknowledge and capture practice wisdom and develop knowledge,

including theorising on:

o Education, health and human services sectors practice
m  Mental health social work
m  Wellbeing of practitioners within education, health and human services
m  Resilience
m  Person-centred projects - GPs
m  City and country divide and health outcomes
o  Pedagogy
m  Teaching and learning approaches such as teaching case management
m  Mental health social work education

m  Field education
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m  Rural student-led inquiries
m  Reviewing the rural student-led inquiries

m  Anti-othering (binary us and them)
We wish to keep developing a robust network that:

o Supports generative and regenerative international partnerships

o Enables early career academics to build research capacity

o Promotes organisational and cultural change

o Promotes personal and professional development and identity

o Encourages and supports diversity

o  Enables continuing practice-based research that draws on practice wisdom and continues to

build knowledge and theory

Our aspirations. What is the impact that we want INCInq to make?

We at INCIng are committed to three key areas regarding the impact, influence and translation of the

methodology.

First, we are committed to nurturing supportive, safe and inclusive research environments and inquiry

opportunities where questions can be answered.

Second, we are committed to growing our network and educating people in the co-operative inquiry

methodology.
And third, we are committed to the generation and regeneration of researchers in industry and academia.

This commitment involves supporting:
e Resilient, confident and competent education, health and human services sector practitioners
e  Relevant and rigorous practice-based knowledge development in academia and industry
e  The translation of social work practice and academic wisdom into theory through inclusive, collaborative
and participatory research
e  Practitioners and academics in achieving their career goals, for example, supporting female colleagues

and novice researchers with their career journeys.
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Currently, we are continuing to answer questions relevant to the education, health and human services sectors

and persisting with our discussions regarding the impact, influence and translation of the co-operative inquiry

methodology.

Bringing it all together
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Appendix A. A sample of research articles, conferences and awards.

1. Short, M., Halton, C., Morris, B., Rose, J., Whitaker, L., Russ, E., Fitzroy, R., Appleton, C., Adamson, C.,
Woolven, M., Rush, E., Ivory, N., Berger, L., Morton, N., Duncombe, R., & Boyd. B., (2022). Enablers,
markers, and aspects of quality innovative placements across distance: insights from a co-operative
inquiry, Social Work Education, DOI: 10.1080/02615479.2022.2060959

2. Whitaker, L., Russ, E., Petrakis, M., Halton, C., Walters, C., Woolven, M., & Short., M. (2022). Co-operative
Inquiry online: Investigating innovation in work integrated learning across four countries. SAGE Research
Methods: Doing Research Online (DRO). Online. https://dx.doi.org/10.4135/9781529603910

3. Lomas, G., Gerstenberg, L., Kennedy, E., Fletcher, K., Ivory, N., Whitaker, L., Russ, E., Fitzroy, R., & Short, M.

(2022). Experiences of social work students undertaking a remote research-based placement during a
global pandemic, Social Work Education, online, DOI: 10.1080/02615479.2022.2054980

4. Morris, B., Short, M., Bridges, D., Crichton, M., Velander, F., Rush, E., Iffland, B. & Duncombe, R. (2021).
Responding to student mental health challenges during and post-COVID-19, Social Work Education,
1-18. https://doi.org/10.1080/02615479.2021.1962271

5. Morris, B. (2020). Responding to student mental health challenges during COVID-19. Public Lecture for
Charles Sturt University.

6. Morris, B, Clark, C, Deacon, E., Lue, J., Petrakis, M., Rocca, A., Simboli, T., Smith, F., Velander, F. &
Whitaker, L. Engaging diverse voices to scaffold education for transformative mental health social work
practice. European Conference on Social Work Education (ECSWE), Porto, Portugal, June 20™ to 24™
20253.

7. Morris, B., Whitaker, L. & Petrakis, M. (2022) Scholarship of Teaching and Learning Grant (SoTL), Carleton
University. To support the “International Perspectives on teaching mental health social work”
co-operative inquiry.

8. Petrakis, M., Whitaker, L., Short, M. & Morris, B. Co-creating curriculum using cooperative inquiry:
Unlocking the expertise of service users, students, practitioners and educators. International Conference
on Practice Research (ICPR), Aalborg, Denmark, 2023

9. Short, M., Russ, E., Gartshore, S., Morton, N., Pisk, D., Fitzroy R., Hitchin S., Fyson S., Jones D., Burrowes B.,
& Whitby, A. (2021). Connectivity: Engaging with Industry in the Creation of Student Placement
Opportunities. Advances in Social Work and Welfare Education, special edition, 22(2), open access:

http://journal.anzswwer.org/index.php/advances/article/view/75
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10. Contemporising field education: International innovations in delivering social work placements remotely.

11.

12.

13.

This research addresses the question: What are the challenges to, and opportunities for, innovative
delivery of social work placements in overcoming distance and disaster, where distance is defined
geographically and sociologically.

Osburn, L., Short, M., Kalache, L., Moorhead, B., Velander, F., Mlcek, S., & Mungai, N. (2020). Social work
online intensives. Webinar for Stirling University social workers. This presentation emerged from a
conversation between two INCIng researchers from Stirling University and Charles Sturt University. It
resulted in the publication with authors internal and external to INCIng: Lynelle Osburn, Monica Short,
Katrina Gersbach, Fredrik Velander, Ndungi Mungai, Bernadette Moorhead, Susan Mlcek, Wilson Dobud,
Rohena Duncombe, Lachlan Kalache, Laura Gerstenberg, Georgina Lomas, Elizabeth Wulff, Jeanette
Ninnis, Aaron Morison, Kylie Falciani & Manohar Pawar (2021) Teaching social work skills-based learning

online during and post COVID-19, Social Work Education, DOI: 10.1080/02615479.2021.2013795

2022 Learning, Teaching & Assessment Enhancement Fund, University College Cork (Teaching Award)
Award Winners:

- Carmel Halton

- Joanne Rose

2020 Field Education-University Collaboration Award:
Award Winner - Dr. Monica Short, Charles Sturt University

Appendix B: How to join INCInq? Our orientation process

INCIng is a growing network. We have an orientation process for potential members. This involves people reading

our website https://incing.csu.domains/ and watching the videos listed. They then make contact via email with Dr

Monica Short at mshort@csu.edu.au for an informal introductory meeting. It is common for people to attach their
resumes to this email. Monica talks to people about the network and how the meetings occur. People are then
invited to attend an INCIng meeting as a quest. This allows people to meet us and see what we are currently
inquiring about. If, after this, people are keen to join the network, then they have follow-up contact with Monica

who will explain the next steps.
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Appendix C: 2nd Student-led 26th Asia-Pacific Regional Social Work
Conference 2021 Poster
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Background

Many social work placements have been cancelled or postponed due
1o the ongoing pandeic, with more students than usual undertaking
online placements andlor research-based placements.

The curtent project describes a co-operative inquiry study being
conducted by seven studens (6 in Australa; 1 in Ireland) as part of
their online research-based social work placements in 2021

Each placement is unique to the students needs, however all
placements incorporate a research-based component with a specific
focus on rural communities, The placements are being offered through
a partnership with the University Centre for Rural Heaith (UCRH) and
the Intermational Network of Co-operative Inquirers.

Research Question

The research question explored in this co-operative inuiry seeks o
understand what is rural disadvantage and rural advantage. By
focusing our research on rural disadvantage, we aim to promote
awareness of the issues that affect isolated communies and their
access 1o social work sevices. We are also interested in exploring
these issues across diferent cultural and geographical contexts (Le..
Australia and Ireland).

This project employed the co-operative inquiry methodology which is
a qualiative research methodology centered around promofing the
equalty of voicas and wrilng as a community. It involves a group of
people coming together to engage in conversations in depth about a
focus area. Co-operative inquiry is largely process driven, with a
major emphasis on the ‘how’. Co-operative inguiry s based on the
sharing of narratives and experiences.

A strength of this methodology s that it seeks to address the power
imbalance that can occur when students and academics work
together'. A unique feature of this project is that it s student led,
whereby the students are given the opportunily to facltate and chair
meetings and lead the development of the ressarch question. This
aligns with AASW social work principles' and the United Nations
sustainable development goals?, parlcularly Peace, Justice and
Strong Institutions (Goal 16), as the students agency is enhanced and
their voices are heard and valued. Therefore, promoting inclusivty at
aninstitutionallevel,

Our research team meet weekly via Zoom® to engage in the
co-operative inquiry project. Alongside the co-operative.inquiry
project, students collaborate with the Universly Center of Rural
Health (UCRH) educalors and attend mulidisciplinary education
sessions. These sessions are then used 1o estabiish a field o practice
and are an opportunity o reflect on rural health setiings from a
practice and positonality perspective. The knowledge and practice
wisdom gained in these sessions are then used o inform discussions.
within the co-operative inquiry project.

Student Led Co-operative Inquiry:
Inquiring into Rural Disadvantage and Advantage

Jessica Lawson’, Emma Pascoe?, Dr. Nicola Ivory?
Southern Cross University, Charles Sturt University

Co-operative Inquiry

The co-operative inquiry methodology consists of four phases (Fia 1)
‘which are cycled through in order to bring about opportunities for deep
reflection and action, through presentations and testing of ideas*. This
cyclic process of reflection and action allows for the refinement of the
research topic and adds to the richness of the data collected” while
also enhancing the validiy of findings*.

We are currently cyciing through
the third and fourth phases of the
inquiry and our expectation is
that we will disseminate our
finding ~ through  collaboratively
writing a journal article.

Droes (o &
£00: s & sy 077

The data being collected is the practice wisdom of the co-researchers
and as such the findings are situated within this context. Co-operative
inuiry reveals the influence of the ‘belefs of the authors - making the
implicit explict. Data are collected in the form of minutes during our
weekly Zoom® meetings, whereby the research team share their own
observations and compare it with the available terature. Students are
given the opportunity to take turs collecting the data and the minutes
are recorded directy nto a Google Doc™ in real time, as the meetings
occur, Students and academics are able to access the document fo
add or amend the data as needed and no third party data are
collected. The Zoom meetings are also recorded and the recordings
and transcripts are added to the google document.

Thematic analysis in NVivo™ will occur alongside anonymous
feedback from the co-researchers in a Google Form, which will be
analysed as a group o determine recurting themes that come from
the data.

Student Reflections

“What | have gained from this co-operative inguiy is that for me, |
think of research as being away from practce and excludes people. It
was, to see through this process, that research doesn't have to be
removed from practce or peaple, but rather with people”

- Anonymous Student 1

“In both Ireland and Australa the disadvantages and advantages are
similar despite differences in geographical locations, especially size of
Australia and Ireland. There seems to be a gap in curent
knowledgelresearch surrounding student perceptions of the primary
research question”

- Anonymous Student 2

“The co-operative inquiry has been a very insightful process in
ey .

por
- Anonymous Student 3

Emerging Themes and Imp

Emerging Themes:

o People in rural areas face a greater number of disadvantages and
‘access {0 social work services.

. pari z between the Australian and
Irsh contexts it is highighted that, despite the geographical
distance found in these regions, the disadvantages and
advantages are simiar.

« Vulnerable individuals and communities face further disadvantage
when you add in sofation and ruraity.

o Social work services and social work education need to be
informed by the rural context in which they are practiced n order
to effectve. Issues of intersectionalty and positonalfty need to be
deeply explored.

o The influence of commurity, connection and resourcefuiness as a
protective factor or advantage when complex issues arise, both as
a social work praciioner and service user.

Implications:

« Co-creation of knowledge

o Personal and professional growth through reflexion and reflection
(development of professional identity through working with others
and developing greater insights ino rural disadvantage as el as
being confronted with opinions and ideas that challenge our own)

o By presenting our findings of the challenges unique to rural
‘communities, we hope o further the discourse around how we can
better provide social work in rural areas. This aligns with Goal 11,
making ities inclusive, safe, resilient and sustainable, from the
United Nations Sustainable Development Goals2. Our hopes are
that through our research we will umately help contrbute to the
continued building of sustainable and resilient rural communites:

Meet Our Research Team
" 3

Fig 2 Ourresoach toam i action
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Some lmitations of the co-operative inquiry include the small sample
size consisting of people with similar interests, potentialfor groupthink
and the findings are lmited in scope as they represent the practice
wisdom of the group and therefore it is not possible to generaiise from
our experience to other students.
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Appendix D: 3rd Student-led HERDSA 2023 conference poster

Utilising inclusive student-led research methods transnationally for successful
work-integrated-learning: Developing student capacity and identity regarding practice with
disaster-affected rural communities.

Emma Pascoe’, Kim Doyle?, Robyn Fitzroy?®, Dr. Erica Russ?, Dr. Monica Short'
“Charles Sturt University, Southern Cross University, ° University Centre for Rural Health

Background

Snce 2020, COVID1S has disrupted student workintegrated learning
[WiLjplacements) ('Crisp et a, 2021). I response, members of the International
Network of Co-operative Inquirers [INCIna] supported studentied, rurakfocussed,

Co-operative Inquiry - Our Journey

As we began to address the research question, we spent time engaging with extant
fiterature. This both enhanced our discussions and provided further insights into thi
topicarea

Themes and Implications

Key Themes:

) Students' confidence in responding to_disasters s lmited, especialy in rural

 ref We began {0 have
g

;
§% AR

« Risk of bias and groupthink.
« Smallinquiry and the results cannot be generalised

Regardless of the limitations, we consider thero is space for co-created,

student backgrounds who utilse Co-operative Inquiry (] 35 an emancpatory,

more inquiries have taken place. This placement intiative has expanded from four

support and funding primarly from the Universty Centre for Rural Health (UCRH],
University of Sydney, This presentation outlines the experiences of students and their
supporting academics engaged in the third and current Cl. This inquiry was 3
trans-national, studented and.rural-focused Inauiry into social work educational
competency in the disaster management fed, including promoting resilience in rural
communities.

Coming together and developing a focus area

network with the ntention to support students i research activiles. Ou research
n and 5 academics

across 4 Austalian Univarsities and 1 rish Universty.

10 the inftal phase of our inquiry we realsed that 2 number of us had experienced

and the role ofsocial work i thisarea

ses of
co-author a paper and present at an interational conference. These allowed s to

efine ournquiry focus.

This was an important part of the CI journey as our experientil learnings were
enhanced by the cyclcal process o the methodology. I revsiting (cycling over) the
esearch auestion and reflecting together, greater understanding and meaning were
made.

solutions
o how 1o support the current and future learing needs of students in Australia and
reland.

I the fial phases of the inguiry we came together again to write an arice. The
academics supported us through this process. ANl partipants were recognised as

A sample of the data collected from the co-authors

e fe 1 respond n times of disaste

Wwas found that we students felt a lack of confidence about practicng i the area of
a1, 2023). Ths led

s 10 formulate the esearch question:

Introducing Ca-operative Inquiry

o i e & fesson, 2006, G promotes the sharing of power and
values and

“We want 0 be taught how to deler thse challenging rles .”

who willbe

potentiolly working in disaster-prone rural communities.”

ngths, but ... o lack of
relond...Lack of transport affected acces to GPs*

“How does resilence operate? Do we buld muscie? Do we become fotigued? We.

could ook at a different culture that has experienced traum. | think having more

complex chalienges as an indviduol makes it more diffcult to cope with different
" ol healh, disabilties, oddctions etc”

democraises learning and faciitates the documenting of students’ and supervisors”
exporiences (‘lomas et al, 2022). Al partcpants, ncluding the students, are
co-researchers, co-particpants, and co-author

the data and research questions and any outputs. Partcipation was voluntary, ail
participants were uthors, the project was student.ed, and il reflected on thelr own

Australo.
respond 10 a disastr. The iterature i this area was sparse, particularly in the Irish

context.
i) A need for disaster management sklls within the social work curricul
wondered why many social work curricular hadnt yet prioitised this topic given the

4 phases of disaster managemen.
A

student voice, cs, engages
ook curoi (Dol st 2025
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Outputs, outcomes and Implications:

Resaarch outputs include an intemational conference presantation, 3 submitted

Outcomes include, recommendation for social work’ curricula development and a
e o s BT Tk Wt 0ot o ot
taining materials and philosophies and pedagogie.

This inquiry generated original knowledge and had implications for pedagogies
nforming social work teaching and learning. The Inquiry has the potental to inform
postive changes for WIL and studented research, with consideration for rural
‘communities facing future disaster. For eamle:
 Students engaged in co-

placement

desgn, co-creation and co-production of 3 research

o poserch de g, 104145, St
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€l consists
of 4 phases that are cycled through iteratively to generate new knowledge (1NCing,
2023).Fig 1. shows the 4 phases of L.

Hearing from the students: Growing social work identity and
capacity for practice
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Pascoe., E, Doyle, E., Fitzroy, R., Russ, E., & Short, M. (2023, July 5). Utilising inclusive student-led research
methods transnationally for successful work-integrated learning. Developing student capacity and
identity regarding practice with disaster-affected rural communities. [poster presented)]. Higher
Education Research and Development Society of Australia [HERDSA] Conference 2023, Brisbane,

Australia.

Appendix E: An alternative diagram

The four phases of co-operative inquiry (Reason & Heron, 2016; Short & Healy, 2017)
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Phase 1

Establish the focus

area and research

team. Develop key
ideas

Phase 4

Reflect on actions
and refine focus

Phase 3

Become immersed
in the topic. Agree
on and take action

Phase 2

Discuss and reflect
on the focus and
collect resources
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